




Course Proposal 

Course Title: Portfolios & E-Portfolios & CD/ME01  

Course Objective: 
x Portfolios & E-Portfolios enable their students to record their learning and document their 

growth over a period of time.  

x They provide students with a venue through which they can showcase their learning. 

x They can be used as a tool for self-assessment, self-reflection and personal development. 

x They help students focus on the process of learning rather than the end product. 

x They promote deeper learning as students actively engage in the learning process. 

x They empower students' voice. 

x They help students develop their writing skills. 

x A portfolio presents a concrete evidence of your work and achievements to 

x Prospective employers. 

x They assist students in locating their strengths and weaknesses and plan for future 
improvement. 
 

Course Outcome: Reflection, Essay writing, E-portfolio submission, Poster Presentation & 
Rubric 

 
Course Audience: II MBBS Students of  2017-18 Batch 
Course Coordinator: Dr.G.Jayalakshmi 
Course Faculties with Qualification and Designation: 
1.Dr.G.Jayalakshmi, Professor & HOD 
2. Dr.Jyayapradha, Assistant Professor 
3.Dr.Naveen kumar, Assistant Professor 
Course Curriculum/Topics with schedule (Min of 30 hours) 
 

Sl
No 

Date Topic Time Ho
urs 

Lecture taken by 

1.  

 
1.12.2018 

Introduction, Main Goals Of Earlier 
Academic Education 
 
 

 
4-5p.m 

 
1 

Dr.G.Jayalakshmi 

2.  

 
3.12.2018 

&RQVWUXFWLYLVP�%DVHG�2Q�3LDJHW¶V�$QG�
9\JRWVN\¶V�$VVXPLQJ 

 

 
4-5p.m 

 
1 

Dr.G.Jayalakshmi 



3.  

 
 
4.12.2018 

1. Individual Or Group Performance Is 
Portfolio 

2. What Is A Portfolio? 

 
 
4-5p.m 

 
 
1 

Dr.G.Jayalakshmi 

4.  

 
 
 
 
 
 
 
5.12.2018 

3. Definition Of Portfolio 

(1) Organization Of 
Portfolio Content 

(2) Determining The 
Purpose Of The 
Portfolio 

(3) Determining The 
Evidence Including In 
Portfolio 

(4) Determining 
Assessment Criteria:  

 

 
 
 
 
 
 
4-6p.m 

 
 
 
 
 
 
2 

 
 
 
 
 
 
Dr.G.Jayalakshmi 

5.  

 
 
 
6.12.2018 

4. Determining Assessment Criteria:  
(1) Important Points In 

Portfolio Developing 
Process 

(2) In Portfolio Making 
Process Some 
Necessary Steps Are; 

 
 
4-5p.m 

 
 
1 

 
 
Dr.Jayapradha 

6.  7.12.2018 
Assessment Of Portfolios 

 

4-5P.M 1 Dr.Naveen 
kumar 

7.  8.12.2018 

Variety Of Different Approaches To Grade 
Portfolios. 

 

2-4p.m 2  Dr.Jayapradha 

8.  9.12.2018 

5. Portfolio Types  
(a)      Personal Portfolio 
(b) : ) Working Portfolio 
(c) Record-Keeping Portfolio: 
(d) Group Portfolio 
(e) ) Thematic Portfolio: 
(f) ) Integrated Portfolio:  
(g) ) Electronic Portfolio: 
(h) )Multiyear Portfolio: 

 
 
 
9-12 
am 

 
 
 
 
3 

Dr.G.Jayalakshmi 

9.  10.12.2018 

6. Advantages And Disadvantages Of 
E-Portfolios 

1. Advantages Of Using Portfolio 
Assessment Methods 

 
 
4-5p.m 

 
 
1 

Dr.Naveen 
kumar 

10.  11.12.2018 Comparing To Portfolio Assessment 4-5p.m 1 Dr.G.Jayalakshmi 



With Standardized Testing 
 

11.  12.12.2018 

 
Top 10 Types Of Assessment 

 

 
4-5p.m 

 
1 

Dr.G.Jayalakshmi 

12.  
13.12.2018 

Advantages In A Nutshell 
Disadvantage Of Using Portfolio 

4-5p.m 1 Dr.Jyayapradha 

13.  
14.12.2018 

Problems And Disadvantage Of Portfolio 
Assessment Methods 

4-5p.m 1 Dr.G.Jayalakshmi 

14.  

15.12.2018 

The Limitations Of Portfolios, 
3RUWIROLR� $VVHVVPHQW¶V� ,QKHUHQW�
Limitations 

 

2-4 pm 2 Dr.G.Jayalakshmi 

15.  

17.12.2018 

Lack Of Standardization 
Not Feasible For Large Scale Learning 
Assessment 
Bias 

4-5p. m 1 Dr.G.Jayalakshmi 

16.  
18.12.2018 

5 Of The Best Tools To Create Digital 
Portfolios & E-Portfolios In Class -Digital 
Portfolio Tools 

4-5p. m 1 Dr.G.Jayalakshmi 

13. 19.12.2018 

Three Processes Are Involved In Portfolio 
Creation 

  
 

4-5p. m 1 Dr.Naveen 
kumar 

14. 20.12.2018 Several Web Tools Students Can Use To 
Create Digital Portfolios 

4-5p. m 1 Dr.Naveen 
kumar 

15. 21.12.2018 Types of Portfolios: Electronic And Paper 
4-5p. m 1 Dr.G.Jayalakshmi 

16 22.12.2018 

Advantages of E-Portfolios & E-Portfolios   

Disadvantages of E-Portfolios & E-
Portfolios  

Advantages of Paper Portfolios 

 Disadvantages of Paper Portfolios 

2.3 p.m 1 Dr.G.Jayalakshmi 

17 24.12.2018 

   The What, Why, And How Of Eportfolios 

What Is An Eportfolio? 

4-5 pm 1 Dr.Naveen 
kumar 

https://www.educatorstechnology.com/2018/01/5-of-best-tools-to-create-digital.html
https://www.educatorstechnology.com/2018/01/5-of-best-tools-to-create-digital.html
https://www.educatorstechnology.com/search/label/digital%20portfolio%20tools
https://www.educatorstechnology.com/search/label/digital%20portfolio%20tools
https://www.educatorstechnology.com/2016/06/6-of-best-web-tools-for-creating.html


18 26.12.2018 Types Of E portfolios 
4-6 pm 2 Dr.G.Jayalakshmi 

19 27.12.2018 

1. Why Would You Want An Eportfolio? 

What Can Our Office Do For You? 

Content: What Goes In A Portfolio? What 
Do Employers Want To See? 

Additional Tips For Creating A Portfolio 

    Examples Of Assessment Tools 

4-6 pm 2  
 
 
 
 
 

Dr.G.Jayalakshmi 

20 28.12.2018 Types Of Assessment Results And 
Suggestions 
 

 
4-6 pm 
 

2 Dr.G.Jayalakshmi 

  Total 30 
hrs 
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                           Date : 28.12.2018 

From 
Dr.G.Jayalakshmi 
Professor  of Microbiology, 
Sri Lakshmi Narayana Institute of Medical Sciences 
Bharath Institute of Higher Education and Research, 
Chennai. 
 
                                                          Through Proper Channel 
 
To 
The Dean, 
Sri Lakshmi Narayana Institute of Medical Sciences 
Bharath Institute of Higher Education and Research, 
Chennai. 
 

Sub: Completion of value-added course: Portfolios & E-Portfolios &CD/ME01 

Dear Sir, 

 With reference to the subject mentioned above, the department has conducted the value-added 
course titled: Portfolios & E-Portfolios& CD/ME01 on December 2018 II MBBS Students (batch 01) . 
We solicit your kind action to send certificates for the participants, that is attached with this letter. Also, I 
am attaching the photographs captured during the conduct of the course. 

Kind Regards, 

Dr.G.Jayalakshmi 

 

Encl:  Certificates 

 Photographs 

  



 

 

 



VALUE ADDED COURSE 
 
1. Name of the programme & Code  

Portfolios & E- Portfolios & CD/ME01 

2. Duration & Period  

 30 hrs & Dec 2018  

3. Information Brochure and Course Content of Value Added Courses  

 Enclosed as Annexure- I 

4. List of students enrolled 

 Enclosed as Annexure- II 

5. Assessment procedures:  

Reflection, Essay writing, E-portfolio submission, Poster Presentation & Rubric - Enclosed as 

Annexure- III 

6. Certificate model 

 Enclosed as Annexure- IV 

7. No. of times offered during the same year:  

 1 time Dec 2018  

8. Year of discontinuation:  2018 
 
9. Summary report of each program year-wise 

 

10. Course Feed Back 

  Enclosed as Annexure- V 

 

RESOURCE PERSON                                       COORDINATOR 
 

1. Dr.G.Jayalakshmi                      Dr.G.Jayalakshmi 
2. Dr.Jayapradha 
3. Dr. V. Naveen Kumar 

 

Value Added Course-    Dec 2018 

Sl. 
No 

Course Code Course Name  Resource Persons Target Students Strength & 
Year 

 
1 

 
CD/ME01 

Portfolios & E- 
Portfolios  

 

Dr. G.Jayalakshmi 
Dr. Jayapradha 
Dr.C.Naveen Kumar 
 

II MBBS Students   
15 students   
DEC- 2018) 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

PARTICIPANT HAND BOOK 

Annexure- I 

 

 

 

 

 

 

 

 

 

 

Portfolios & E-Portfolios 
 
 



COURSE DETAILS 

Particulars Description 

Course Title Portfolios & E-Portfolios 
 

Course Code CD/ME01 

Topics and content 

of the course in the 

Hand book 

1. Introduction, Backround 

2. Main Goals Of Earlier Academic Education 

3. &RQVWUXFWLYLVP�%DVHG�2Q�3LDJHW¶V�$QG�9\JRWVN\¶V�
Assuming 

4. Individual Or Group Performance Is Portfolio 

5. What Is A Portfolio? 

6. Definition Of Portfolio 

(1) Organization Of Portfolio Content 

(2) Determining The Purpose Of The 
Portfolio 

(3) Determining The Evidence Including In 
Portfolio 

(4) Determining Assessment Criteria:  

7. Determining Assessment Criteria:  

(1) Important Points In Portfolio Developing 
Process 

(2) In Portfolio Making Process Some 
Necessary Steps Are; 



8. Assessment Of Portfolios 

9. Variety Of Different Approaches To Grade 
Portfolios. 

10. Portfolio Types  

(a)      Personal Portfolio 

(b) : ) Working Portfolio 

(c) Record-Keeping Portfolio: 

(d) Group Portfolio 

(e) ) Thematic Portfolio: 

(f) ) Integrated Portfolio:  

(g) ) Electronic Portfolio: 

(h) )Multiyear Portfolio: 

11. Advantages And Disadvantages Of E-Portfolios 
(1) Advantages Of Using Portfolio 

Assessment Methods 

12. Comparing To Portfolio Assessment With 
Standardized Testing 

13. Top 10 Types Of Assessment 

14. Advantages In A Nutshell 

15. Problems And Disadvantage Of Portfolio 
Assessment Methods 

16. Disadvantage Of Using Portfolio 

17. The Limitations Of Portfolios 
18. 3RUWIROLR�$VVHVVPHQW¶V�,QKHUHQW�/LPLWDWLRQV 
19. Lack Of Standardization 

Not Feasible For Large Scale Learning Assessment 
Bias 



20.  5 Of The Best Tools To Create Digital Portfolios & 
E-PortfoliosIn Class -Digital Portfolio Tools 

21. Three Processes Are Involved In Portfolio Creation 

22. Several Web Tools Students Can Use To 
Create Digital Portfolios  

23. Types Of Portfolios: Electronic And Paper 

24. Advantages Of E-Portfolios & E-Portfolios   

Disadvantages Of E-Portfolios 

      Advantages Of Paper Portfolios 

 Disadvantages Of Paper Portfolios 

25. The What, Why, And How Of Eportfolios 
26. What Is An Eportfolio? 

An Eportfolio May Contain All Or Some Of The 
Following: 

27. Types Of Eportfolios 

28. Why Would You Want An Eportfolio? 

What Can Our Office Do For You? 

Content: What Goes In A Portfolio? What Do Employers 
Want To See? 

Additional Tips For Creating A Portfolio 

    Examples Of Assessment Tools 

29. Types Of Assessment 

https://www.educatorstechnology.com/2018/01/5-of-best-tools-to-create-digital.html
https://www.educatorstechnology.com/2018/01/5-of-best-tools-to-create-digital.html
https://www.educatorstechnology.com/search/label/digital%20portfolio%20tools
https://www.educatorstechnology.com/2016/06/6-of-best-web-tools-for-creating.html


Results And Suggestions 

 

Interactive 
discussion with 
examples 

They can be used as a tool for self-assessment, self-

reflection and personal development. 

They develop students metacognitive skills (reflective 

practices) and help them take control of their learning 

 
Further learning 
Opportunities 

x Portfolios & E-Portfoliosenable their students to 

record their learning and document their growth 

over a period of time.  

x They provide students with a venue through 

which they can showcase their learning. 

x They help students focus on the process of 

learning rather than the end product. 

x They promote deeper learning as students 

actively engage in the learning process. 

x They empower students' voice. 

x �����������Ǯmethod of self-discovery and 

�������������������ǯǤ 

They help students develop personal and 

academic identities. 

They assist students in locating their strengths 

http://careercenter.cofc.edu/documents/portfolio.pdf


and weaknesses and plan for future improvement. 

They invit����������̵�������������������ǯ������Ǥ 

x They help students develop their writing skills. 

x They assist students in locating their strengths 

and weaknesses and plan for future improvement. 

 

 
Key Competencies A portfolio presents a concrete evidence of your work 

and achievements to 

 Prospective employers. 

Target Student II MBBS Students (2018-219) 
Duration 30hrs  
Theory Session 30hrs 
Assessment 
Procedure 

Reflection, Essay writing, E-portfolio submission, Poster 
Presentation & Rubric 

 

 
                                                             

 

 

 

 

 

  Portfolios & E-Portfolios 



There are numerous benefits students will gain from incorporating 
Portfolios & E-Portfolios in their learning. Here is a summarized list of 
some these benefits based on readings  

 

 

 

       

 

Background: 

x Portfolios & E-Portfolios enable their students to record their learning and document 
their growth over a period of time.  

x They provide students with a venue through which they can showcase their learning. 

x They can be used as a tool for self-assessment, self-reflection and personal 
development. 

https://4.bp.blogspot.com/-Z5jwytsqixM/WnKL7v12wmI/AAAAAAAA5-g/6N6zGmTo0dQsw3tOZJScUFbZXvFTJIFmwCLcBGAs/s1600/1.png


x They help students focus on the process of learning rather than the end product. 

x They promote deeper learning as students actively engage in the learning process. 

x They develop students metacognitive skills (reflective practices) and help them take 
control of their learning. 

x They empower students' voice. 

x dŚĞǇ�ĂƌĞ�Ă�͚method of self-ĚŝƐĐŽǀĞƌǇ�ĂŶĚ�ĐŽŶĨŝĚĞŶĐĞ�ďƵŝůĚŝŶŐ͛͘ 
They help students develop personal and academic identities. 
They assist students in locating their strengths and weaknesses and plan for future 
improvement. 
dŚĞǇ�ŝŶǀŝƚĞ�ƚĞĂĐŚĞƌƐΖ�ĨĞĞĚďĂĐŬ�ĂŶĚ�ƉĞĞƌƐ͛�ŝŶƉƵƚ͘ 

x They help students develop their writing skills. 

x A portfolio presents a concrete evidence of your work and achievements to 

x Prospective employers. 

x They assist students in locating their strengths and weaknesses and plan for future 
improvement. 
 

INTRODUCTION 

 Recent developments and demands in science and society have deeply affected 
education. Especially theories such as constructivism and multiple-intelligence and new social 
trends such as changing labor market, information-age needs engendered to radical change in 
traditional approaches of learning, teaching and assessment. Since learning approach is 
changed, it affects assessment procedures and approaches (Fourie & Van Niekerk, 2001). 

  For example, the main goals of earlier academic education enable students to know 
a certain domain. Since learning of basic knowledge was very important, behaviorist 
approach generally uses traditional instruction. In this instructional approach, knowledge is 
ŵĞƌĞůǇ�ĂďƐƚƌĂĐƚĞĚ͕�ĂŶĚ�͞ůĞĂƌŶŝŶŐ͟�ĂŶĚ�͞ƚĞĂĐŚŝŶŐ͟�ƉƌŽĐĞƐƐ�ŝƐ�ǀŝĞǁĞĚ�ĂƐ�ŝŶĚŝǀŝĚƵĂů�ƉƌŽĐĞƐƐ͕�ĂŶĚ�
͞ůĞĂƌŶŝŶŐ͟�ŝƐ�ĐŽŶĐĞŝǀĞĚ�ĂƐ�ƚŚĞ�ĂĐĐƵŵƵůĂƚŝŽŶ�ŽĨ�ƐƚŝŵƵůƵƐ-response association. 

  Drill and practice play an important role in this process. Also, the assessment practice 
is mainly based on testing basic knowledge. Because, the proof of learning generally is seen as 
changing the behaviors and increasing the right answer in test and changing between pre-test 

http://careercenter.cofc.edu/documents/portfolio.pdf


and end-test in this approach, tests such as multiple-choice, true false, matching items for 
assessment are used. 

dŚĞƐĞ�ƚĞƐƚƐ�ǁŚŝĐŚ�ƉƌŽǀŝĚĞ�ůĞƐƐ�ƵƐĞĨƵů�ŝŶĨŽƌŵĂƚŝŽŶ�ĂďŽƵƚ�ƐƚƵĚĞŶƚƐ͛�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ĂŶĚ�
learning are not enough to assess higher order cognitive skills such as problem solving, critical 
thinking and reasoniŶŐ�;ZŽŵďĞƌŐ͕�ϭϵϵϯͿ͕�ŶŽƚ�ŵĞĂƐƵƌĞ�Ă�ƐƚƵĚĞŶƚƐ͛�ĂďŝůŝƚǇ�ƚŽ�ŽƌŐĂŶŝǌĞ�ƌĞůĞǀĂŶƚ�
information (Shepard, 1989), and assess what is easy to test-memorization of rote skills and 
procedures (Mumme, 1991). 

 KŶ� ƚŚĞ� ŽƚŚĞƌ� ŚĂŶĚ͕� ƚŚĞ� ĐŽŶƐƚƌƵĐƚŝǀŝƐŵ� ďĂƐĞĚ� ŽŶ� WŝĂŐĞƚ͛Ɛ� ĂŶĚ� sǇŐŽƚƐŬǇ͛Ɛ� ĂƐƐƵŵŝŶŐ� ƚŚĂƚ�
students are able to acquire and socially construct their knowledge and understanding. 

  dŚŝƐ�ĂƉƉƌŽĂĐŚ�ƉĂǇƐ�ŵŽƌĞ�ĂƚƚĞŶƚŝŽŶ�ƚŽ�ƐƚƵĚĞŶƚƐ͛�ƉƌŝŽƌ� ůĞĂƌŶŝŶŐ͕�ƚŚĞŝƌ�ƉƌŽďůĞŵ�ƐŽůǀŝŶŐ�
skills and their collaborative learning (Baki, 1994). However, in this new environment 
ƐƚƵĚĞŶƚƐ͛� ůĞĂƌŶŝŶŐ� ĐĂŶŶŽƚ� ďĞ� ĂƐƐĞƐƐĞĚ� ǁŝƚŚŝŶ� Ă� ƐŚŽƌƚĞƌ� ƚŝŵĞ� ƵƐŝŶŐ� ŵƵůƚŝƉůĞ� ĐŚŽŝĐĞƐ� ƚĞƐƚƐ�
(Mumme, 1991; Romberg, 1993). Therefore, it is needed a broader range of assessment 
ƚŽŽůƐ� ƚŚĂƚ�ďĞ�ĂďůĞ� ƚŽ�ĂƐƐĞƐƐ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ƐŬŝůůƐ� ƐƵĐŚ�Ăs open-ended problem solving, and 
critical thinking, analyzing, reasoning, be able to apply theirs knowledge in new problems, 
and to express oral and writing. Further, constructivist epistemology requires us to assess 
ƐƚƵĚĞŶƚƐ͛� ŝŶĚŝǀŝĚƵĂů� ƉĞƌĨŽƌŵĂŶĐĞ� ĂŶĚ� Őroup performance together during their learning 
experience (Shepard, 2000).  

Nowadays, society asks for students who have cognitive skills such as problem solving, 
critical thinking, analyzing data, and presenting them orally and written format and so on  
(Dochy, 2001). 

  Since society request new trends, educational developments have improved towards a 
more powerful learning environment. For this reason, alternative assessment approaches are 
needed in assessing both learning process and learning outcomes.  

This implies that assessment techniques should focus an assessing what students 
know as well as what they do not know. These recommendations can be achieved through 
ĂůƚĞƌŶĂƚŝǀĞ� ĂƐƐĞƐƐŵĞŶƚƐ� ŵĞĂƐƵƌŝŶŐ� ƐƚƵĚĞŶƚƐ͛� ƉĞƌĨŽƌŵĂŶĐĞ� ĂŶĚ� ĚĞǀĞůŽƉŵĞŶƚƐ� ŝŶ� ůĞĂƌŶŝŶŐ�
process. 

 KŶĞ� ŽĨ� ƚŚĞ� ĂůƚĞƌŶĂƚŝǀĞ� ŵĞƚŚŽĚƐ� ŝŶ� ĞĚƵĐĂƚŝŽŶ� ƵƐĞĚ� ŝŶ� ƚŚĞ� ĂƐƐĞƐƐŵĞŶƚ� ŽĨ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛�
individual or group performance is portfolio. Necessity of using portfolio is emphasized by 
many researches .According to them, portfolio gives more reliable and dynamic data about 
students for teachers, parents and also student himself. Also, using this assessment method 
in primary schools provides getting clear information about students and fulfilling their 
weaknesses and helps teachers planning teaching progress. 



What is a Portfolio? 

It is a brief (approximately 10 pages) collection of your best and most recent work, 
showcasing your talents, skills, and experience to a potential employer. A portfolio should 
provide evidence of your abilities, communicate in more depth what you can offer if hired, 
and be organized and designed so that you can incorporate it smoothly and effectively during 
the interview to compliment or enhance your responses to questions. 

dĞĂĐŚĞƌƐ͛� ĂƚƚŝƚƵĚĞƐ� ŝŶ� ŵĞĂƐƵƌĞŵĞŶƚ� ĂŶĚ� ĂƐƐĞƐƐŵĞŶƚ� ĂƉƉůŝĐĂƚŝŽŶƐ� ĐĂuse many 
problems. For instance, up to now, being lack of pedagogical knowledge and limited in-service 
ĐŽƵƌƐĞ� ƉƌĞǀĞŶƚĞĚ� ƚĞĂĐŚĞƌƐ� ĨƌŽŵ� ďĞŝŶŐ� ƋƵĂůŝĨŝĞĚ� ;7ƔŵĂŶ͕� ϮϬϬϱͿ͘� �ĞƐŝĚĞƐ� ƚĞĂĐŚĞƌƐ� ǁĞƌĞ� ŶŽƚ�
given enough information and resources about how to make assessment or which materials 
ƐŚŽƵůĚ�ďĞ�ƵƐĞĚ�ĂŶĚ�ĂƐƐĞƐƐŵĞŶƚ�ŵĞƚŚŽĚ�ŝƐ�ŐŝǀĞŶ�ƚŽ�ƚĞĂĐŚĞƌ͛Ɛ�ŝŶŝƚŝĂƚŝǀĞ͘� 

Furthermore, common use of traditional measurement and assessment methods prevents 
ĨŝŶĚŝŶŐ� ŽƵƚ� ƐƚƵĚĞŶƚƐ͛� ƐŬŝůůƐ� ĂŶĚ� ƚŚĞŝƌ� ĚĞǀĞůŽƉŵĞŶƚĂů� ƉŽƚĞŶƚŝĂůƐ (Baki & Birgin, 2002). 
dĞĂĐŚĞƌƐ�ƵƐƵĂůůǇ�ƚƌǇ�ƚŽ�ĚŽ�ƚŚĞŝƌ�ĂƐƐĞƐƐŵĞŶƚ�ĂĐƚŝǀŝƚŝĞƐ�ƚŚƌŽƵŐŚ��ůŽŽŵ͛Ɛ�;ϭϵϳϲͿ�ƚŚĞŽƌǇ�ŽĨ�ƐĐŚŽol 
learning which exists in teaching programs. However, disadvantage of this approach is that it 
ŝŐŶŽƌĞƐ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ĚŝĨĨĞƌĞŶƚ� ƐŬŝůůƐ� ĂŶĚ� ĚĞǀĞůŽƉŵĞŶƚĂů� ƉŽƚĞŶƚŝĂůƐ� ŝŶ� ĂƐƐĞƐƐŵĞŶƚ� ;�ĞƉŶŝ͕�
2006).  

Thus as parallel to recent developments in education contemporary approaches such as 
constructivism and multiple-intelligences become dominant in new teaching programs in 
Turkey.Teachers did not have enough knowledge and experience about alternative 
assessment methods especially about portfolio. It is still a question that how a teacher can 
apply alternative assessment methods properly without having enough knowledge and 
experience about it. Because of this reason, portfolio assessment method as an alternative 
one to traditional assessment approaches becomes quite significant. 

 The purpose of this course was to introduce portfolio assessment method commonly used in 
educational contexts recently. To achieve this aim, some information of portfolio such as its 
definition, its developing process, the types of portfolio to be used, selection of contexts, its 
advantage and disadvantage were discussed in depth. Also, portfolio assessment method is 
compared with traditional one in terms of different aspects. 

 
 
What Is Portfolio? 

Although Portfolios & E-Portfoliosare used in thĞ� ĂƐƐĞƐƐŵĞŶƚ� ŽĨ� ƐƚƵĚĞŶƚ͛Ɛ�
performance in nowadays, they are used as a method by architects, painters, photographers 
and artists in showing their works. However, as portfolio has been used for different purposes 



it may be different from than that of artists. It is not possible to use only one definition for 
portfolio. 

 �ĞĨŝŶŝƚŝŽŶ�ŽĨ�ƉŽƌƚĨŽůŝŽ�ŵĂǇ�ĐŚĂŶŐĞ�ĂĐĐŽƌĚŝŶŐ�ƚŽ�ƵƐĞƌƐ͛�ƉƵƌƉŽƐĞ�ĂŶĚ�ǁĂǇ�ŽĨ�ƵƐĂŐĞ͘� 
Many researchers defined portfolio in order to explain its features. Some of them are as 
follows; According to Arter and Spandel (1991), portfolio is a purposeful collection of student 
work that exhibits to the student, or others, her efforts or achievement in one or more 
areas. 
Paulson, Paulson and Mayer (1991: 60) define that portfolio is a purposeful collections of 
ƐƚƵĚĞŶƚ͛Ɛ�ǁŽƌŬ�ƚŚĂƚ�ĞǆŚŝďŝƚƐ�ƚŚĞ�ƐƚƵĚĞŶƚ͛Ɛ�ĞĨĨŽƌƚƐ͕�ƉƌŽŐƌĞƐƐ�ĂŶĚ�ĂĐŚŝĞǀĞŵĞŶƚ�ŝŶ�ŽŶĞ�Žƌ�ŵŽƌĞ�
areas. The collection must include student participation in selecting contents, the criteria for 
selection, the criteria for judging merit and evidence of student self-reflection. 
 'ƌĂĐĞ�;ϭϵϵϮ͕�Ɖ͘ϭͿ͕�ǁŚŽ�ƐƚƌĞƐƐĞƐ�ƚŚĞ�ůĞĂƌŶŝŶŐ�ƉƌŽĐĞƐƐ͕�ĚĞĨŝŶĞƐ�ĂƐ�͞ƉŽƌƚĨŽůŝŽ�ŝƐ�Ă�ƌĞĐŽƌĚ�ŽĨ�ƚŚĞ�

child's process of learning: what the child has learned and how she has gone about learning; 
how she thinks, questions, analyzes, synthesizes, produces, creates; and how she interacts--
intellectually, emotionally and socially-ǁŝƚŚ�ŽƚŚĞƌƐ͘͟ 
�ŽůůŝŶƐ�;ϭϵϵϮ͕�Ɖ͘�ϰϱϮͿ�ŝĚĞŶƚŝĨǇ�ƉŽƌƚĨŽůŝŽ�ĂƐ�͞Ă�ĐŽŶƚĂŝŶĞƌ�ŽĨ�ĐŽůůĞĐƚĞĚ�ĞǀŝĚĞŶĐĞ�ǁŝƚŚ�Ă�ƉƵƌƉŽƐĞ͘�

Evidence is documentations that can be used one person or group of persons to infer another 
ƉĞƌƐŽŶ͛Ɛ�ŬŶŽǁůĞĚŐĞ͕�ƐŬŝůů͕�ĂŶĚͬŽƌ�ĚŝƐƉŽƐŝƚŝŽŶ͘͟� 
Winsor and Ellefson (1995, p.68), who stress the learning process and learning product, 
ĚĞĨŝŶĞ� ƚŚĂƚ� ͞ƉŽƌƚĨŽůŝŽ� ŝƐ� Ă� ĨƵƐŝŽŶ� ŽĨ� ƉƌŽĐĞƐƐ� ĂŶĚ� ƉƌŽĚƵĐƚ͘� /ƚ� ŝƐ� ƚŚĞ� ƉƌŽĐĞƐƐ� ŽĨ� ƌĞĨůĞĐtion, 
ƐĞůĞĐƚŝŽŶ͕�ƌĂƚŝŽŶĂůŝǌĂƚŝŽŶ͕�ĂŶĚ�ĞǀĂůƵĂƚŝŽŶ͕�ƚŽŐĞƚŚĞƌ�ǁŝƚŚ�ƚŚĞ�ƉƌŽĚƵĐƚ�ŽĨ�ƚŚŽƐĞ�ƉƌŽĐĞƐƐĞƐ͘͟ 
Simon and Forgette-'ŝƌŽƵǆ� ;ϮϬϬϬ͕� Ɖ͘ϯϲͿ� ĚĞĨŝŶĞ� ĂƐ� ͞ƉŽƌƚĨŽůŝŽ� ŝƐ� Ă� ĐƵŵƵůĂƚŝǀĞ� ĂŶĚ� ŽŶŐŽŝŶŐ�

collection of entries that are selected and commented on by the student, the teacher and/or 
ƉĞĞƌƐ͕�ƚŽ�ĂƐƐĞƐƐ�ƚŚĞ�ƐƚƵĚĞŶƚ͛Ɛ�ƉƌŽŐƌĞƐƐ�ŝŶ�ƚŚĞ�ĚĞǀĞůŽƉŵĞŶƚ�ŽĨ�Ă�ĐŽŵƉĞƚĞŶĐǇ͘͟� 
De Fina (1992, p.13), who emphasizes the characteristic of portfolios, state that Portfolios & 

E-Portfoliosare systematic, purposeful, and meaningful collectŝŽŶƐ�ŽĨ�ƐƚƵĚĞŶƚƐ͛�ǁŽƌŬ�ŝŶ�ŽŶĞ�Žƌ�
more subject areas.  
KŶ� ƚŚĞ� ŽƚŚĞƌ� ŚĂŶĚ͕� �ŝƌŐŝŶ� ;ϮϬϬϯ͕� Ɖ͘ϮϮͿ� ĚĞĨŝŶĞƐ� ƉŽƌƚĨŽůŝŽ� ĂƐ� ͞ƚŚĞ� ĂƐƐĞƐƐŵĞŶƚ� ŽĨ� ƐŽŵĞ�ĚĂƚĂ�
ĂďŽƵƚ�ƐƚƵĚĞŶƚƐ͛�ƐŬŝůůƐ�ŝŶ�ŽŶĞ�Žƌ�ŵŽƌĞ�ĂƌĞĂƐ�ŝŶ�Ă�ĐĞƌƚĂŝŶ�ƚŝŵĞ�ƉĞƌŝŽĚ͕�ƌĞŐƵůĂƌ�ĐŽůůĞĐƚŝŽŶ�ŽĨ�ŚŝƐ�
studies and performances according to predetermined criteria.  
 

There are some essential characteristics to the development of any type of portfolio used 
for assessment.  

Barton and Collins (1997) state that Portfolios & E-Portfoliosshould be multi sourced, 
authentic, forms of dynamic assessment, explicit of purpose, establish a correspondence 
ďĞƚǁĞĞŶ�ƉƌŽŐƌĂŵ�ĂĐƚŝǀŝƚŝĞƐ�ĂŶĚ� ůŝĨĞ�ĞǆƉĞƌŝĞŶĐĞƐ͕�ďĂƐĞĚ� ŽŶ� ƐƚƵĚĞŶƚ͛Ɛ� ŽǁŶĞƌƐŚŝƉ͕�ĂŶĚ�ŵƵůƚŝ-
purposed. 



 Therefore, Portfolios & E-Portfoliosshould be on going so that they show the 
studenƚƐ͛�ĞĨĨŽƌƚƐ͕�ƉƌŽŐƌĞƐƐ͕�ĂŶĚ�ĂĐŚŝĞǀĞŵĞŶƚ�ŽǀĞƌ�Ă�ƉĞƌŝŽĚ�ŽĨ�ƚŝŵĞ͘ 

When the descriptions stated above, portfolio is not either the arbitrary collections or 
ŽďƐĞƌǀĂƚŝŽŶ�ŽĨ�ƐƚƵĚĞŶƚ͛Ɛ�ǁŽƌŬƐ�ƚŽ�ďĞ�ĨŝůůĞĚ�ŚĂƉŚĂǌĂƌĚůǇ͘ 

 It is important that the portfolio collections should be purposeful, systematic, the 
determined evaluation criteria, and take a period of time. 
Thus in this course portfolio is described as a systematic and purposeful collection of the 
evidence which reflect the success, performance, and efforts of the students in one or more 
areas over a period of time. 

 
Organization of Portfolio Content 
  �� ƉŽƌƚĨŽůŝŽ� ŝƐ� ŶŽƚ� Ă� ĐŽůůĞĐƚŝŽŶ� ŽĨ� Ă� ƐƚƵĚĞŶƚƐ͛� ǁŽƌŬ� ŚĂƉŚĂǌĂƌĚůǇ� ŽǀĞƌ� ƚŝŵĞ͘� dŚƵƐ͕� ŝŶ�
ĚĞǀĞůŽƉŝŶŐ�Ă�ƉŽƌƚĨŽůŝŽ�ŝƚ�ŝƐ�ŝŵƉŽƌƚĂŶƚ�ƚŽ�ĚĞĐŝĚĞ�ŝƚƐ͛�ƉƵƌƉŽƐĞ͕�ĞǀŝĚĞŶĐĞ�ĐŽŶƐŝƐƚŝŶg of portfolio, 
ĂŶĚ�ŝƚƐ͛�ĂƐƐĞƐƐŵĞŶƚ�ĐƌŝƚĞƌŝĂ�;�ĂƌƚŽŶ�Θ��ŽůůŝŶƐ͕�ϭϵϵϳͿ͘�dŚĞƌĞ�ŝƐ�Ă�ĐůŽƐĞůǇ�ƌĞůĂƚĞĚ�ƚŚƌĞĞ�ĂƐƉĞĐƚƐ͕�
and these aspects affect each other directly 

 What should be considered during the organization of the portfolio contents explained in 
details as follows? 

(a) Determining the purpose of the portfolio: The first and most significant acts of portfolio 
preparation are to determine the purposes for the portfolio. The purpose of the portfolio 
directly affects the process by which the portfolio is created. Also, the purposes of portfolio 
determine what kinds of items should be in it. Explicit purposes prevent the portfolio from 
becoming busy-work. Portfolios & E-Portfolioscan be used for different purposes in education. 
The purpose of the portfolio can be sŚĂƉĞĚ� ĚĞƉĞŶĚŝŶŐ� ŽŶ� ƚŚĞ� ƵƐĞƌƐ͛� ĚĞŵĂŶĚƐ͘� dŚĞ� Ăŝŵ� ŽĨ�
teacher using portfolio is to assess the progress of the student over a period of time, to 
determine the efficiency of the teaching, to have connection with the parents of the students, 
to evaluate the education program, to enable schools to have contact with the commodity, to 
help students for self-ĂƐƐĞƐƐŵĞŶƚ� ĂŶĚ� ƚŽ� ĚĞƚĞƌŵŝŶĞ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ǁĞĂŬ� ƉŽŝŶƚƐ� ŝŶ� ůĞĂƌŶŝŶŐ�
process (Mumme, 1991; De Fina, 1992). 

 As a result, it has been needed to determine the purpose for the portfolio firstly so it will 
effect directly on the qualifications and the collections stills of items in the portfolio. During 
determining the purpose of the portfolio, it is very important for teachers to consult his 
colleagues, students, parents and school administrations. In this concern, it will help to 
appropriate and carry out the portfolio implementation. 

Determining the evidence including in portfolio: 

 Considering the purpose of the portfolio, it should be determined which evidence should be 
collected, who will collect the works, how often they will be collected, and how they will be 



assessed. Consulting students during the selection of the studies which will be filled in a 
portfolio is important since it enable students to have responsibility and possession feelings 
(Kuhs, 1994). It is suggested that there has been a caption that is a statement attached to 
each piece of portfolio evidence that describes what it is, why it is evidence, and of what it is 
evidence (Barton and Collins, 1997). The caption helps students become aware of their 
learning as they share what they can prove they know.  

There is not a strict rule for the portfolio content since portfolio has a different purpose in 
terms of its evidence.This means that content of portfolio can be variable depending on its 
users or purposes. 

 For instance, a portfolio organized by a student can contain a lot of visual or activity materials 
such as individual or group studies, his/her best studies, tests, projects, presentations, control 
lists, problem solutions, questionnaire, teacher comment, reading list and reviews, self-
assessment/peer-assessment checklist, interview notes, course note, cd and disks. However, 
ŝŶƐƚĞĂĚ�ŽĨ�ƌĂŶĚŽŵ�ƐĞůĞĐƚŝŽŶ�ŽĨ�ĞǀŝĚĞŶĐĞ� ŝŶ�ƐƚƵĚĞŶƚ͛Ɛ�ƉŽƌƚĨŽůŝŽ͕�ƐĞůĞĐƚŝŶŐ�ŽĨ�Ğvidences which 
reflect the performance and products of students during learning process have an important 
role in learning. Because items are collected over time, its selection is important for portfolio 
process. 

 According to De Fina (1997) when decided the contents of a portfolio, two compelling factors 
ƐŚŽƵůĚ� ďĞ� ŬĞƉƚ� ŝŶ� ŵŝŶĚ͗� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ĚĞƐŝƌĞƐ� ĂŶĚ� ƚŚĞ� ƉƵƌƉŽƐĞ� ĨŽƌ� ĐŽůůĞĐƚŝŶŐ� ĞĂĐŚ� ŝƚĞŵ͘�
Ideally, the portfolio should be as student-centered as possible and the teachers facilitate, 
guide, and offer choices rather than inform, direct, and predetermine priorities.  

 

It should be remembered in the process of preparing a portfolio that each student has 
different cognitive, affective, psychomotor skills, different experiences, social environments 
and socio-economic levels. Thus, items which will be put in the portfolio should be designed 
ƚŽ� ƌĞĨůĞĐƚ� ĞĂĐŚ� ƐƚƵĚĞŶƚ͛Ɛ� ƉĞƌĨŽƌŵĂŶĐĞ� ĂƐ� ĂŶ� ŝŶĚŝǀŝĚƵĂů� Žƌ� ĂƐ� Ă� ŐƌŽƵƉ� ĂŶĚ� ƚŽ� ƌĞĨůĞĐƚ� ƚŚĞŝƌ�
cognitive, affective and skills properly. 

 Further, portfolio assessment should be multi-dimensional and in order to make a reliable 
assessment, data should be collected from different sources such as student himself, 
ƚĞĂĐŚĞƌƐ͕�ƐƚƵĚĞŶƚ͛Ɛ�ĨƌŝĞŶĚƐ�ĂŶĚ�ƉĂƌĞŶƚƐ͘ 

 Also, it is important that students have the opportunity to choose work samples for their 
learning. 



 Simon and Forgette-Girous (2000) call for the cross-curricular sampling of items that provide 
evidence of the cognitive, behavioral, affective, meta-cognitive and developmental 
dimensions of a single but complex competence such as problem solving or effective 
communications. 

 For example, in the portfolio designed by Birgin (2003) for mathematics course in primary 
ƐĐŚŽŽů� ϳƚŚ� ŐƌĂĚĞƌƐ� ƚŚĞƌĞ� ŚĂǀĞ� ďĞĞŶ� ͞ƉƌŽďůĞŵ� ƐŽůǀŝŶŐ� ĂƐƐĞƐƐŵĞŶƚ� ĨŽƌŵ͕� ŽďƐĞƌǀĂƚŝŽŶ� ĨŽƌŵ�
related to learning in a unit, group work observation form, parent observation form, 
ĂƐƐĞƐƐŵĞŶƚ� ĨŽƌŵ� ŽĨ� ƐƚƵĚĞŶƚƐ͛� ĂĨĨĞĐƚŝǀĞ� ĚŝŵĞŶƐŝŽŶ͕� ĂƐƐĞƐƐŵĞŶƚ� ĨŽƌŵ� ĨŽƌ� ƐƚƵĚĞŶƚƐ͛� ŝĚĞĂƐ�
ƌĞůĂƚĞĚ�ƚŽ�ŵĂƚŚĞŵĂƚŝĐƐ�ĐŽƵƌƐĞ�ĂŶĚ�ĂƐƐĞƐƐŵĞŶƚ�ĨŽƌŵ�ŽĨ�ƐƚƵĚĞŶƚƐ͛�ĂĐĂĚĞŵŝĐ�ƐƵĐĐĞƐƐ͘� 

However, the portfolio which was used for mathematics course in 1990 in Vermont State, in 
USA, consisted of only problem solving activities. In this portfolio application students have 
been asked to present the solutions of open-ended problems in detail. In addition, such kind 
of portfolio consists ŽĨ�͞ďĞƐƚ�ƉŝĞĐĞƐ͘͟ 

Determining assessment criteria:  

First, the purpose of portfolio is mentioned explicitly and then, assessment criteria of the 
each item in portfolio need to be explained. 

 It is very important to determine the criteria for assessing the portfolio. 

 Because an assessment criterion allows students to recognize, and select work that is 
considered high quality. It also allows and encourages discussions among teachers, students, 
and other concerning the outcomes and quality of outcomes 

AssessmĞŶƚ� ĐƌŝƚĞƌŝĂ� ǁŚŝĐŚ� ŚĂǀĞ� ďĞĞŶ� ƵƐĞĚ� ƚŽ� ĚĞƚĞƌŵŝŶĞ� ƚŚĞ� ƋƵĂůŝƚǇ� ŽĨ� ƚŚĞ� ƐƚƵĚĞŶƚ͛Ɛ�
performance should be clear and easy to understand. This is quite important in terms of 
student to assess his own works and to be able to fulfill his weaknesses. Rubrics should be 
used in order to determine quality of the evidence in portfolio and to make a reliable and 
valid assessment.  

Important Points in Portfolio Developing Process 
 It is a challenging situation for teachers to make Portfolios & E-Portfoliosan integral 
part of their instruction. We can solve this problem and enable portfolio as an 
important learning and assessment tool. 
 Some of them are as follows; 
 ͻ/ƚ�ƐŚŽƵůĚ�ďĞ�ĐŽŶƐƵůƚĞĚ�ƚŽ�ƚĞĂĐŚĞƌƐ͕�ƐƚƵĚĞŶƚƐ͕�ƉĂƌĞŶƚƐ�ĂŶĚ�ƐĐŚŽŽů�ĂĚŵŝŶŝƐƚƌĂƚŝŽŶƐ�ŝŶ�
deciding which items would be placed in it.  



ͻ/ƚ� ƐŚŽƵůĚ� ďĞ� ĐƌĞĂƚĞĚ� Ă� ƐŚĂƌĞĚ͕� ĐůĞĂƌ� ƉƵƌƉŽƐĞ� ĨŽƌ� ƵƐŝŶŐ� ƉŽƌƚĨŽůŝŽƐ͘� ^ƚƵĚĞŶƚƐ� ƐŚŽƵůĚ�
clearly understand what purpose of and for whom a portfolio is consisted.  
 It should reflect the actual day-to-day learning activities of students. Also, items in 
portfolio should vary and be multi-dimensional.  
ͻ� /ƚ� ƐŚŽƵůĚ� ďĞ� ŽŶŐŽŝŶŐ� ƐŽ� ƚŚĂƚ� ƚŚĞǇ� ƐŚŽǁ� ƐƚƵĚĞŶƚƐ͛� ĞĨĨŽƌƚƐ͕� ƉƌŽŐƌĞƐƐ͕� ĂŶĚ�
achievements over a period of time. 
 ͻ�/ƚĞŵƐ�ŝŶ�ƉŽƌƚĨŽůŝŽ�ƐŚŽƵůĚ�ďĞ�ĐŽůůĞĐƚĞĚ�ĂƐ�Ă�ƐǇƐƚĞŵĂƚŝĐ͕�ƉƵƌƉŽƐĞĨƵů͕�ĂŶĚ�ŵĞĂŶŝŶŐĨƵů͘ 
 ͻ� /ƚ� ƐŚŽƵůĚ� ŐŝǀĞ� ŽƉƉŽƌƚƵŶŝƚŝĞƐ� ĨŽƌ� ƐƚƵĚĞŶƚƐ� ŝŶ� ƐĞůĞĐƚŝŶŐ� ƉŝĞĐĞƐ� ƚŚĞǇ� ĐŽŶƐŝĚĞƌ� ŵŽƐƚ�
reprehensive of themselves as learners to be placed into their portfolios, and to 
establish criteria for their selections. Also, it should be make students responsible for 
keeping their Portfolios & E-Portfoliosup to date.  
ͻ� /ƚ� ƐŚŽƵůĚ� ďĞ� ǀŝĞǁĞĚ� ĂƐ� Ă� ƉĂƌƚ� ŽĨ� ůĞĂƌŶŝŶŐ� ƉƌŽĐĞƐƐ� ƌĂƚŚĞƌ� ƚŚĂŶ� ŵĞƌĞůǇ� ĂƐ�
ƌĞĐŽƌĚŬĞĞƉŝŶŐ�ƚŽŽůƐ͕�ĂƐ�Ă�ǁĂǇ�ƚŽ�ĞŶŚĂŶĐĞ�ƐƚƵĚĞŶƚƐ͛�ůĞĂƌŶŝŶŐ͘� 
ͻ�^ƚƵĚĞŶƚƐ�ĐĂŶ�ĂĐĐĞƐƐ�ƚŚĞŝƌ�ƉŽƌƚĨŽůŝŽƐ͘� 
ͻ�^ŚĂƌĞ�ƚŚĞ�ĐƌŝƚĞƌŝĂ�ƚŚĂƚ�ǁŝll be used to assess the work in the portfolio as well as in 
which the result are to be used 
͘�ͻ�dĞĂĐŚĞƌƐ�ƐŚŽƵůĚ�ŐŝǀĞ�ĨĞĞĚďĂĐŬ�ƚŽ�ƐƚƵĚĞŶƚƐ͕�ƉĂƌĞŶƚƐ�ĂďŽƵƚ�ƚŚĞ�ƵƐĞ�ƚŚĞ�ƉŽƌƚĨŽůŝŽ͘ 
 
 In portfolio making process some necessary steps are; 

x ƐƚƵĚĞŶƚƐ͛�ŝĚĞĂƐ�ƐŚŽƵůĚ�be taken, 
x  each study should have a purpose, 
x  assessment of studies should be clearly explained, 
x  the process should cover a certain time period,  
x portfolio should encourage students to learn, and 
x  items in the portfolio should be multi-dimensional and 
x  should address different learning areas.  
x it is virtually important that the studies in a portfolio should be designed in 

ŽƌĚĞƌ�ƚŽ�ƉƌĞƐĞŶƚ�ƐƚƵĚĞŶƚƐ͛�ƉĞƌĨŽƌŵĂŶĐĞ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ�ŝŶ�Ă�ĂŶǇ�ƚŝŵĞ�ƉĞƌŝŽĚ�
in detail. 

 
Assessment of Portfolios 

There has been no exact way or method for the assessment of portfolios. However, 
some different methods can be used in terms of their aims. 

 /Ĩ� ƚŚĞ� ƉƵƌƉŽƐĞ� ŽĨ� ƉŽƌƚĨŽůŝŽ� ŝƐ� ƚŽ� ŝŵƉƌŽǀĞ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ůĞĂƌŶŝŶŐ� ĂŶĚ� ƚŽ� ĚŝĂŐŶŽƐĞ�
his/her learning needs, then the works in the portfolio usually are determined by teachers. 
 Student is given feedback for his/her works by teachers and peers. These kinds of feedbacks 
ĂƌĞ�ƵƐĞĚ�ƚŽ�ŝŵƉƌŽǀĞ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ůĞĂƌŶŝŶŐ 



If the purpose of the portfolio is to assess the student progress over an extended 
period of time, and to provide evidence for grades, than the portfolio contains some standard 
work for everyone and the works in the portfolio are selected by students. This portfolio 
includes the best works of student in a term or year. 

They are assessed by teachers in terms of the criteria determined before. The goal of 
portfolio grading is to strike a balance between product and process. In other words, a 
ƐƚƵĚĞŶƚ͛Ɛ� ŝŵƉƌŽǀĞŵĞŶƚ� ŝŶ� ůĞĂƌŶŝŶŐ�ƉƌŽĐĞƐƐ� ŝƐ� ũƵƐƚ�ĂƐ� ŝŵƉŽƌƚĂŶƚ�ĂƐ�ƚŚĞŝƌ�ĂďŝůŝƚǇ�ƚŽ�ƉƌŽĚƵĐĞ�Ă�
well-shaped product which meets standard rubric-like criteria, so portfolio grading focuses on 
both the learning process as well as the quality of products. 

Consequently, Portfolios & E-Portfoliosare graded as a whole, and each item in a 
portfolio can be used to showcase a student's best works or provide evidence for a student's 
self- assessment of his or her learning process and growth. 

 
 Variety of different approaches to grade portfolios. 
 that three basic approaches can be used. 

 The first is to evaluate each piece of work in the portfolio and average those grades 
to determine the portfolio grade. 

The second is to use an analytic scheme where separate grades are given for different 
performance. 
For example, a teacher might review the portfolio and given one grade each for the problem 
solving ability to communicate mathematical ideas, to carry out procedures accurately, to 
demonstrate insight and understanding of ideas, and to apply mathematics in problem solving 
situations. Unlike in the first approach, this approach is based on reviewing several pieces of 
work in the portfolio. 

This assessment strategy was used in 1992 Vermont became the first state to use 
Portfolios & E-Portfolios as the centerpiece of a statewide assessment of students 
achievement in mathematics courses. Each piece in this mathematics portfolio was rated on 
seven dimensions and each dimension was scored on a different 4-point scale.  
  The third ĂƉƉƌŽĂĐŚ� ƚŽ� ƐĐŽƌŝŶŐ� ƐƚƵĚĞŶƚƐ͛� ǁŽƌŬ͕� ǁŚĞŶ� Ă� ƐŝŶŐůĞ� ƐĐŽƌĞ� ŝƐ� ĚĞƚĞƌŵŝŶĞĚ�
focusing on several dimension of performance, is termed the focused-holistic approach. This 
approach allows the teachers to give a single grade for all pieces contained in the portfolio 
ƐƵĐŚ� ƉĞƌĨŽƌŵĂŶĐĞ� ĂƚƚƌŝďƵƚĞƐ� ĂƐ� ƚŚĞ� ƐƚƵĚĞŶƚ͛Ɛ� ĂďŝůŝƚǇ� ƚŽ� ŝŶƚĞƌƉƌĞƚĞĚ� ƚŚĞ� ƉƌŽďůĞŵ� ĂŶĚ�
information in the problem, select and use appropriate solutions strategies, and evaluate and 
connect the answer to the given problem situation. 

 
Portfolio Types  

There is no an absolute description and content for portfolios. The types of Portfolios 
& E-Portfolios are varied according to their purpose and collected items in it. Therefore, many 



researchers define different types of portfolio. For example, according to Haladyn (1997), 
there are five types of Portfolios & E-Portfolios that named ideal, showcase, documentation, 
ĞǀĂůƵĂƚŝŽŶ͕�ĂŶĚ�ĐůĂƐƐ�ƉŽƌƚĨŽůŝŽ͘�dŚĞ�ŝĚĞĂů�ƉŽƌƚĨŽůŝŽ�ĐŽŶƚĂŝŶƐ�ƐƚƵĚĞŶƚƐ͛�Ăůů�ǁŽƌŬƐ͘�/ƚ�ŝƐ�ŶŽƚ�ŐŝǀĞŶ�
to students a grade. Thus, it is important for students to assess their own portfolio. The 
ƐŚŽǁĐĂƐĞ�ƉŽƌƚĨŽůŝŽ�ŝƐ�ŝŶĐůƵĚĞĚ�ŽŶůǇ�ŽĨ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ďĞƐƚ�ǁŽƌŬƐ͘�It is important for students to 
select own works and to reflect their works. 

 
These types of portfolio are not suitable to be assessed and graded. The 

documentation portfolio involves a collection of work over time showing growth and 
improvement reflecting students' learning of identified outcomes. This portfolio contains 
quality and quantity data. 

 dŚĞ� ĞǀĂůƵĂƚŝŽŶ� ƉŽƌƚĨŽůŝŽ� ŝŶĐůƵĚĞƐ� Ă� ƐƚĂŶĚĂƌĚŝǌĞĚ� ĐŽůůĞĐƚŝŽŶ� ŽĨ� ƐƚƵĚĞŶƚƐ͛� ǁŽƌŬ� ĂŶĚ�
could be determined by the teacher or, in some cases, by the student. This portfolio is 
suitable for grading students. 

dŚĞ� ĐůĂƐƐ� ƉŽƌƚĨŽůŝŽ� ĐŽŶƚĂŝŶƐ� ƐƚƵĚĞŶƚ͛Ɛ� ŐƌĂĚĞ͕� ƚĞĂĐŚĞƌ͛Ɛ� ǀŝĞǁ� ĂŶĚ� ŬŶŽǁůĞĚŐĞ� ĂďŽƵƚ�
students in the classroom. This portfolio can be defined a classroom portfolio. Slater (1996) 
describes there types of portfolio as showcase, open-format and checklist portfolio. 

A showcase portfolio is a limited portfolio where a student is only allowed to present a 
few pieces of evidence to demonstrate mastery of learning objectives an open-format 
portfolio, students are allowed to submit anything they wish to be considered as evidence for 
mastery of a given list of learning objectives. A checklist portfolio is composed of a 
predetermined number of items. Often, a course syllabus will have a predetermined number 
of assignments for students to complete Melograno (2000, p.101), who made more detailed 
descriptions, defines nine types of portfolios. These types of Portfolios & E-Portfoliosare not 
exhaustive and can be used separately or in combination. These classifications are given 
below appropriately; 

 
(i) Personal portfolio: 

 For other students and teachers to form a more holistic view about students and 
to celebrate their interests, items may be included from within and outside school. 
The port folio could contain pictures, awards, videos, or other memorabilia. The 
personal portfolio serves as a catalyst for self-reflection and sharing. 
 (b) Working portfolio: The ongoing, systematic collection of student work samples 
and exhibits can be maintained in a working portfolio. This collection of daily, 
weekly, monthly, or unit work products forms. 
 (c) Record-keeping portfolio: This type of portfolio is usually kept by teachers. It 
contains necessary assessment samples and records that may be required (e.g., 
written exams, proficiency tests). It could also include observational information 



(e.g., anecdotal notes, frequency index scales, narrative descriptors, behavior 
checklists) and progress reports that supplement traditional report cards. 
 (d) Group portfolio: Each member of a cooperative learning group contributes 
individual items along with group items (e.g., samples, pictures, community 
project) to demonstrate the effectiveness of the entire group. 
 (e) Thematic portfolio: This portfolio would relate to a unit of study with a 
particular focus, normally lasting from 2 to 6 weeks. For example, if a portfolio is 
ĐŽŶƐƚƌƵĐƚĞĚ� ƌĞůĂƚĞĚ� ƚŽ� ΗZĂƚŝŽŶĂů� EƵŵďĞƌƐΗ͕� ͞&ŽƌĐĞ͟� ƵŶŝƚ͕� ƚŚŝƐ� ƉŽƌƚĨŽůŝŽ� ĐŽƵůĚ�
reflect cognitive and affective skills and their views about these units.  
(f) Integrated portfolio:  
To view the whole student, works from all disciplines showing connections 
between or among subjects would be included. Selected items, either required or 
optional, could be drawn from several or all subjects. For example, this portfolio 
can be prepared in math and science courses. 
 (g) Showcase portfolio: 
 A limited number of items are selected to exhibit growth over time and to serve a 
particular purpose. Usually, only the student's best works are included. For 
instance, in Vermont and Kentucky, at the beginning of the 1990 years, this type of 
portfolio was implemented for mathematics and writing in grades 4 and 8. In both 
states, Portfolios & E-Portfoliosare supposed to contain five to seven examples of 
ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ďĞƐƚ�ǁŽƌŬ�ĚƵƌŝŶŐ�ƚŚĞ�ƐĐŚŽŽů�ǇĞĂƌ�ĂŶĚ�ƐĐŽƌĞĚ�ĂƌĞ�supposed to reflect 
optimum performance. Writing portfolio must contain work in number of pre-
specified genres of writing.  
 (h) Electronic portfolio: 
Technological advances have made electronic portfolios. However, if they are 
simply software databases (storage for pictures, sound, or words) they are really 
no different from a hanging file or milk crate. Since current technology allows for 
the capture and storage of information in the form of text, graphics, sound, and 
video, students can save writing samples, solutions to mathematics problems, 
samples of art work, science projects and multimedia presentations in one 
coherent document (Lankes, 1995). Electronic Portfolios & E-Portfoliosoffer many 
advantages such as to collect, and store, and manage the information 
electronically according to traditional portfolios. In recent years, because of the 
educational opportunities supported with the technological development, 
electronic Portfolios & E-Portfoliosare used much more. For instance, computer-
based Portfolios & E-Portfoliosintroduced by Baki and Birgin (2004) and Korkmaz 
and Kaptan (2005) in their studies can be shown as examples. 

                    (i)Multiyear portfolio: 



Students would collect items from a cluster of grade levels over 2-, 3-, or 4-year 
intervals. The multiyear portfolio would be stored at the school. For example, this portfolio 
can be ƵƐĞĚ� ƚŽ� ĨŽůůŽǁ� ƐƚƵĚĞŶƚƐ͛� ƉƌŽŐƌĞƐƐ� ƉĞƌŝŽĚŝĐĂůůǇ� ĚƵƌŝŶŐ� ƉƌŝŵĂƌǇ� ĂŶĚ� ƐĞĐŽŶĚĂƌǇ� ƐĐŚŽŽů�
and university education.  

In sum, it is clear that different types of Portfolios & E-Portfolios are described by 
researchers in terms of their purposes and contents. Besides the Portfolios & E-Portfolios 
described above, it is possible to mention different types of portfolios. However, it is very 
difficult to make a clear distinction between these ones. On the other hand, the Portfolios & 
E-Portfolios mentioned above can be used separately or different Portfolios & E-Portfolios can 
be used together. So teachers should select proper ones and should apply them. 

Advantages and disadvantages of e-portfolios 
 
Due to the fact that e-Portfolios & E-Portfoliosoffer great opportunities, many advantages of 
e-Portfolios & E-Portfolioscan be mentioned. To begin with, the creation of e-Portfolios & E-
Portfoliosdemands a high degree of self-organisation and self-responsibility. Therefore, pupils 
and also students at university increase these skills.In addition to that, computer skills are 
trained in the course of creating an e-portfolio. Moreover, pupils learn to be creative and they 
also learn how to deal with information from the web.Apart from that, audio material, videos 
and images can easily be included. What is also important is the benefit that e-Portfolios & E-
Portfoliosare accessible everywhere and they can be easily extended. Due to the fact that the 
pupils have to reflect their work, they probably learn more efficiently. 
 
The disadvantages are that some pupils might not have the technical know-how and 
consequently feel over challenged. Moreover, pupils might have a lack of motivation, when 
the teacher does not give enough information about the topic and the task. 
 
However, the e-portfolio is also not expressive when the teacher makes to many restrictions 
concerning the layout and the tasks of the e-portfolio, since then the e-portfolio cannot be 
ƌĞŐĂƌĚĞĚ� ĂƐ� ƚŚĞ� ƉƵƉŝů͛Ɛ� ŝŶĚŝǀŝĚƵĂů� ĂŶĚ� ƐĞůĨ-organized piece of work. This problem is called 
͚ŽǀĞƌ-ƐĐƌŝƉƚŝŶŐ͛͘� /Ŷ� ĂĚĚŝƚŝŽŶ� ƚŽ� ƚŚĂƚ͕� ĂŶŽƚŚĞƌ� ƉƌŽďůĞŵ͕� ǁŚŝĐŚ� ŝƐ� ĐĂůůĞĚ� ͚ŽǀĞƌ-ĂĐƚŝŶŐ͕͛� ŵŝŐŚƚ�
occur. This means that the pupils just collect a vast number of pieces of work without any 
concept, which is not meaningful.  
&ƵƌƚŚĞƌŵŽƌĞ͕�ƚŚĞ�ƉƵƉŝů͛Ɛ�ŝŶƚĞŶƐŝǀĞ�ƌĞĨůĞĐƚŝŽŶ�ŽĨ�ƚŚĞŝƌ�ůĞĂƌŶŝŶŐ�ƉƌŽĐĞƐƐ�ĐĂŶ�ůĞĂĚ�ƚŽ�Ă�ƉƌŽďůĞŵ�
ĐĂůůĞĚ�͚ŽǀĞƌ-ƌĞĨůĞĐƚŝŶŐ͕͛�ǁŚŝĐŚ�ŝŵƉůŝĞƐ�ƚŚĂƚ�ƉƵƉŝůƐ�ŽŶůǇ�ƌĞĨůĞĐƚ�ƚŚĞŝƌ�ǁŽƌŬ�ŽŶůǇ�ĨŽƌ�ƚŚĞ�ƐĂŬĞ�ŽĨ 
their teachers. 
 
All in all, one can say that the advantages of e-Portfolios & E-Portfoliosprevail. However, it 



should be noted that the teachers need to inform their pupils clearly about how to create an 
e-portfolio and also about the expectations they have. 
Advantages Of Using Portfolio Assessment Methods 
Portfolio can present a wide perspective of learning process for students and enables a 
continuous feedback for them (Adams, 1998). Besides this, it enables students to have a self-
assessment for their studies and learning, and to review their progress (De fina, 1992). Since it 
ƉƌŽǀŝĚĞƐ� ǀŝƐƵĂů� ĂŶĚ� ĚǇŶĂŵŝĐ� ƉƌŽŽĨƐ� ĂďŽƵƚ� ƐƚƵĚĞŶƚƐ͛� ŝŶƚĞƌĞƐƚƐ͕� ƚŚĞŝƌ� ƐŬŝůůƐ͕� ƐƚƌŽŶŐ� ƐŝĚĞƐ͕�
successes and development in a certain time period, portfolio which is the systematic 
colůĞĐƚŝŽŶ�ŽĨ�ƚŚĞ�ƐƚƵĚĞŶƚ͛Ɛ�ƐƚƵĚŝĞƐ�ŚĞůƉƐ�ĂƐƐĞƐƐŝŶŐ�ƐƚƵĚĞŶƚƐ�ĂƐ�Ă�ǁŚŽůĞ�;�ĂŬŝ�Θ��ŝƌŐŝŶ͕�ϮϬϬϰͿ͘� 

 
Portfolio is strong devices that help students to gain the important abilities such as self-
ĂƐƐĞƐƐŵĞŶƚ͕� ĐƌŝƚŝĐĂů� ƚŚŝŶŬŝŶŐ� ĂŶĚ� ŵŽŶŝƚŽƌŝŶŐ� ŽŶĞ͛Ɛ� ŽǁŶ� ůĞĂƌŶŝŶŐ� ;�ƐƚƵƌias, 1994; Micklo, 
1997). Furthermore, portfolio provide pre-service teacher assessing their own learning and 
growth, and help them become self-directed and reflective practitioners, and contribute 
them the individual and professional developments (Birgin, 2007; Mokhtari et al., 1996). 
Mullin (1998) stresses that portfolio provides teachers to have new perspective in education.  
For instance, portfolio can answer these questions: 
 What kind of troubles do students have? 
Which activities are more effective or ineffective? 
 What subjects are understood and not understood? 
 How efficient is the teaching process?. 
 On the other hand, portfolio assessment has many advantages comparing with standardized 
testing. It is shown in the Table 1 (De Fina, 1992, p. 39). 

 
Table 1. Comparing to Portfolio Assessment with Standardized Testing 

Portfolio Assessment Standardized Testing  Portfolio Assessment Standardized Testing  

ŽĐĐƵƌƐ�ŝŶ�ƚŚĞ�ĐŚŝůĚ͛Ɛ�ŶĂƚƵƌĂů�ĞŶǀŝƌŽŶŵĞŶƚ�Ρ�ŝƐ�ĂŶ�
unnatural eve 

Ρ ŽĐĐƵƌƐ�ŝŶ�ƚŚĞ�ĐŚŝůĚ͛Ɛ�ŶĂƚƵƌĂů�ĞŶǀŝƌŽŶŵĞŶƚ�Ρ�ŝƐ�
an unnatural eve 

provides an opportunity for student to 
demonstrate his/her strengths as well as 
weaknesses Ρ ƉƌŽǀŝĚĞƐ� Ă� ƐƵŵŵĂƌǇ� ŽĨ� ĐŚŝůĚ͛Ɛ�
filatures on certain tasks Ρ gives hands 

on information to the teacher on the spot Ρ 
provides little diagnostic information  

provides an opportunity for student to 
demonstrate his/her strengths as well as 
weaknesses Ρ ƉƌŽǀŝĚĞƐ� Ă� ƐƵŵŵĂƌǇ� ŽĨ� ĐŚŝůĚ͛Ɛ�
filatures on certain tasks Ρ gives hands 

on information to the teacher on the spot Ρ 
provides little diagnostic information  

provides an opportunity for student to on information to the teacher on the spot Ρ 



demonstrate his/her strengths as well as 
weaknesses Ρ ƉƌŽǀŝĚĞƐ� Ă� ƐƵŵŵĂƌǇ� ŽĨ� ĐŚŝůĚ͛Ɛ�
filatures on certain tasks Ρ gives hands 

provides little diagnostic information  

provides an opportunity for student to 
demonstrate his/her strengths as well as 
weaknesses Ρ ƉƌŽǀŝĚĞƐ� Ă� ƐƵŵŵĂƌǇ� ŽĨ� ĐŚŝůĚ͛Ɛ�
filatures on certain tasks Ρ gives hands 

on information to the teacher on the spot Ρ 
provides little diagnostic information  

provides an opportunity for student to 
demonstrate his/her strengths as well as 
weaknesses Ρ ƉƌŽǀŝĚĞƐ� Ă� ƐƵŵŵĂƌǇ� ŽĨ� ĐŚŝůĚ͛Ɛ�
filatures on certain tasks Ρ gives hands 

on information to the teacher on the spot Ρ 
provides little diagnostic information  

provides an opportunity for student to 
demonstrate his/her strengths as well as 
weaknesses Ρ ƉƌŽǀŝĚĞƐ� Ă� ƐƵŵŵĂƌǇ� ŽĨ� ĐŚŝůĚ͛Ɛ�
filatures on certain tasks Ρ gives hands 

on information to the teacher on the spot Ρ 
provides little diagnostic information  

ŝŶǀŝƚĞƐ� ƚŚĞ� ƉĂƌĞŶƚƐ� ƚŽ� ďĞ� ƌĞĨůĞĐƚŝǀĞ� ŽĨ� ĐŚŝůĚ͛Ɛ�
work and knowledge Ρ provide parents with 
essentially meaningless and often frightening 
numerical data Ρ encourages teacher 

student conferencing Ρ�ĨŽƌĐĞƐ�ƚĞĂĐŚĞƌ 

ŝŶǀŝƚĞƐ� ƚŚĞ� ƉĂƌĞŶƚƐ� ƚŽ� ďĞ� ƌĞĨůĞĐƚŝǀĞ� ŽĨ� ĐŚŝůĚ͛Ɛ�
work and knowledge Ρ provide parents with 
essentially meaningless and often frightening 
numerical data Ρ encourages teacher 

student conferencing Ρ�ĨŽƌĐĞƐ�ƚĞĂĐŚĞƌ 

invites the parents to be reflective of chiůĚ͛Ɛ�
work and knowledge Ρ provide parents with 
essentially meaningless and often frightening 
numerical data Ρ encourages teacher 

student conferencing Ρ�ĨŽƌĐĞƐ�ƚĞĂĐŚĞƌ 



BIHER  SLIMS 

portfolio assessment enables measuring high-level skills with meaningful and realistic 
activities for students instead of measuring low-level skills in a limited-time, using multi 
assessment methods instead of using only one measurement method, making assessment 
ŶŽƚ�ƐŽŵĞƚŝŵĞƐ�ďƵƚ�ĐŽŶƚŝŶƵŽƵƐůǇ͕�ĂŶĚ�ĚĞƚĞƌŵŝŶŝŶŐ�ƚŚĞ�ƐƚƵĚĞŶƚ͛Ɛ�ǁĞĂŬŶĞƐƐĞƐ�ĂŶĚ�Ɛƚƌengths.  
Besides, it also encourages students to participate in the assessment process actively and to 
make an effective communication with his teacher and parents.  
As portfolio assessment places student at the center of the teaching process, it enables 
students to direct teaching. Portfolio assessment method also has many benefits for 
teacher, parents and students.  
Making use of Portfolios & E-Portfoliosaffectively largely depends on using their purpose 
properly. 

Some of the assessment methods are presented as follows. 

Top 10 Types of Assessment 

x Summative Assessment. 

x Formative Assessment. 

x Evaluative assessment. 

x Diagnostic Assessment. 

x Norm-referenced tests (NRT) 

x Performance-based assessments. 

x Selective response assessment. 

x Authentic assessment. 

Advantages in a nutshell 

ͻ�WŽƌƚĨŽůŝŽ�ƉƌŽǀŝĚĞƐ�ŵƵůƚŝƉůĞ�ǁĂǇƐ�ŽĨ�ĂƐƐĞƐƐŝŶŐ�ƐƚƵĚĞŶƚƐ͛�ůĞĂƌŶŝŶŐ�ŽǀĞƌ�ƚŝŵĞ� 
ͻ� /ƚ� ƉƌŽǀŝĚĞƐ� ĨŽƌ� Ă� ŵŽƌĞ� ƌĞĂůŝƐƚŝĐ� ĞǀĂůƵĂƚŝŽŶ� ŽĨ� ĂĐĂĚĞŵŝĐ� ĐŽŶƚĞŶƚ� ƚŚĂŶ� ƉĞŶĐŝů-and 
paper tests. 
 ͻ�/ƚ�ĂůůŽǁƐ�ƐƚƵĚĞŶƚƐ͕�ƉĂƌĞŶƚ͕�ƚĞĂĐŚĞƌ�ĂŶĚ�ƐƚĂĨĨ�ƚŽ�ĞǀĂůƵĂƚĞ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ƐƚƌĞŶŐƚŚ�ĂŶĚ�
weakness.  
ͻ�/ƚ�ƉƌŽǀŝĚĞƐ�ŵƵůƚŝƉůĞ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ�ĨŽƌ�ŽďƐĞƌǀĂƚŝŽŶ�ĂŶĚ�ĂƐƐĞƐƐŵĞŶƚ� 
ͻ�/ƚ�ƉƌŽǀŝĚĞƐ�ĂŶ�ŽƉƉŽƌƚƵŶŝƚǇ�ĨŽƌ�ƐƚƵĚĞŶƚƐ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ŚŝƐͬŚĞƌ�ƐƚƌĞŶŐƚŚƐ�ĂƐ�ǁĞůů�ĂƐ�
weakness. 
ͻ�/ƚ�ĞŶĐŽƵƌĂŐĞƐ�ƐƚƵĚĞŶƚƐ�ƚŽ�ĚĞǀĞůŽƉ�ƐŽŵĞ�ĂďŝůŝƚŝĞƐ�ŶĞĞĚĞĚ�ƚŽ�become independent, 
self-directed learners 
 ͻ�/ƚ�ĂůƐŽ�ŚĞůƉƐ�ƉĂƌĞŶƚƐ�ƐĞĞ�ƚŚĞŵƐĞůǀĞƐ�ĂƐ�ƉĂƌƚŶĞƌƐ�ŝŶ�ƚŚĞ�ůĞĂƌŶŝŶŐ�ƉƌŽĐĞƐƐ 
͘�ͻ�/ƚ�ĂůůŽǁƐ�ƐƚƵĚĞŶƚƐ�ƚŽ�ĞǆƉƌĞƐƐ�ƚŚĞŵƐĞůǀĞƐ�ŝŶ�Ă�ĐŽŵĨŽƌƚĂďůĞ�ǁĂǇ�ĂŶĚ�ƚŽ�ĂƐƐĞƐƐ�ƚŚĞŝƌ�
own learning and growth as learners. 
 ͻ�/ƚ�ĞŶĐŽƵƌĂŐes students to think of creative ways to share what they are learning  
ͻ�/ƚ�ŝŶĐƌĞĂƐĞƐ�ƐƵƉƉŽƌƚ�ƚŽ�ƐƚƵĚĞŶƚƐ�ĨƌŽŵ�ƚŚĞŝƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĞŶŚĂŶĐĞƐ�ĐŽŵŵƵŶŝĐĂƚŝŽŶ�
among teachers, students and parents. 
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 ͻ� /ƚ�ĞŶĐŽƵƌĂŐĞ� ƚĞĂĐŚĞƌƐ� ƚŽ� ĐŚĂŶŐĞ� ƚŚĞŝƌ� ŝŶƐƚƌƵĐƚŝŽŶĂů�ƉƌĂĐƚŝĐĞ�ĂŶd it is a powerful 
way to link curriculum and instruction with assessment 
 In sum, portfolio assessment provides more authentic and valid assessment of 
ƐƚƵĚĞŶƚƐ͛� ĂĐŚŝĞǀĞŵĞŶƚ� ĂŶĚ� ĐŽŵƉƌĞŚĞŶƐŝǀĞ� ǀŝĞǁƐ� ŽĨ� ƐƚƵĚĞŶƚƐ͛� ƉĞƌĨŽƌŵĂŶĐĞƐ� ŝŶ�
contexts, and encourages students to develop independent and self-directed 
learners, and enhances communication among teacher, student and parents. It can 
provide opportunities for learners to demonstrate his/her weakness and strengths 
and for teachers to direct their teaching.  
 
It also can encourage students to take responsibility for their own learning, and 
enhance student-teacher communication. In addition, portfolio assessment has a 
ƉŽƚĞŶƚŝĂů�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ƐƚƵĚĞŶƚƐ͛�ůĞĂƌŶŝŶŐ�ƉƌŽĐĞƐƐ�ĂŶĚ�ůĞĂŶŝŶŐ�ƉƌŽĚƵĐƚ�ŽǀĞƌ�ƚŝŵĞ͘�
As a result, porƚĨŽůŝŽ� ŐŝǀĞƐ� ĚĞƚĂŝůĞĚ� ŝŶĨŽƌŵĂƚŝŽŶ� ĂďŽƵƚ� ƐƚƵĚĞŶƚƐ͛� ĚĞǀĞůŽƉŵĞŶƚ� ŝŶ�
learning process to teacher, parents and students themselves. 

Problems and Disadvantage of Portfolio Assessment Methods 
 Although using of Portfolios & E-Portfolioshas some advantages and benefits in education, 
it has some disadvantages and burdensome. Thus, when it is developed and used, these 
disadvantages and burdens should be considered. 
 Beside the disadvantages and burdensome of portfolios, the precautions which should be 
taken for overcoming these disadvantages and burdens of Portfolios & E-Portfoliosare 
explained below.  
Scoring a portfolio may be seen as less reliable or fair than multiple choices test scores 
(Cicmanec & Viecknicki, 1994). 
Why the purpose and assessment criteria of Portfolios & E-Portfoliosshould be explained 
detailed and clearly 

  
When the specific, clear, and measurable criteria for each item are used in portfolios, the 
reliability of Portfolios & E-Portfolioscan increase. If the purpose and assessment criteria of 
portfolio are not clear, the portfolio can be just a miscellaneous collection of works that 
ĐĂŶΖƚ�ƌĞĨůĞĐƚ�ƐƚƵĚĞŶƚƐ͛�ŐƌŽǁƚŚ�Žƌ�ĂĐŚŝĞǀĞŵĞŶƚ�ĂĐĐƵƌĂƚĞůǇ͘�dŚƵƐ͕�ƚŚĞ�ƉƵƌƉŽƐĞ�ĂŶĚ�ĂƐƐĞƐƐŵĞŶƚ�
criteria of Portfolios & E-Portfoliosshould be explained detailed and clearly 

 
Another disadvantage of using portfolio is very time consuming for teachers to score 
ƐƚƵĚĞŶƚƐ͛�ǁŽƌŬƐ�ĂŶĚ�ƚŽ�ĂƐƐĞƐƐ�ƐƚƵĚĞŶƚƐ͛�ƉĞƌĨŽƌŵĂŶĐĞ�ŽǀĞƌ�ƚŝŵĞ� ŝŶ�ƚŚĞ�ĐƌŽǁĚĞĚ�ĐůĂƐƐƌŽŽŵ�
(Birgin, 2006b). Therefore, it is suggested to use checklists, rubrics and digital portfolio form 
to reduce time for the assessment of it (Birgin, 2006b; De Fina, 1992; Lustig, 1996). 
Like any other form of qualitative data, data from portfolio assessments can be difficult to 
analyze. To use checklists and observation lists can be facilitate to analyze process. If it is 
possible, designing the computer-based portfolio and electronic Portfolios & E-Portfoliosfor 
students make easier to examine the Portfolios & E-Portfoliosand to give feedback to 
students . 
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tŚĞŶ� ĐŽŵƉĂƌŝŶŐ� ƐƚƵĚĞŶƚƐ͛� ƉĞƌĨŽrmance and schools by considering the portfolio 
ƐĐŽƌĞƐ͕� ƚŚĞ� ƋƵĞƐƚŝŽŶƐ� ͞ǁŚŽŵ� ĚŝĚ� ƚŚĞ� ƐƚƵĚǇ� ďĞůŽŶŐ� ƚŽ͍͕͟� ͞�ŝĚ� ƚŚĞ� ƐƚƵĚĞŶƚ� ĚŽ� ƚŚŝƐ�
ǁŽƌŬ�ǁŝƚŚ� ƐŽŵĞŽŶĞ�ĞůƐĞ�Žƌ�ĂůŽŶĞ͍͟�ĂƌĞ� ƐŽŵĞƚŝŵĞƐ�ĚŝƐĐƵƐƐĞĚ͘�dŚŝƐ� ƐƚĂƚĞŵĞŶƚ�ŵĂǇ�
cause anxiety about the validity and reliability of the portfolio assessment.. In this 
ĐĂƐĞ͕� ƐƚƵĚĞŶƚƐ͛� ƐĐŽƌĞƐ� ŝŶ� Portfolios & E-Portfoliosmay not show their real 
performance. 
 dŽ�ŽǀĞƌĐŽŵĞ�ƚŚŝƐ�ƉƌŽďůĞŵ͕�ƐƚƵĚĞŶƚƐ͛�ƉĞƌĨŽƌŵĂŶĐĞ�ƐŚŽƵůĚ�ďĞ�ĨŽůůŽǁĞĚ�ďǇ�ƚĞĂĐŚĞƌƐ�
continuously and they should be required to present their works Developing 
portfolio assessment criteria, rubrics, and determining the works in portfolio can be 
difficult for teachers at first. Moreover, organizing and assessing the portfolio and 
giving feedback to students can be time consuming (Stecher, 1998). Therefore, both 
in-service and pre-service teachers should be informed about the portfolio 
assessment. 
 One of the problems of using portfolio is to store, to handle and to control the 
Portfolios & E-Portfoliosin the crowded classroom. Also, asking students to bring 
their portfolio materials to each class can be burdensome. 
 To overcome this problem, electronic Portfolios & E-Portfolios(e-portfolios) which 
easily stored, handled and controlled can be used (Baki et al., 2004; Chen et al., 
2000). 
 Another problem of portfolio assessment is parental or community support for such 
a new and unfamiliar system of assessment. 
 Most parents is accustomed to their child receiving a letter grade on a report card at 
the end of a designated grading period. Such a change could be difficult for parents 
to accept or adjust to without considerable effort to educate them as to the nature 
and advantages of the new system (Thomas et al., 2005). Therefore, parents initially 
should be made aware of what is going to transpire with the new assessment 
method at the beginning of the school year. Also, at least once a month, parents 
should be invited in to discuss and view their child's portfolio with the teacher. 
Parents should be an essential part of this assessment process, and include as equal 
partners and stakeholders. 
 Consequently, the most important disadvantage of Portfolios & E-Portfoliosis that 
its low reliability of scores. To overcome this problem, rubrics should be used in the 
ĂƐƐĞƐƐŵĞŶƚƐ� ŽĨ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ǁŽƌŬƐ͘� DŽƌĞover, portfolio assessment place new 
demands on teachers such as professional development time to learn portfolio, 
preparation time to create new materials and lessons, to produce and refine 
portfolio pieces. 
 Teachers also need additional time for reviewing and commenting on students 
work. Such kinds of requirements force teachers to develop themselves in their 
fields. However, researches show that some teachers see Portfolios & E-Portfoliosas 
a worthwhile burden with tangible results in instruction and student motivation . 



BIHER  SLIMS 

 This fact is very important in terms of the application of portfolio. To cope with the 
possible limitations or disadvantages of portfolios, teachers who tend to use 
Portfolios & E-Portfoliosshould be educated before, assisted and supported in the 
portfolio application process by experts. 
Consequently, the most important disadvantage of Portfolios & E-Portfoliosis that its 
low reliability of scores. To overcome this problem, rubrics should be used in the 
ĂƐƐĞƐƐŵĞŶƚƐ� ŽĨ� ƚŚĞ� ƐƚƵĚĞŶƚƐ͛� ǁŽƌŬƐ. Moreover, portfolio assessment place new 
demands on teachers such as professional development time to learn portfolio, 
preparation time to create new materials and lessons, to produce and refine 
portfolio pieces.  
Teachers also need additional time for reviewing and commenting on students work. 
Such kinds of requirements force teachers to develop themselves in their fields. 
However, researches show that some teachers see Portfolios & E-Portfoliosas a 
worthwhile burden with tangible results in instruction and student motivation 
including application of portfolio.  
To cope with the possible limitations or disadvantages of portfolios, teachers who 
tend to use Portfolios & E-Portfoliosshould be educated before, assisted and 
supported in the portfolio application process by experts. 

The Limitations of Portfolios 

Electronic collections help show the range of students' work, but are not standardized or 
scalable enough to be used for broad assessment purposes, write Richard Shavelson, 
Stephen Klein and Roger Benjamin. 

The Limitations of Portfolios                 

Colleges have come to realize the need to assess and improve student learning and to 
report their efforts to students, faculty, administrators, and the public; including policy 
makers and prospective students and their parents. 
dŚĞ�ƋƵĞƐƚŝŽŶ�ŝƐ�ŚŽǁ�ƚŽ�ĂĐĐŽŵƉůŝƐŚ�ƚŚŝƐ͘�dŚĞ�ƌŽĂƌ�ŽĨ�ǇĞƐƚĞƌĚĂǇ͛Ɛ�^ƉĞůůŝŶŐƐ��ŽŵŵŝƐƐŝŽŶ�ĂŶĚ�ŝƚƐ�
ǀŝƐŝŽŶ� ŽĨ� ĂĐĐŽƵŶƚĂďŝůŝƚǇ� ŝƐ� ďĂĐŬŐƌŽƵŶĚ� ŶŽŝƐĞ� ƚŽ� ƚŽĚĂǇ͛Ɛ� ĐĂĐŽƉŚŽŶǇ� ŽĨ� ĐĂůůƐ� ĨŽƌ� ŵŽƌĞ�
transparency and campus-based, authentic assessment of student learning. Some of the 
advocates for more authentic measures, such as Carol Schneider, president of the 
Association of American Colleges and Universities, have suggested using electronic 
Portfolios & E-Portfolios-- ĐŽůůĞĐƚŝŽŶƐ� ŽĨ� Ă� ƐƚƵĚĞŶƚ͛Ɛ� ǁŽƌŬ� ƉƌŽĚucts, such as term papers, 
ƌĞƐĞĂƌĐŚ� ƉĂƉĞƌƐ� Žƌ� ĚĞƐĐƌŝƉƚŝŽŶƐ͕� ĂŶĚ� ƚŚĞ� ƐƚƵĚĞŶƚ͛Ɛ� ǁƌŝƚƚĞŶ� ƚŚŽƵŐŚƚƐ� ;͞ƌĞĨůĞĐƚŝŽŶƐ͟Ϳ� ĂďŽƵƚ�
these work products and curricular experiences that are bundled together on an electronic 
platform. The presumed merits of portfolios, such as their supposed ability to drill down 
into the local curriculum, have been extolled elsewhere. 
Portfolios & E-Portfolios are simply not up to the task of providing the necessary data for 
making a sound assessment of student learning. They do not and cannot yield the 

http://www.aacu.org/liberaleducation/le-wi09/le-wi09_president.cfm
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trustworthy information that is needed for this purpose. However, there are approaches 
that can provide some of the information that is required. 
PorƚĨŽůŝŽ��ƐƐĞƐƐŵĞŶƚ͛Ɛ�/ŶŚĞƌĞŶƚ�>ŝŵŝƚĂƚŝŽŶƐ 
There are three major reasons Portfolios & E-Portfolios are not appropriate for higher 
education assessment programs: They are (a) not standardized, (b) not feasible for large-
scale assessment due to administration and scoring problems, and (c) potentially biased. 
Indeed, course grades, aggregated across an academic major or program, provide more 
reliable and better evidence of student learning than do portfolios. 
 ,ĞƌĞ͛Ɛ�ǁŚǇ͘ 
Lack of Standardization 
Standardization refers to assessments in which 
 (a) all students take the same or conceptually and statistically parallel measures; 
 (b) all students take the measures under the same administrative conditions (such as on-
site proctors and time limits);  
(c) the same evaluation methods, graders, and scoring criteria are applied consistently to all 
ŽĨ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ǁŽƌŬ͖�ĂŶĚ 
 (d) the score assigned to a student most likely reflects the quality of the work done by that 
student and that student alone (without assistance from others). 
Portfolios & E-Portfolios do not and cannot meet the requirements for 
standardization ďĞĐĂƵƐĞ� ďǇ� ƚŚĞŝƌ� ǀĞƌǇ� ŶĂƚƵƌĞ͕� ƚŚĞǇ� ĂƌĞ� ƚĂŝůŽƌĞĚ� ƚŽ� ĞĂĐŚ� ƐƚƵĚĞŶƚ͘� ���Θh͛Ɛ�
attempts at ͞ŵĞƚĂƌƵďƌŝĐƐ͟ are not even close to being an adequate solution to address this 
problem. Portfolio advocates simply ignore the evidence that valid comparisons in the level 
of learning achieved can only be made when students take the same or statistically 
͞ĞƋƵĂƚĞĚ͟�ŵĞĂƐƵƌĞƐ�;ƐƵĐŚ�ĂƐ�ĚŝĨĨĞƌĞŶƚ�ǀĞƌƐŝŽŶƐ�ŽĨ�ƚŚĞ�^�dͿ͘ 
Without standardization, faculty and administrators at individual campuses cannot answer 
the fundamental questions: Is the amount of student learning and level of achievement 
attained by the students at our campus good enough? Could they do better, and if so, how 
much better? For example, are the critical writing skills of our students on a par with those 
of students at comparable institutions and if below, what might be done to improve their 
performance? 
The reason that campuses using portfolio assessment cannot answer these types of 
questions is that determining how much learning has occurred has to be measured by 
comparison to some type of standardized benchmarks. For example, to assess whether 
seniors write better than freshmen, both groups need to respond to the same essay 
questions within the same time limits and have their answers mixed together before being 
graded by readers who do not know whether an answer was written by a freshman or 
senior. 
The same standardization is needed to assess whether the students at one school (or in one 
program within a school) are more proficient (or learned more) than students at similar 
schools. In short, learning has to be measured by some type of standardized, controlled, and 

http://www.apa.org/science/standards.html
http://www.apa.org/science/standards.html
http://www.aacu.org/value/metarubrics.cfm
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unbiased comparison. There is no absolute scale (like weight and height) that is 
interpretable in and of itself. 
Descriptions of scoring criteria are not sufficient to ensure comparable grading standards 
even when benchmark answers are used to train raters. In order to answer the good enough 
question, performance comparisons -- ͞ďĞŶĐŚŵĂƌŬŝŶŐ͟� -- is necessary. But benchmarking 
cannot occur without standardization and benchmarking is necessary to interpret 
differences in scores between programs within a campus and between peer campuses. 
Without standardization, differences might be due to variation in portfolio content, rater 
background and training, assistance provided to students for building their portfolios, bias 
(see below), and a host of other factors. 
Valid interpretations of differences in scores between students, programs, and schools can 
only occur when the assessment is standardized. Only then can institutions monitor their 
sƚƵĚĞŶƚƐ͛� ƉƌŽŐƌĞƐƐ� ƚŽǁĂƌĚ� ŝŵƉƌŽǀŝŶŐ� ƚŚĞŝƌ� ƐŬŝůůƐ� ĂŶĚ� ĂďŝůŝƚŝĞƐ� ƌĞůĂƚŝǀĞ� ƚŽ� ;ĂͿ� ƚŚĞŝƌ� ƐĐŚŽŽů͛Ɛ�
academic standards, (b) the progress made by their classmates, and (c) the improvements in 
performance made by students in other programs and similar institutions. Ironically then, by 
eliminating the standardization that is necessary for benchmarking learning, the portfolio 
method prevents making the kinds of comparisons that are essential for assessing 
improvement. 
We recognize that there are roles for portfolios. For example, they might be used to provide 
information about the range of tasks and activities students engage in and their views about 
the importance of different aspects of their education and campus experiences. This 
information may have heuristic value in providing possible insights into areas for 
improvement. 
Not Feasible for Large Scale Learning Assessment 
By their un-standardized nature, Portfolios & E-Portfolios(even electronic ones) are not 
ƉƌĂĐƚŝĐĂůůǇ�ĨĞĂƐŝďůĞ�ŽŶ�Ă�ůĂƌŐĞ�ƐĐĂůĞ͘���ŵŽŵĞŶƚ͛Ɛ�ƌĞĨůĞĐƚŝon reveals why this is true. Because 
of their length, a single grader will typically need an hour or so to grade a single portfolio. To 
assure adequate score reliability, each portfolio needs at least two independent graders 
(and major differences between them should be resolved by a third). In addition, due to the 
ƉŽƚĞŶƚŝĂů� ŝŶƚĞƌĚŝƐĐŝƉůŝŶĂƌǇ� ŶĂƚƵƌĞ� ŽĨ� Ă� ƉŽƌƚĨŽůŝŽ͛Ɛ� ĐŽŶƚĞŶƚƐ͕� ƌĂƚĞƌƐ� ǁŝƚŚ� ĚŝĨĨĞƌĞŶƚ� ĂƌĞĂƐ� ŽĨ�
expertise might be needed which could lead to even more scoring time and feasibility 
problems. 
For Portfolios & E-PortfoliosƚŽ� ďĞ� ƚƌƵůǇ� ĂƵƚŚĞŶƚŝĐ͕� ƚŚĞǇ� ŚĂǀĞ� ƚŽ� ƌĞůĂƚĞ� ƚŽ� ĞĂĐŚ� ƐƚƵĚĞŶƚ͛Ɛ�
academic major or combination of majors. Hence, different teams of graders (and most 
likely different scoring rubrics) are needed for students with different majors. These and 
related concerns preclude combining results across students with different and perhaps 
unique combinations of majors. 
Computer technology cannot solve portfolio feasibility and reliability problems. For 
example, computers with natural language processing software have been shown to provide 
a cost-effective and accurate way to grade large numbers of student responses to essay 
questions and other open-ended tasks. However, these machine grading methods require 

http://projecteuclid.org/DPubS?service=UI&version=1.0&verb=Display&handle=euclid.imsc/1207580079
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standardized prompts. They require that thousands of students respond to the same 
prompt and thus they are not applicable to portfolios. 
Simply put, the time, content expertise, and other challenges -- and hence feasibility -- of 
grading Portfolios & E-Portfolios substantially exceeds that of grading constructed responses 
(e.g., essays) that are administered and scored under standardized conditions. Incidentally, 
the solution to this problem does not lie in having local faculty grade portfolios, even when 
ũƵƐƚŝĨŝĞĚ� ĂƐ� Ă� ƉƌŽĨĞƐƐŽƌ͛Ɛ� ŝŶƐƚƌƵĐƚŝŽŶĂů� ĂŶĚ� ƉƌŽĨĞƐƐŝŽŶĂů� ĚĞǀĞůŽƉŵĞŶƚ� ƌĞƐƉŽŶƐŝďŝůŝƚŝĞƐ͘� dŚĞ�
evidence is clear: in large-scale programs, portfolio assessment overwhelms faculty, and is a 
source of faculty resistance and low morale. Portfolio assessment, then, is simply not a 
feasible or practical tool for large-scale assessment programs. 
Bias 
A portfolio may include a photograph, videoclip, or other information about student 
identities. Their gender, race, ethnicity, and other characteristics also may be known by 
those evaluating the portfolio. This lack of anonymity may bias results. 
 
Performance assessment, then, represents an authentic, standardized testing paradigm in 
which students craft original responses to real-life (criterion-sampled) tasks. For example, 
most state bar examinations now include tasks in which candidates are given a realistic case 
situation and asked to use a library to perform a typical task, such as prepare deposition 
questions or a points-and-authorities brief, draft instructions for an investigator, or write a 
ůĞƚƚĞƌ�ƚŽ�ŽƉƉŽƐŝŶŐ�ĐŽƵŶƐĞů͘��ĂŶĚŝĚĂƚĞƐ�ĂƌĞ�ŐŝǀĞŶ�Ă�͞ůŝďƌĂƌǇ͟�ŽĨ�ĚŽĐƵŵĞŶƚƐ�ĂŶĚ�ƚŽůĚ�ƚŽ�ďĂƐĞ�
their answers on the information in these documents. The library might include the 
ŽƉƉŽƐŝŶŐ�ĐŽƵŶƐĞů͛Ɛ�ďƌŝĞĨ͕�ĞǆĐĞƌƉƚƐ�ŽĨ�ƌĞůĞǀĂŶƚ�ĂŶĚ� ŝƌƌĞůĞǀĂŶƚ�ĐĂƐĞ� ůĂǁ͕� ůĞƚƚĞƌƐ͕� ŝŶǀĞƐƚŝŐĂƚŽƌ�
ƌĞƉŽƌƚƐ͕�ĂŶĚ�ŽƚŚĞƌ�ĚŽĐƵŵĞŶƚƐ͙�ũƵƐƚ� ůŝŬĞ�ƚŚĞǇ�ǁŽƵůĚ�ƌĞǀŝĞǁ�ŝŶ�ƉƌĂĐƚŝĐĞ͘�WĞƌĨŽƌŵĂŶĐĞ�ƚĂƐŬƐ�
also have been used in credentialing teachers. 
We are concerned about the suggestion to replace standardized higher education measures 
with electronic Portfolios & E-Portfolios ĂƐ� Ă�ŵĞĂŶƐ� ĨŽƌ� ĂƐƐĞƐƐŝŶŐ� ƚŚĞ� ĞĨĨĞĐƚƐ� ŽĨ� ĐĂŵƉƵƐ͛�
programs and as a response to the demand for external accountability. Because of the 
inherent problems with portfolios, they do not and cannot provide trustworthy, unbiased, 
or cost effective information about student learning. This is just not in their DNA. 
Gathering valid data about student performance levels and performance improvement 
requires making comparisons relative to fixed benchmarks and that can only be done when 
the assessments are standardized. Consequently, we urge the higher education community 
to embrace authentic, standardized performance-assessment approaches so as to gather 
valid data that can be used to improve teaching and learning as well as meet its obligations 
to external audiences to account for its actions and outcomes regarding student learning. 
Read more by  

5 of The Best Tools to Create Digital Portfolios & E-Portfoliosin Class -Digital portfolio 
tools  

https://www.educatorstechnology.com/2018/01/5-of-best-tools-to-create-digital.html
https://www.educatorstechnology.com/search/label/digital%20portfolio%20tools
https://www.educatorstechnology.com/search/label/digital%20portfolio%20tools
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Digital Portfolios & E-PortfoliosĂƌĞ�ŐƌĞĂƚ�ƚĞĂĐŚŝŶŐ͕�ůĞĂƌŶŝŶŐ͕�ĂŶĚ�ĂƐƐĞƐƐŵĞŶƚ�ƚŽŽůƐ͘�/Ŷ�ƚŽĚĂǇ͛Ɛ�
post we are focusing on the learning part and are looking at e-Portfolios & E-Portfoliosfrom 
a student-centric perspective.  

By definition, a portfolio, according to Arter and SƉĂŶĚĞů͕� ͚ŝƐ� Ă� ƉƵƌƉŽƐĞĨƵů� ĐŽůůĞĐƚŝŽŶ� ŽĨ�
student work that exhibits to the student, or others, her efforts or achievement in one or 
ŵŽƌĞ�ĂƌĞĂƐ͛Ϳ͘�dŚĞ�ŬĞǇ�ǁŽƌĚ�ŚĞƌĞ�ŝƐ�͚ƉƵƌƉŽƐĞĨƵů͕͛�Ă�ƉŽƌƚĨŽůŝŽ�ŝƐ�ĚŝĨĨĞƌĞŶƚ�ĨƌŽŵ�Ă�ĨŽůĚĞƌ�ŝŶ�ƚŚĂƚ�
it has a purpose and is guided by a number of learning objectives and expected outcomes. 
tŝƚŚŽƵƚ�ŝŶƚĞŶƚŝŽŶĂů�ƉůĂŶŶŝŶŐ͕�Ă�ƉŽƌƚĨŽůŝŽ�ďĞĐŽŵĞƐ�Ă�ŵĞƌĞ�ƌĞĐĞƉƚĂĐůĞƐ�ŽĨ�ŽŶĞ͟Ɛ�ŽǁŶ�ǁŽƌŬ͘ 

 
Three processes are involved in portfolio creation: collection, selection, and reflection. Each 
of these processes trains students in a number of skills. Together they provide students with 
the appropriate mindset to help them take responsibility of their learning and thrive as 
budding life-long learners. 
 
There are several web tools students can use to create digital portfolios. We have already 
reviewed a number of them over the last few years. But if you are to ask us about the ones 
we recommend the most, we would direct you to the following: 
 
1- GoogleSite 
This is one of the best platforms we have been recommending for teachers over the last few 
years. Students can use it to create and host their own digital portfolios. The site is simple 
and easy to use and they can set up their new website within minutes. They can create as 
many pages as they want, then upload their content, and share with others. Site Help has 
everything students need to effectively use Google Sites. 
 
2- Weebly 
This is another good website  students can use to create digital portfolios. Like Google Sites, 
Weebly provides users with a simple drag and drop editor that allows you to design your 
website the way you want. No HTML or coding knowledge acquired. You simply select a 
template, customize it with your own content and publish it to the web. 
 
3- GoogleSlides 
Google Slides can be used to create digital portolios in the form of a presentation. There is 
actually a pre-made template for that. This Portfolio template provides students with a 
tentative layout and structure to build their own portfolio. 
 
4- Seesaw 
Seesaw is a powerful tool to help students create and share digital portfolios. It allows them 

https://www.educatorstechnology.com/2016/06/6-of-best-web-tools-for-creating.html
https://support.google.com/sites#topic=7184580
https://www.weebly.com/ca
https://www.google.ca/slides/about/
https://www.educatorstechnology.com/2018/01/here-is-easy-way-for-students-to-create.html
https://web.seesaw.me/
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to capture and showcase their learning in multiple formats. They can include videos, 
drawings, text notes, links, and several other materials to their portfolios. Teachers and 
parents can easily access and check students work. 
 
5- Evernote 
This is another practical option for creating digital portfolios. Students record their thoughts 
using notes then enhance these notes using things such as photos, audio files, links, and 
attachments. Evernote provides various organizational features that enable users to 
effectively organize their work so it can be easily searched and accessed across different 
devices. 

Types of Portfolios: Electronic and Paper 

You may want to create an electronic portfolio, also called an "e-portfolio," on the web or 
on a CD. Or, you may choose a more traditional, paper portfolio route of printing materials 
and binding your work together. Always use copies, not originals, and plan on leaving it with 
the potential employer.  

Advantages of E-Portfolios 

A major advantage is that you can share a large amount of information with many 
people, for example, if you are participating in a group interview. If your portfolio is 
online, then the website address can also be included in your resume/cover letter so 
potential employers can view it before the interview. An additional advantage is that 
this type of portfolio highlights your technical skills. 

Disadvantages of E-Portfolios 

A disadvantage of using e-Portfolios & E-Portfoliosis the type of software used and 
available. Making arrangements to ensure compatible software will be available during 
your interview is important. In case technical difficulties do arise, bring copies of your 
originals to distribute. 

Advantages of Paper Portfolios 

Traditional paper Portfolios & E-Portfolioscan be assembled to look professional and 
allow you to have a visual representation of your work on hand. This is crucial, as it 
makes viewing your portfolio accessible to anyone wishing to see it. This also allows 
you to appear prepared for your interview. Moreover, they are easy to update. 

Disadvantages of Paper Portfolios 

A disadvantage of a paper portfolio is that you don't necessarily know how many copies 
to bring to the interview. 

https://evernote.com/
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It is appropriate to ask beforehand, however, how many people will be participating in 
the interview but make sure you explain that you want to know so that you can bring 
copies of your portfolio for everyone. 

The What, Why, and How of ePortfolios 

What is an ePortfolio? 

An ePortfolio is a collection of work (evidence) in an electronic format that showcases 
learning over time. When you think about your ePortfolio and the types of evidence that it 
contains, it is important to think carefully about its purpose and intended audience. 

An ePortfolio may contain all or some of the following: 

x Files of various formats (text, pictures, video, etc.) 
x Evidence related to courses taken, programs of study, etc. 
x Writing samples (which might include several drafts to show development and 

improvement) 
x Projects prepared for class or extracurricular activities 
x Evidence of creativity and performance 
x Evidence of extracurricular or co-curricular activities, including examples of 

leadership 
x Evaluations, analysis and recommendations 

Types of ePortfolios 

Showcase/Professional ePortfolios & E-PortfoliosͶ These ePortfolios & E-Portfoliosare 
primarily Ă�ǁĂǇ� ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ� ;ƐŚŽǁĐĂƐĞͿ� ƚŚĞ�ŚŝŐŚůŝŐŚƚƐ�ŽĨ�Ă� ƐƚƵĚĞŶƚ͛Ɛ�ĂĐĂĚĞŵŝĐ� ĐĂƌĞĞƌ͘�
Great examples of showcase ePortfolios & E-PortfoliosŽŶ� �ůĞŵƐŽŶ͛Ɛ� ĐĂŵƉƵƐ� ĐŽŵĞ� ĨƌŽŵ�
Health Sciences, Architecture and 

Learning ePortfolios & E-PortfoliosͶ These Portfolios & E-Portfoliosare typically created by 
a student as part of a course as a way to demonstrate learning and the learning process. 
These Portfolios & E-Portfoliosare often shared with other students to elicit peer feedback. 
Learning Portfolios & E-Portfoliossupport the idea of formative feedback as an essential part 
of the learning process. 

Assessment/General Education ePortfolios & E-PortfoliosͶ At Clemson the use of 
Portfolios & E-Portfoliosplayed a substantive role in the assessment of our general 
education competencies. Using both formative and summative assessments feedback was 
provided to colleges, departments and instructors on the quality of evidence students used 
in their Portfolios & E-Portfoliosto demonstrate our general education competencies. 
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Faculty 

At Clemson the use of Portfolios & E-Portfoliosplayed a substantive role in the assessment 
of our general education competencies. Using both formative and summative assessments 
feedback was provided to colleges, departments and instructors on the quality of evidence 
students used in their Portfolios & E-Portfoliosto demonstrate our general education 
competencies. We will continue to analyze student evidence collected from our general 
education courses in the Summer Assessment Institute. 

Why would you want an ePortfolio? 

The American Association of Colleges and Universities recent paper titled: It Takes More 
than a Major: Employer Priorities for College Learning and Student Success states that 
͞ŵŽƌĞ�ƚŚĂŶ�ϰ�ŝŶ�ϱ�ĞŵƉůŽǇĞƌƐ�ƐĂǇ�ĂŶ�ĞůĞĐƚƌŽŶŝĐ�ƉŽƌƚĨŽůŝŽ�ǁŽƵůĚ�ďĞ�ƵƐĞful to them in ensuring 
that job applicants have the knowledge and skills they need to succeed in their company or 
ŽƌŐĂŶŝǌĂƚŝŽŶ͘͟�;Read the entire report online.) You can also view the highlights from 2011 
Clemson University President's Advisory Board Meeting where one group of corporate, 
industry, community and academic leaders felt that an ePortfolio provided all the right 
opportunities for students to develop soft skills and market themselves to any industry. 

Many Graduate School programs now require a portfolio, as well. For example, the MFA 
Degree Program in Digital Production Arts in the Clemson School of Computing requires a 
digital portfolio as part of their application 

What can our office do for you? 

dŚĞ� ŐŽĂů� ŽĨ� �ůĞŵƐŽŶ͛Ɛ� ĞWŽƌƚĨŽůŝŽ� ŽĨĨŝĐĞ� ŝƐ� ƚŽ� ĂƐƐŝƐƚ� ŝŶ� ĐƌĞĂƚŝŶŐ� ĂŶĚ� ƉƌŽŵŽƚŝŶŐ� ǇŽƵƌ� ŽǁŶ�
Digital Identity or Digital Brand. Whether you are headed to Grad School, applying for jobs, 
starting your own business, or looking to become an independent artist, these are powerful 
tools. Our goal is to assist Clemson students in generating a narrative that sets them apart 
from their peers at other universities, using the cutting edge tools available to them, such as 
the Adobe Creative Cloud Suite. 

Content: What goes in a Portfolio? What do employers want to see? 

Things to consider: Who will view your portfolio? What skills do you want to market? What 
is your purpose? Does your portfolio reflect your accomplishments? Your career field? You 
may include: 

x Projects you have worked on as a class assignment or in a job 

x Reports or research summaries; relevant published articles 

x Graphics/technical project print outs 

http://www.aacu.org/leap/presidentstrust/compact/2013SurveySummary.cfm
https://www.clemson.edu/academics/programs/eportfolio/videos.html
https://www.clemson.edu/academics/programs/eportfolio/videos.html
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x College transcript 

x Awards or certificates 

x Professional licenses 

x Contact information for references 

x Your contact information (in case the portfolio is separated from your resume/cover 
letter) 

x NOTE: Items written or created for an employer are usually considered property of 
the employer; ask for permission to use these items in your portfolio 

Additional Tips for Creating a Portfolio 

x Quality is more important than quantity. 

x Be ethical - take credit only for what you did in a project. 

x Prepare when and how to introduce and discuss the portfolio in the interview. 

x The first page should be sturdy - a cover is recommended. 

x Proofread! Proofread! Proofread! 

x Ask for feedback from professors, career services staff, professionals in your field, 
friends, family, etc. 

Examples of assessment tools 

x Research Paper Rubric. 

x Checklist. 

x Search Report Process Guide. 

x Evaluation of Instruction. 

x Evaluation of Critiques of Scientific Articles. 

x Evaluation of Lab Reports. 

x Grading Guide. 

x Poster Presentation Rubric 

RESULTS AND SUGGESTIONS 
/ƚ�ŝƐ�ŶĞĐĞƐƐĂƌǇ�ƚŽ�ĂƐƐĞƐƐ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ƉĞƌĨŽƌŵĂŶĐĞƐ�ĂƐ�ĂŶ�ŝŶĚŝǀŝĚƵĂů�Žƌ�ŝŶ�Ă�ŐƌŽƵƉ�ĚƵƌŝŶŐ�ƚŚĞ�
learning process rather than assessment with traditional methods or multiple choice 
methods.  
Portfolios & E-Portfoliosare alternative assessment mĞƚŚŽĚƐ� ƚŽ� ŽďƐĞƌǀĞ� ƐƚƵĚĞŶƚƐ͛�
developments and assess their performances during learning process.  
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Moreover, Portfolios & E-Portfoliosare assessment tool based on contemporary 
learning approach such as constructivist learning theory, multiple-intelligences 
theory and brain-based learning theory 
Portfolio assessment enables students to reflect their real performance, to show 
ƚŚĞŝƌ�ǁĞĂŬ�ĂŶĚ�ƐƚƌŽŶŐ�ĚŽŵĂŝŶ�ĂŶĚ�ƚŽ�ŽďƐĞƌǀĞ�ƐƚƵĚĞŶƚ͛Ɛ�ƉƌŽŐƌĞƐƐ�ĚƵƌŝŶŐ�ƚŚĞ�ůĞĂƌŶŝŶŐ�
process and encourages students to take responsibilities for their own learning.  
^ŝŶĐĞ�ƉŽƌƚĨŽůŝŽ�ĞŶĂďůĞ�ĐŽůůĞĐƚŝŶŐ�ŝŶĨŽƌŵĂƚŝŽŶ�ĨƌŽŵ�ĚŝĨĨĞƌĞŶƚ�ƐŽƵƌĐĞ�ƐƵĐŚ�ĂƐ�ƐƚƵĚĞŶƚƐ͛�
parents, friends, teachers, and himself, it provides teachers to have reliable 
information about student. 
 
They are important tools for assessŵĞŶƚ�ŽĨ�ƐƚƵĚĞŶƚƐ͛�ůĞĂƌŶŝŶŐ�ƉƌŽĚƵĐƚƐ�ĂŶĚ�ƉƌŽĐĞƐƐ͘ 
Different theoretical and applicable researches show that portfolio can be used both 
as learning and assessment tools (Birgin, 2007; Ersoy, 2006; Klenowski, 2000; Kuhs, 
1994;Norman, 1998). 
 Thus, portfolio has a potential which enables students to learn during 
assessment and to be assessed during learning (to assess for learning and to assess 
of learning).  
Therefore, it should be exactly applied in primary education for different 
courses such as Science and Technology, Mathematics, Social Science to observe 
ƚŚĞƐƚƵĚĞŶƚƐ͛� ƉƌŽŐƌĞƐƐ� ĚƵƌŝŶŐ� ƚŚĞ� ůĞĂƌŶŝŶŐ� ƉƌŽĐĞƐƐ� ĂŶĚ� ƚŽ� ƉƌŽǀŝĚĞ� ƚŚĞ� ƌĞƋƵŝƌĞĚ�
assistance depending on their performances. 
During the preparation of a portfolio, first of all, it is necessary to determine a 
ƉƵƌƉŽƐĞ�ŽĨ�ƚŚĞ�ƉŽƌƚĨŽůŝŽ͕� ƚŽ�ƉůĂŶ� ŝƚƐ� ŝƚĞŵƐ�ďǇ�ĐŽǀĞƌŝŶŐ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ĚŝĨĨĞƌĞŶƚ�ƐŬŝůůƐ�
and learning dimensions (cognitive, emotional, and psychomotor) and to explain its 
assessment criteria clearly.  
In addition, it should be considered that there are different extents which portfolio 
has a restricted usage. It should be use computer-based portfolio and electronic 
portfolio to decrease the problems such as carrying, reaching, and savingportfolios.  
Considering this situation, it decreases the burden in crowded classes in 
Turkey. 
Effective use of the portfolio as a learning and assessment tools  
depends on the knowledgeable and experienced teachers who apply them on a large 
scale. However, some researches (Birgin, 2003; Çakan, 2004; Özsevgeç et al., 2004; 
zŝŒŝƚ� Ğƚ� Ăů͕͘� ϭϵϵϴͿ� ĞŵƉŚĂƐŝǌĞĚ� ƚŚĂƚ� ƚĞĂĐŚĞƌƐ� ĚŽŶ͛ƚ� ŚĂǀĞ� ĞŶŽƵŐŚ� ŬŶŽǁůĞĚŐĞ� ĂŶĚ�
experience about portfolio assessment methods and other alternative assessment 
methods.  
Thus, it is very important to teach pre-service teachers about using an assessment 
tool of the portfolio which has a great potential in Turkish education system during 
their education and to introduce it for teachers with the help of in service courses.  
In this context, pre-service teachers, who will be the runners of the new education 
program and is a teacher of future, should have experiences about contemporary 
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assessment methods such as portfolio during their education so they will be apply it 
theirs courses in future. 
It should be sent to teachers the materials explained in details with examples for the 
portfolio assessment methods which are to be used in the new primary curriculum, 
and comprehensive in-service courses should be held supported with professional 
staff.  
Ministry of National Education should serve an electronic online service through 
which teachers can make examine and share different materials and examples about 
portfolio 
The school masters should arrange different occupational development activities 
with the new education program so that teachers can be master themselves in terms 
of professional development and be apply the contemporary methods in their 
courses and,should take some measures to encourage implementation of the new 
program.  
Besides, the school masters should inform parents and students during the process 
of applying portfolio and organize the meetings for parents regularly. In these 
meetings, parents should be wellinformed about the portfolio assessment and 
importance of it for both teachers and students. 
 
In sum, although portfolio is an important tool for the assessment of the 
ƐƚƵĚĞŶƚƐ͛ƉĞƌĨŽƌŵĂŶĐĞ͕� ŝƚ� ŝƐ� ŶŽƚ� ŝŶƚĞŶƐŝƚǇ� ĐƵƌĞ� ĨŽƌ� ƌĞŵŽǀŝŶŐ� ƚŚĞ�ŵĞĂƐƵƌĞŵĞŶƚ� ĂŶĚ�
assessment problems in Turkish education system. So it is not completely true to 
leave the traditional assessment methods aside, and accepts the new assessment 
ones. Besides using portfolio assessment method, using the other assessment 
methods will enable more reliable information about students.  
 
As a result, it should not be forgotten that using both alternative and traditional 
assessment methods in proper time may be very useful. 
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II MBBS (BATCH 2017-18) 

Sl. No Name of the Student Roll No 

1 KEVIN RAHUL.S U17MB315 

2 KURRI BHARGAV REDDY U17MB316 

3 LALITHA PRIYA.G  U17MB317 

4 MAGESHWAR.G.V U17MB318 

5 MALLI SOHAN U17MB319 

6 MANVITHA GOTTUMUKKALA U17MB320 

7 MEDEMPUDI REETHIKA JYOTHI  U17MB321 

8 MINGAM RUMI U17MB322 

9 
PRASANNA.B U17MB346 

10 PRAVEEN.V U17MB347 
11 SHABAN OS U17MB370 
12 RAHUL RAI U17MB355 
13 RICHI SWARN U17MB356 
14 RINI DAS U17MB357 
15 RISHABH SUMAN U17MB358 
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Assessment and Evaluation 

Annexure ± III 

 

1. Essay Writing  

2. Rubric 

3. Self Reflection 

4. Submission of E- portfolio Dec-2018 & Feb 2019 

Assessment and Evaluation 

Short Essay Question: 

1. Classify different types of Portfolios 

2. Highlights of advantages and disadvantages of portfolios 

3. Limitations of portfolios and e-portfolios  

4. E-portfolios of advantages and disadvantages 

Rubric  

  

Self Reflection 

Submit a reflection, how you are going to submit for 2 months course program. 

 

Submission of E- portfolio for the month of Dec-2018  

All of you prepare a poster incorporating all Aspects of portfolios & E-portfolios for poster 
presentation 
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Student Feedback Form- ANNEXURE V 

 

Course Name: Portfolios & E- Portfolios 
 
Subject Code:  CD/ME01 
 
Name of Student: ________________________________________    Roll No.: ______________  
 
 We are constantly looking to improve our classes and deliver the best training to you. Your 

evaluations, comments and suggestions will help us to improve our performance 

 
 

 
Sl. NO Particulars 1 2 3 4 5 

1 Objective of the course is clear       

2 
Course contents met with your 
expectations 

     

3 Lecturer sequence was well planned      

4 
Lectures were clear and easy to 
understand 

     

5 Teaching aids were effective      

6 Instructors encourage interaction and 
were helpful 

     

7 The level of the course      

8 Overall  rating of the course 1 2 3 4 5 

* Rating: 5 ʹ Outstanding;   4 - Excellent;    3 ʹ Good;    2ʹ Satisfactory;    1 - Not-Satisfactory 
 
 
Suggestions if any: 
 
  
 
 
 
 

 
 

 
 
 
 

Signature 
Date: 

 
 
 
 
 
 
 



 




