
  



 



Course Proposal 

Course Title: Self Directed Learning &MIC14   

Course Objective: 
1. Self-directed learners are individuals who can identify their own learning needs,  
2. Also they can utilize different learning strategies,  
3. methods and techniques,  
4. manage their learning processes, plan their time effectively, 
5.  Evaluate their learning outcomes, and identify and amend 

their learning deficiencies. 
Course Outcome: From the group activity-the concept of self directed learning, importance, 
process will be discussed with the students. 

 
How the assessment of self-directed learning takes place? ± importance of assignments 
Course Audience: II MBBS Students of  2018-19 Batch 
Course Coordinator: Dr.G.Jayalakshmi 
Course Faculties with Qualification and Designation: 
1.Dr.G.Jayalakshmi, Professor & HOD 
2. Dr.Abarna, Associate Prof. 
3. Dr. Jayapradha, Assistant Professor 
2.Dr.Naveen kumar, Assistant Professor 

 
Course Curriculum/Topics with schedule (Min of 30 hours) 
 

SlNo Date Topic Time Hours Lecture taken by 

1.  
1.10.2019 Introduction SDL,, Definition of 

SDL 
 

4-5p.m 1 Dr.G.Jayalakshmi 

2.  
3.10.2019 Aim and Objectives 

 
4-5p.m 1 Dr.G.Jayalakshmi 

3.  
4.10.2019 6WHSV�«�KRZ�WR�LPSDUW�WR�OHDUQHUV 4-5p.m 1  Dr.Abarna 

4.  
5.10.2019 Technology supports learners in 

self-directed learning 

2-4p.m 2 Dr.G.Jayalakshmi 

5.  
9.10.2019 Self-Directed Learning: A Four-

Step Process 
4-6p.m 2 Dr.G.Jayalakshmi 

6.  10.10.2019 Characteristics of Learning  4-5p.m 1 Dr.Naveen kumar 

7.  11.10.2019 Materials and methods       
Assignment 

4-5P.M 1 Dr.G.Jayalakshmi 

8.  12.10.2019 
Self-Directed Learning: Values and 
Goals 
 

2-4p.m 2 Dr.G.Jayalakshmi 

9.  14.10.2019 Teaching the Self Directed Learning 4-5p.m 1 Dr.G.Jayalakshmi 



10.  15.10.2019 Assessing SDL 
 

4-5p.m 1 Dr.G.Jayalakshmi 

11.  16.10.2019 Recent Application of SDL 
 

4-5p.m 1 Dr.Naveen kumar 

12.  17.102019 Progressive Learning 

4-5p.m 1 Dr.G.Jayalakshmi 

13.  

18.10.2019 Self Directed Learning Vs. 
Progressive Learning 

4-5p.m 1 Dr.G.Jayalakshmi 

14.  
19.10.2019 

Makes Self-Directed Learning 
Effective? 

2-4p.m 2 Dr.G.Jayalakshmi 

15.  
21.10.2019 

Pursue More Self-Directed 
Learning 

4-5pm 1  Dr. Jayapradha 

16.  
22.10.2019 

A Framework for 10 self-directed 
learning Questions 

4-5p.m 1 Dr.G.Jayalakshmi 

17.  
23.10.2019 

Benefits of Self-Directed Learning 4-5 p. 
m 

1 Dr.Abarna 

18.  
24.10.2019 

The Advantages and Disadvantages 
of Self Directed Learning 

4-5 p. 
m 

1 Dr. Jayapradha 

  Practical Class I    

13. 25.10.2019 Reflection writing, , 4-6 p. 
m 

2 Dr.Naveen kumar 

14. 26.10.2019 Group Discussion 2-6 p. 
m 

4 Dr.G.Jayalakshmi 

15. 28.10.2019 Problem solving capacity and 
self assessment 

4-6 p. 
m 

2 Dr.G.Jayalakshmi 

  Total 30 
hrs 
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                           Date : 28.10.2019 
From 
Dr.G.Jayalakshmi 
Professor  of Microbiology, 
Sri Lakshmi Narayana Institute of Medical Sciences 
Bharath Institute of Higher Education and Research, 
Chennai. 
 
                                                          Through Proper Channel 
 
To 
The Dean, 
Sri Lakshmi Narayana Institute of Medical Sciences 
Bharath Institute of Higher Education and Research, 
Chennai. 
 

Sub: Completion of value-added course: Self Directed Learning and its Implication  

Dear Sir, 

 With reference to the subject mentioned above, the department has conducted the value-added 
course titled: Self Directed Learning and its Implication &CD/ME02 on October 2019 II MBBS 
Students. We solicit your kind action to send certificates for the participants, that is attached with this 
letter. Also, I am attaching the photographs captured during the conduct of the course. 

Kind Regards, 

Dr.G.Jayalakshmi 

 

Encl:  Certificates 

 Photographs  



 



VALUE ADDED COURSE 
 
1. Name of the programme & Code  
 Self Directed Learning and its implication & CD/ME02 

2. Duration & Period  

 30 hrs & October 2019  
3. Information Brochure and Course Content of Value Added Courses  
 Enclosed as Annexure- I 
4. List of students enrolled 
 Enclosed as Annexure- II 
5. Assessment procedures:  

Self-Rating Scale for Self-Directed Learning (SRSSDL) Tool 

 - Enclosed as Annexure- III 
6. Certificate model 
 Enclosed as Annexure- IV 
7. No. of times offered during the same year:  
 1 time October 2019  
8. Year of discontinuation:  2020 
 
9. Summary report of each program year-wise 

 
10. Course Feed Back 
  Enclosed as Annexure- V 
 
 

RESOURCE PERSON     COORDINATOR 
1. Dr.G.Jayalakshmi                    Dr.G.Jayalakshmi 
2. Dr.Abarna 
3. Dr.Jayapradha 
4. Dr. V. Naveen Kumar 

 

Value Added Course-   December 2019 & Jan- Feb 2020 
Sl. 
No 

Course 
Code 

Course Name  Resource Persons Target Students Strength & 
Year 

 
1 

 
CD/ME02 

 

Self Directed 
Learning & MIC14 

 

Dr. G.Jayalakshmi 
Dr. Abarna 
Dr. Jayapradha 
Dr.C.Naveen Kumar 
 

 
 

II MBBS Students  

 
20 students   
OCT- 2019) 
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Annexure- I 
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COURSE DETAILS 

Particulars Description 

Course Title Self Directed Learning its Implication 

Course Code CD/ME02 

Topics and content 

of the course in the 

Hand book 

1. Introduction SDL 
2. Definition of SDL 
3. Aim and Objectives 

4. ^ƚĞƉƐ�͙�ŚŽǁ to impart to learners 

5. Technology supports learners in self-directed 
learning 

6. Self-Directed Learning: A Four-Step Process 
7. Characteristics of Learning  

8. Materials and methods 

       Assignment 

9. Self-Directed Learning: Values and Goals 

10.  Teaching the Self Directed Learning 

11.  Assessing SDL 

12. Recent Application of SDL 

13. Progressive Learning 

14. Self Directed Learning Vs. Progressive Learning 

15. Makes Self-Directed Learning Effective? 

16. Pursue More Self-Directed Learning 
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17. A Framework for 10 self-directed learning Questions 

18. Benefits of Self-Directed Learning 

19. The Advantages and Disadvantages of Self Directed 
Learning. 

 

Interactive 
discussion with 
examples 

From the group activity-the concept of self directed 
learning, importance, process will be discussed with the 
students. 

 
How the assessment of self-directed learning takes 
place? ± importance of assignments 

Further learning 
Opportunities 

x A common learning goal will be established 
x Each group will be given a topic to carry out 

self directed learning to achieve common goal 
x Each group will discuss the resources required for 

the topic, the methods of self directed learning they 
will be using to achieve the common goal. 

Each group will present their self directed learning 
plan 

Key Competencies Self-Assessment Process  
��Met cognitive judgment of some aspect of self  
��3RWHQWLDO��NQRZOHGJH��DELOLW\� 
 ��5HDOLW\��SHUIRUPDQFH) 

Assessment of Self-Rating for Self-Directed Learning 
using SRSSDL Tool 

 

Target Student II MBBS Students (2019-2020) 
Duration 30hrs  
Theory Session 22hrs 
Practical Session 8hrs( Reflection writing, Group Discussion, Problem 

solving capacity and self assessment) 
Assessment 
Procedure 

Self-Rating Scale for Self-Directed Learning (SRSSDL) 
Tool 
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 INTRODUCTION:  
 

Self-directed learning (SDL) is a vital educational principle in higher education that 
has been promoted by various institutions due to its value in developing professionals to 
become lifelong learners. ... Hence, the medical student is responsible for his or her 
own learning. 

GƌŽǁŝŶŐ�ƵƉ�ŽŶ��ŚŝĐĂŐŽ͛Ɛ� ^ŽƵƚŚ� ^ŝĚĞ͕� dŝĨĨĂŶǇ�Dŝkell had little choice but to become a self-
directed learner. As a poor student with few opportunities handed to her, she figured out at 
ĂŶ� ĞĂƌůǇ� ĂŐĞ� ƚŚĂƚ� ƚŚĞ� ƚŚŝŶŐƐ� ƐŚĞ� ůĞĂƌŶĞĚ� ĨƌŽŵ� ŚĞƌ� ƚĞĂĐŚĞƌƐ� ǁŽƵůĚŶ͛ƚ� ďĞ� ĞŶŽƵŐŚ� ƚŽ� ŚĞůƉ�
change her situationʹand the situation of those around herʹ for the better. 
Mikell and her sisters created reading lists and visited the library weekly, as well as local 
museums on all the free days. They sacrificed new clothes in exchange for piano lessons and 
had family discussions about the importance of economic development in our community. If 
ƐŽŵĞƚŚŝŶŐ� ǁĂƐŶ͛ƚ� ƚĂƵŐŚƚ� ŝŶ� Ă� ĐŽƵƌƐĞ͕� ƚŚĞǇ� ĨŝŐƵƌĞĚ� ŽƵƚ� Ă� ǁĂǇ� ƚŽ� ŽďƚĂŝŶ� ƚŚĞ� ŬŶŽǁůĞĚŐĞ�
through community-building and project-based learning. 

͞sĞƌǇ�ĞĂƌůǇ� ŝŶ� ůŝĨĞ͕�ǁĞ�ďĞĐĂŵĞ�ĂǁĂƌĞ�ŽĨ�ƚŚĞ�ƐŬŝůůƐ�ĂŶĚ� talents we had that we could use to 
ĞŝƚŚĞƌ�ĞĂƌŶ�Ă�ƐŵĂůů�ŝŶĐŽŵĞ�Žƌ�ŝŵƉƌŽǀĞ�ĐŽŶĚŝƚŝŽŶƐ�ŝŶ�ŽƵƌ�ŶĞŝŐŚďŽƌŚŽŽĚ͕͟�ƐŚĞ�ƐĂǇƐ͕�ǁƌŝƚŝŶŐ�ĨŽƌ�
�ĂůĞ�^ƚĞƉŚĞŶƐ͛ Uncollege blog͘�͞/͛ŵ�Ă firm believer (and living proof) that affluence does not 
ĚĞƚĞƌŵŝŶĞ�ǇŽƵƌ�ůĞǀĞů�ŽĨ�ŝŶƚĞůůŝŐĞŶĐĞ�Žƌ�ǇŽƵƌ�ĐĂƉĂĐŝƚǇ�ĨŽƌ�ůĞĂƌŶŝŶŐ͘͟ 
^ŚĞ� ƋƵŝĐŬůǇ� ĚŝƐĐŽǀĞƌĞĚ� ƚŚĂƚ� ƐŚĞ� ĐŽƵůĚ� ƵƐĞ� ŚĞƌ� ŽǁŶ� ͞ĐƵƐƚŽŵŝƐĞĚ� ĞĚƵĐĂƚŝŽŶ͟� ƚŽ� ƐŽůǀĞ�
problems that she truly cared about, which is what self-directed learning is really about. 

Defined by adult education expert Malcolm Knowles, self-ĚŝƌĞĐƚĞĚ� ůĞĂƌŶŝŶŐ� ͞ĚĞƐĐƌŝďĞƐ� Ă�
process by which individuals take the initiative, with or without the assistance of others, in 
diagnosing their learning needs, formulating learning goals, identifying human and material 
ƌĞƐŽƵƌĐĞƐ� ĨŽƌ� ůĞĂƌŶŝŶŐ͕� ĂŶĚ� ĞǀĂůƵĂƚŝŶŐ� ůĞĂƌŶŝŶŐ� ŽƵƚĐŽŵĞƐ͘͟� /ƚ͛Ɛ� ĂŶ� ĞƐƉĞĐŝĂůůǇ� ŝŵƉŽƌƚĂŶƚ�
ĐŽŶĐĞƉƚ� ŝŶ� ƚŽĚĂǇ͛Ɛ� ĞĚƵĐĂƚŝŽŶĂů� ĐůŝŵĂƚĞ͕� ǁŚĞƌĞ� DKK�Ɛ� ĂŶĚ� ŽƚŚĞƌ� ƐƵƉƉůĞŵĞŶƚĂů� ůĞĂƌŶŝŶŐ�
tools abound. Before lŽŶŐ͕�ǁĞ͛ůů�ďĞ�ĞĂƌŶŝŶŐ�ĚŝŐŝƚĂů�ďĂĚŐĞƐ�ŝŶƐƚĞĂĚ�ŽĨ�ĚĞŐƌĞĞƐ͕�ĂŶĚ�ǁŚĞŶ�ƚŚŝƐ�
happens, self-directed learning will be a critical skill possessed by any student who hopes to 
succeed. 

dŚĞ�ĐůŽƐĞůǇ� ƌĞůĂƚĞĚ�ƚĞƌŵ�͞ĂƵƚŽĚŝĚĂĐƚŝĐŝƐŵ͟�ŚĂƐ� ƌŽŽƚƐ� ŝŶ�ƚŚĞ��ŶĐŝĞŶƚ�'ƌĞĞŬ�ǁŽƌĚƐ autós, or 
͞ƐĞůĨ͕͟�ĂŶĚ didaktikos͕�ŵĞĂŶŝŶŐ�͞ƚĞĂĐŚŝŶŐ͘͟�dŚĞ� ŝĚĞĂ� ŝƐ͕�ĂŶĚ�ĂůǁĂǇƐ�ŚĂƐ�ďĞĞŶ͕�ƋƵŝƚĞ� ƐŝŵƉůĞ�
really: that students should be encouraged to do more independent work. Early autodidacts 
like Leonardo da Vinci may have been societal outliers during their time, but the Industrial 
Revolution created more opportunities for people to pursue advanced academic careers 
and drive their own learning. 

https://www.uncollege.org/self-directed-learning-an-inner-city-perspective/
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tŚĂƚ�ǁĞ͛ƌĞ�ƐĞĞŝŶŐ�ŶŽǁ͕�ŝŶ�ƚŚĞ�ϮϭƐƚ�ĐĞŶƚƵƌǇ͕�ŝƐ�Ă�ǁŝĚĞƐƉƌĞĂĚ�ĂĐĐĞƉƚĂŶĐĞ�ŽĨ��/z�ŵĞƚŚŽĚƐ�ŽĨ�
education. The traditional model no longer yields the results it once did, and many of 
ƚŽĚĂǇ͛Ɛ�ŐƌĂĚƵĂƚĞƐ�ĂƌĞ�ůĞĨƚ�ŚŝŐŚ�ĂŶĚ�ĚƌǇ�ǁŝƚŚŽƵƚ�ũŽďƐ�Žƌʹ perhaps worseʹ any real interest in 
learning. 

One of the most recent trends in education is that learning environments should cater 
towarĚƐ� ƐƚƵĚĞŶƚƐ͛� ŝŶĚŝǀŝĚƵĂů� ŶĞĞĚƐ͕� ŐŽĂůƐ͕� ĂŶĚ� ŝŶƚĞƌĞƐƚƐ͘� dŚŝƐ� ŵŽĚĞů� ĂĚŽƉƚƐ� ƚŚĞ� ŝĚĞĂ� ŽĨ�
inquiry-based learning, where students are presented with scenarios to identify their own 
research, questions, and knowledge on a particular topic. At the most successful 
inƐƚŝƚƵƚŝŽŶƐ͕� ƐƚƵĚĞŶƚƐ� ĂƌĞ� ŶŽǁ� ďĞŝŶŐ� ƉƌŽǀŝĚĞĚ� ǁŝƚŚ� ŽƉƉŽƌƚƵŶŝƚŝĞƐ� ƚŽ� ͞ĞǆƉĞƌŝĞŶĐĞ� ĂŶĚ�
ŝŶƚĞƌĂĐƚ͟�ǁŝƚŚ�ŬŶŽǁůĞĚŐĞ͕�ũƵƐƚ�ĂƐ�ĚĂ�sŝŶĐŝ�ĚŝĚ͕�ŵĂŬŝŶŐ�ůĞĂƌŶŝŶŐ�ĞŶũŽǇĂďůĞ�ĂŶĚ�ŶĂƚƵƌĂů͘ 

Self-Directed Learning is based on the idea that an individual takes responsibility for their 
own learning b choosing, managing, and evaluating their own learning activities. 
Proponents of Self-Directed Learning believe that learning goes far beyond academics. They 
believe education is all encompassing. It is everything someone knows in order to live a 
satisfying life. It can be done anywhere and at any age. Essential elements of Self-Directed 
Learning include the following: 

x Student control over as much of the learning experience as possible; 

x Development of skills that lead to productive activity; 

x Self management; and 

x Self motivation. 
Informally, Self-Directed Learning ŝƐ�ŚĂƉƉĞŶŝŶŐ�ĐŽŶƐƚĂŶƚůǇ�ŝŶ�ƉĞŽƉůĞ͛Ɛ�ĞǀĞƌǇĚĂǇ�ůŝǀĞƐ�ĂƐ�ƚŚĞǇ�
pursue personal interests. The motivation behind this learning is usually due to things like 
curiosity, social interests, personal betterment, or simply an internal motivation to learn 
more about a specific topic or even the world as a whole. 

This type of learning obviously leads different individuals down different paths ʹ two people 
each pursuing the same topic will not learn about it in the same way or necessarily end up 
having participated in the same experiences in order to learn. That fact is what motivates 
proponents of Self-Directed Learning ʹ individuals should learn with their individuality 
driving the experience.   

Self-Directed Learning is the opposite of what learning in most traditional schools looks like 
ƚŽĚĂǇ͘� DƵĐŚ� ŽĨ� ƚŽĚĂǇ͛Ɛ� ƚƌĂĚŝƚŝŽŶĂů� ƐĐŚŽŽů-based learning can be considered imposed 
schooling, which is forced upon individuals regardless of their desire for it, and is motivated 
ďǇ�Ă�ƐǇƐƚĞŵ�ŽĨ�ƌĞǁĂƌĚƐ�ĂŶĚ�ƉƵŶŝƐŚŵĞŶƚƐ�ƌĂƚŚĞƌ�ƚŚĂŶ�ĂŶ�ŝŶĚŝǀŝĚƵĂů͛Ɛ�ŝŶƚĞƌŶĂů͕�ƐĞůĨ-motivating 

https://www.selfdirectedlearning.com/
https://dailymom.com/nest/helping-children-organization-time-management/
https://www.self-directed.org/sde/
https://www.self-directed.org/sde/
https://www.self-directed.org/sde/
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ĚĞƐŝƌĞ� ƚŽ� ůĞĂƌŶ͘� /ƚ� ĂĐƚƵĂůůǇ� ŽĨƚĞŶ� ĚŽĞƐ� ƚŚĞ� ŽƉƉŽƐŝƚĞ� ĂŶĚ� ƐƵƉƉƌĞƐƐĞƐ� ĂŶ� ŝŶĚŝǀŝĚƵĂů͛Ɛ� ŶĂƚƵƌĂů�
curiosity. 

͚�ǀĞƌǇŽŶĞ in healthcare has two jobs when they come to work every day: to do their work and 
to improve ŝƚ͛͘ In the near future, medical knowledge will double every few months; therefore, it is 
critical that medical students develop life-long learning skills. Self-directed learning (SDL) is 
considered an important component of life-long learning and thus is a key competency in medical 
school curricula. Historically, self-directed learning was defined by Knowles as a process in which a 
learner takes the initiative, diagnoses their learning needs, creates learning goals, identifies 
resources for learning, applies appropriate learning strategies and evaluates their learning 
outcomes. The Liaison Committee on Medical Education (LCME) now requires medical schools to 
provide opportunities for students to participate in SDL activities as described  in Standard  
6.3 ͚dŚĞ� � faculty  of  a medical school ensure that the medical curriculum includes self-
directed learning experiences and time for independent study to allow medical students 
to develop the skills of lifelong learning. Skills that embody a lifelong learner include the 
ability to recognize ŽŶĞ͛Ɛ� knowledge gaps, to know where and how to find credible 
sources with the relevant information, and then to synthesize this information and apply it 
to ŽŶĞ͛Ɛ�clinical ƉƌĂĐƚŝĐĞ͛͘ 

To develop self-directed learners, Knowles states that teachers must facilitate the 
acquisition of SDL skills. Moreover, medical educators should not assume that medical 
students possess all the skills needed to engage successfully in SDL activities without 
training. 

Implementing an SDL activity in a paraclinical course at our institution presented 
several challenges including allotting time in a short, fast-paced course that is 
primarily lecture-based, providing individual feedback to a large class, designing SDL 
activities relevant to the course content, and assigning significant weight to the SDL 
grade. Therefore, the two goals of this course were to determine the feasibility of 
including an SDL activity in a lecture-based paraclinical medical school course and, gain 
insight into the medical student perspective of engaging in the SDL activity. 

 
Definition: 

Self-directed learning (SDL) is an instructional strategy where the students, with 
guidance from the teacher, decide what and how they will learn. It can be done individually 
or with group learning, but the overall concept is that students take ownership of their 
learning. 

For example, a teacher may give a general learning goal, such as to learn about a 
geographical area. Students would then work with the teacher to decide the scope of the 
project, length of time, and the end result that would demonstrate their learning. One 
student may decide to learn all of South America and create an educational website. 
Another student may choose to research the deforestation effects of Borneo and write a 
report for the government. Another student may choose a specific city and focus on the 
historical significance, creating a video vignette from personal interviews. By allowing 
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students to choose different learning objectives and outcomes, it allows students to choose 
based on their personal interests and strengths. 

 

 AIM AND OBJECTIVIES:  
 

Self-directed learners are individuals who can identify their own learning needs, also 
they can utilize different learning strategies, methods and techniques, manage 
their learning processes, plan their time effectively, evaluate their learning outcomes, and 
identify and amend their learning deficiencies. 
Review of literature 

Self-directed Learning  

More than 30 years ago, Knowles (1975), defined Self-directed Learning as a process in 
which individuals take the initiative, with or without the help of others, to diagnose their 
learning needs, formulate learning goals, identify human and material resources for 
learning, choose and implement appropriate learning strategies, and evaluate learning 
outcomes.  

Long (1998) identified three aspects of Self-directed Learning: the Sociological, Pedagogical, 
and Psychological. Long contended that much of the discussion around Self-directed 
Learning has focused on the Sociological (independent task management) and Pedagogical 
(application in educational contexts).  

Costa and Kallick (2004) described the Self-directed Learners as being 

 1) Self-Managing, (the willingness to be engaged in activities with awareness of the results 
for their learning and the academic load, and essential information they need, and use of 
prior experiences, looking forward to signs of achievement, and generating substitutes for 
accomplishment), 

 2) Self Monitoring (having adequate self-awareness about what is effective, employing 
cognitive and met cognitive strategies to assess their learning), and 

 3) Self-Modifying (thinking over, assessing, and constructing meaning from experience and 
utilizing their knowledge to future activities, and tasks). Parasafar (2012) defined Self-
directed Learning as a kind of learning that has characteristics like self-planned, self-
initiated, and independent learning.  

The Self-directed Learning (SDL) Model views learners as responsible owners and managers 
of their own learning process and integrates self-management (management of the context, 
including the social setting, resources, and actions) with self-monitoring (the process 
whereby the learners monitor, evaluate and regulate their cognitive learning strategies) 
(Brockett, 2002).  
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Technology Supports Learners In Self-Directed Learning 

There are various other ways in which technology supports learners in self-directed 
learning, some tools and strategies for the purpose are: 

Online Learning : It exposes students to a wide range of resources available online, 
covering their areas of interests, which they can learn at their own pace, personally. 
Online learning increases the effectiveness in student learning. 

Free OER: Open Educational Resources are quality resources provided for learning, for 
free. Through these resources students are able to learn any subject they want on their 
own, and the constant need for a teacher is eliminated. 

Personal Learning Networks : PLN form the core of passionate self-directed learning. 
These can be created through blogs, social networks such as, Twitter, Facebook, etc. 
They facilitate collaboration which helps in self-directed learning. 

Video-conferencing tools : Tools like Skype, help turn classrooms into global 
communication centers for free. Students can connect with anyone around the world, to 
discuss topics of their interest, and with experts or educators to learn from. 

https://edtechreview.in/news/news/e-learning/220-oer-open-educational-resources
https://edtechreview.in/dictionary/255-what-is-a-pln
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Self-publishing : It can be used by students to reach an audience beyond their teacher. 
They can share their ideas and work with real audiences outside of their schools. This is 
made possible through blogging or social sites. 

Twitter : It helps students create micro-blogs, through which they can connect with the 
people who share their interests. They can follow them, reply to them and use the 
search term in their tweets for others to see what they share. 

YouTube/iTunes : YouTube adds the visual element to make learning more powerful. 
Both these platforms are used by school and college/university professors to share 
content for free. They empower students and teachers to design their own learning. 

ePortfolios : These help students keep track of their own achievements and share them 
with others. They are free and easy to create; students create a container like, a blog, 
wiki or website, organize it and post their work. 

Self-assessment : Students instead of relying on teachers to get evaluated, should assess 
themselves by; sharing their work with others to get feedback for improvement, practice 
tests on a test prep and review site, create videos and look for views and comments on 
them, develop their own learning plans/assessments and more. 

Self-directed learning gives us a clear understanding of the relationship between 
learning and technologies. Technology provides boundless access for learners to connect 
with others, explore topics of interests and be a part of opportunities and events across the 
globe. Latest technologies also allow for newer ways to modernize classrooms, providing 
higher flexibility to students to organize their own resources, adopt their own learning 
styles, and study individually or collaboratively. Clearly, technology has significant 
implications for the development and support of self-directed learning. Share your views 
and knowledge with us. Make your comments in the Comment Box. 

Self-Directed Learning: A Four-Step Process 

Learning independently can be challenging, even for the brightest and most 
motivated students. As a means of better understanding the processes involved in this 
mode of study, this Teaching Tip outlines key components of four key stages to independent 
learning, known as self-directed learning: being ready to learn, setting learning goals, 
engaging in the learning process, and evaluating learning. 

Step 1: Assess readiness to learn 

Students need various skills and attitudes towards learning for successful 
independent study. This step involves students conducting a self-evaluation of their current 
situation, study habits, family situation, and support network both at school and at home 
and also involves evaluating past experiences with independent learning. For a detailed 
Learning Skills Assessment Tool, read our Readiness to Learn Teaching Tip. Signs of 
readiness for self-directed learning include being autonomous, organised, self-disciplined, 

https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/tips-students/self-directed-learning/independent-studies-readiness-learn
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able to communicate effectively, and able to accept constructive feedback and engage in 
self-evaluation and self-reflection. 

Step 2: Set learning goals 

Communication of learning goals between a student and the advising instructor is 
critical. We've developed a set of questions for students to consider as they map out their 
learning goals: our Unit Planning Decision Guide). Also critical in developing a clear 
understanding of learning goals between students and instructors are learning 
contracts. Learning contracts generally include: 

x Goals for the unit of study 
x Structure and sequence of activities 
x Timeline for completion of activities 
x Details about resource materials for each goal 
x Details about grading procedures 
x Feedback and evaluation as each goal is completed 
x Meeting plan with the advising instructor 
x Agreement of unit policies, such as a policy on late assignments 

Once created, contracts should be assessed by the advising faculty member and questions 
about feasibility should be raised (e.g., What could go wrong? Is there too much or too little 
work? Is the timeline and evaluation reasonable?). 

Step 3: Engage in the learning process 

Students need to understand themselves as learners in order to understand their needs as 
self-directed learning students Ͷ referring students to our resource on learning 
preferences may be helpful. Students should also consider answering the following 
questions: 

x What are my needs re: instructional methods? 
x Who was my favourite teacher? Why? 
x What did they do that was different from other teachers? Students should reflect on 

these questions throƵŐŚŽƵƚ� ƚŚĞŝƌ� ƉƌŽŐƌĂŵ�ĂŶĚ� ƐƵďƐƚŝƚƵƚĞ� ͞ƚĞĂĐŚĞƌ͟�ǁŝƚŚ� ͞ĂĚǀŝƐŝŶŐ�
ŝŶƐƚƌƵĐƚŽƌ͟ 

Students also need to understand their approach to studying: 

x A deep approach to studying involves transformation and is ideal for self-directed 
learning. This approach is about understanding ideas for yourself, 
applying knowledge to new situations and using novel examples to explain a 
concept, and learning more than is required for unit completion. 

x A surface approach involves reproduction: coping with unit requirements, learning 
only what is required to complete a unit in good standing, and tending to regurgitate 
examples and explanations used in readings. 

https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/tips-students/self-directed-learning/independent-studies-unit-planning-decision-guide
https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/tips-students/self-directed-learning/self-directed-learning-learning-contracts
https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/tips-students/self-directed-learning/self-directed-learning-learning-contracts
https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/tips-students/self-knowledge/understanding-your-learning-style
https://uwaterloo.ca/centre-for-teaching-excellence/teaching-resources/teaching-tips/tips-students/self-knowledge/understanding-your-learning-style
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x A strategic approach involves organization: achieving the highest possible 
grades, learning what is required to pass exams, memorizing facts, and spending 
time practicing from past exams. 

Earlier academic work may have encouraged a surface or strategic approach to studying. 
These approaches will not be sufficient (or even appropriate) for successful independent 
study. Independent study requires a deep approach to studying, in which students must 
understand ideas and be able to apply knowledge to new situations. Students need to 
generate their own connections and be their own motivators. 

Step 4: Evaluate learning 

For students to be successful in self-directed learning, they must be able to engage in self-
reflection and self-evaluation of their learning goals and progress in a unit of study. To 
support this self-evaluation process, they should: 

x regularly consult with the advising instructor, 
x seek feedback, and 
x engage in reflection of their achievements, which involves asking: 

o ,Žǁ�ĚŽ�/�ŬŶŽǁ�/͛ǀĞ�ůĞĂƌŶĞĚ͍ 
o Am I flexible in adapting and applying knowledge? 
o Do I have confidence in explaining material? 
o tŚĞŶ�ĚŽ�/�ŬŶŽǁ�/͛ǀĞ�ůĞĂƌŶĞĚ�ĞŶŽƵŐŚ͍ 
o When is it time for self-reflection and when is it time for consultation with 

the advising faculty member? 

Responsibilities in the four-step process 

Successful independent study requires certain responsibilities or roles of both students and 
advising faculty members. The following is a brief list of the more important roles. It is 
useful for both students and advising faculty members to periodically review this list and 
communicate as to whether each feels the other is fulfilling their share of the responsibility. 

^ƚƵĚĞŶƚƐ͛�ƌŽůĞƐ 

x Self-assess your readiness to learn 
x Define your learning goals and develop a learning contract 
x Monitor your learning process 
x Take initiative for all stages of the learning process Ͷ be self-motivated  
x Re-evaluate and alter goals as required during your unit of study 
x Consult with your advising instructor as required 

�ĚǀŝƐŝŶŐ�ŝŶƐƚƌƵĐƚŽƌƐ͛�ƌŽůĞƐ 

x Build a co-operative learning environment 
x ,ĞůƉ�ƚŽ�ŵŽƚŝǀĂƚĞ�ĂŶĚ�ĚŝƌĞĐƚ�ƚŚĞ�ƐƚƵĚĞŶƚƐ͛�ůĞĂƌŶŝŶŐ�ĞǆƉĞƌŝĞŶĐĞ 
x &ĂĐŝůŝƚĂƚĞ�ƐƚƵĚĞŶƚƐ͛�ŝŶŝƚŝĂƚŝǀĞƐ�ĨŽƌ�ůĞĂƌŶŝŶŐ 
x Be available for consultations as appropriate during the learning process 
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x Serve as an advisor rather than a formal instructor 

Characteristics of Learning (Explained) 

Learning is the process by which one acquires, ingests, and stores or accepts 
information. The main characteristic of learning that; it is a process of obtaining knowledge 
to change human behavior through interaction, practice, and experience. 

Our experiences with learned information compose our bodies of knowledge. Learning is a 
process unique to each individual. 

Some learn quickly, scanning the information and mastering the concept or skill seemingly 
effortlessly. 

Others stumble while processing information, taking longer to grasp the concept of 
requiring numerous exposures over a sustained time. 

Characteristics of learning are; 

1. Learning involves change. 
2. All learning involves activities. 
3. Learning Requires Interaction. 
4. Constitute Learning. 
5. Learning is a Lifelong Process. 
6. Learning Occurs Randomly Throughout Life. 
7. Learning Involves Problems Solving. 
8. Learning is the Process of Acquiring Information. 
9. Learning Involves far more than Thinking. 
10. Experience is Necessary for Learning. 

>Ğƚ͛Ɛ�ĞǆƉůĂŝŶ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚ�ƚŚĞƐĞ�ĐŚĂƌĂĐƚĞƌŝƐƚŝĐƐ�ŽĨ�ůearning. 

Learning involves change. 

It is a reconstruction, combined thinking, skill, information and appropriation in a single 
unity process. 

For example, when a child learns to read they can retain this knowledge and behavior for 
the rest of their lives. It is not always reflected in performance. The change from the 
learning may not be clear until a situation arises in which the new behavior can occur. 

All learning involves activities 

These activities involve either physical or mental activity. They may be simple mental 
activities of complex, involving various muscles, bones, etc. 

https://www.iedunote.com/learning-continuous-process
https://www.iedunote.com/learning-continuous-process
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So also the mental activities may be very simple involving one or two activities of mind or 
complex which involve higher mental activities. 

Learning Requires Interaction 

At the time of learning, the individual is constantly interacting with and influenced by the 
environment. This experience makes him change or modify his behavior to deal effectively 
with it. 

Constitute Learning 

To constitute learning, the change should be permanent. Temporary changes may be only 
reflective and fail to represent any learning. 

Learning is a Lifelong Process 

Learning is a lifelong process of gaining and using the information presented to a person. It 
is not static. 

A person never stops acquiring new inĨŽƌŵĂƚŝŽŶ͘�/ƚ�ŬĞĞƉƐ�Ă�ƉĞƌƐŽŶ͛Ɛ�ŵŝŶĚ�ĂĐƚŝǀĞ�ĂŶĚ�ĂǁĂƌĞ�
but also conscious of the world around them. 

Learning Occurs Randomly Throughout Life 

Some learning occurs randomly throughout life, from new experiences, gaining information 
and from our, perceptions, for example: reading a newspaper or watching a news 
broadcast, talking with a friend or colleague, chance meetings, and unexpected experiences. 

Learning Involves Problems Solving 

Learning involves problem-solving i.e. understanding and discovering relations between 
different contents in a situation. 

Learning is the Process of Acquiring Information 

Learning is the process of acquiring information, knowledge, wisdom, and skills. It occurs 
as a result of interacƚŝŽŶ�ǁŝƚŚ�ƚŚĞ�ƉĞƌƐŽŶ͛Ɛ�ĞŶǀŝƌŽŶŵĞŶƚ͘ 

Learning Involves far more than Thinking 

Learning involves far more than thinking: it involves the whole personality ʹ senses, feelings, 
intuition, beliefs, values, and will. 

If we do not have the will to learn, we cannot learn and if we have learned, we are changed 
in some way. If the learning makes no difference it can have very little significance. 

Experience is Necessary for Learning 

https://www.iedunote.com/learning
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Some sort of experience is necessary for learning. We can get the experience from direct 
observation or from formal approaches to learning such as training, mentoring, coaching 
and teaching. 

We can get the experience from direct observation or from formal approaches to learning 
such as training, mentoring, coaching and teaching. 

Learning is more or less the acquisition of a new discourse, a new way of speaking, acting, 
interacting, looking at the world, and knowing it. 

It will be successful only when the information gained is used and understood. 

It is a continuous process followed by an individual that allows for the acquisition of 
information, attitudes, and practices, through observation, seeking previous knowledge, 
searching out guides, and looking within as well as without. It is a key process in human 
behavior. 

If we compare the simple ways in which a child feels and behaves, with the complex modes 
of adult behavior, his skills, habits, though, sentiments and the like we will know what 
difference learning has made to the individual. 

Methods: 

How to Implement SDL- The Road map 

A review of the literature indicated that research investigating the relationship between 
self-directed learning readiness and first-generation college student success is notably 
absent. In addition, few empirical studies exist concerning the implementation of summer 
bridge programs as a tool to augment academic success and retention of first generation 
students. Identified gaps in the literature reveal possible interrelationships between 
theoretical frameworks in the fields of adult and higher education. The purpose of this study 
was to investigate the change in self-direction among first-generation college students 
participating in the Freshmen Summer Institute (FSI), a summer bridge program at the 
University of South Florida. This course was designed to answer the following research 
questions 

: 1. What is the relationship between pre-test scores of the Personal Responsibility 
Orientation to Self-Direction in Learning Scale and previous academic achievement as 
measured by university admissions grade point average?  

2. What differences in scores were measured between pre-test (given July, 2009) and post-
test (given January, 2010) administration of the Personal Responsibility Orientation to Self-
Direction in Learning Scale? 

 3. What is the relationship between post-test scores of the Personal Responsibility 
Orientation to Self-Direction in Learning Scale and academic 78 achievement as measured 
by university grade point average at the end of the third full semester?  

https://www.iedunote.com/training
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4. How are participants' levels of self-direction following involvement in a summer bridge 
program, as indicated by post-test scores of the Personal Responsibility Orientation to Self-
Direction in Learning Scale, different for participants' based on gender and ethnicity?  

5. How is the impact of a summer bridge program, as indicated by a change in self-direction 
scores on the Personal Responsibility Orientation to Self-Direction in Learning Scale, 
different for participants' based on gender and ethnicity?  

Self-Directed Learning: Value and Goals 
 

 
  Understand the qualities of a self-directed learner 
  Consider the effect of emotions on motivation and learning abilities 
  Become actively involved and take personal responsibility for the quality of learning 

experiences 
  Practice creating an open and receptive mind 
  Understand the larger purpose of what you are learning 
  Identify the origin of personal values 
  Clarify values and goals 
  Use critical thinking to align values and goals with choices 

  Make a connection between values, motivation, and learning 

Learner Experience 

The learner experience is crucial when it comes to designing environments where students 
can learn to be self-directed. Here are four things educators should consider: 

x Autonomy & Responsibility. Are students doing work that they have ownership 
over? Or is it just the textbook put into a different form. What is the task? Does it 
make sense for students to do on their own? What are the desired outcomes? Be 
sure students know the outcomes and how they can scaffold their own learning 
to progress towards meeting them. 

x Complexity. What are students being asked to do? How much of the work can 
they feel successful doing on their own and what percentage of the task do they 
need support with. Find the sweet-spot between challenge and students feeling 
successful. 

x Duration. How much time on task are students already consistently 
demonstrating? How much time have students spent learning content or skills to 
prepare them to work independently? Teachers need to think about having a 
mixture of short and supported experiences as well as some that are more long-
term and independent. This will increase students ability to sustain self-directed 
learning. 

x Voice & Choice. Students need to feel like they have voice and choice in their 
learning and environment. This means time for interest based learning, 
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opportunities to shape assignments and deliverables and choice in how they 
showcase what they have learned. When students and teachers co-construct 
projects, they can be interest-based and packed with important learning targets. 

Like writing and problem-solving, self-
directed learning is a progressionͶthe combination of knowledge, skills and mindsets 
deployed in different environments toward different aims. 

^ƚƵĚĞŶƚƐ� ƚŚĂƚ� ŚĂǀĞŶ͛ƚ� ďƵŝůƚ� ƚŚĞ�ŵƵƐĐůĞƐ� ŽĨ� ƐĞůĨ-direction in middle grades often flounder 
initially in a project-based high school that demands a high degree of self- and project-
management. 

Ideally, self-direction should be developed on a continuum from preschool to independent 
postsecondary learning. The expectations, environment, scaffolding and supports should 
reflect increasing degree of self-direction. 

�Ɛ� ƚŚĞƌĞ� ŚĂƐ� ďĞĞŶ� ŵƵĐŚ� ŝŶƚĞƌĞƐƚ� ŝŶ� ͚ĂĐƚŝǀĞ� ƐĞůĨ-ĚŝƌĞĐƚĞĚ� ůĞĂƌŶŝŶŐ͛� in the last few years, 
assessing this kind of learning should receive more attention. It often happens that the 
ability to learn actively and in a self-directed way has been a policy goal in education, but 
that little or no   information  has been gathered   about  reaching that goal. Even if one 
does not regard managing the skills of active self-directed learning as a goal, but   as a 
means to obtain good learning   results it  is  advisable to  assess these skills.  
 
A review study by Simpson, Hynd, Nist and Burrell (1997) shows that this is not done in most 
cases. They give an overview of four kinds of college academic assistance programs; in this 
overview they map the goals, the placement as -assessment methods (diagnosis), the 
instructional methods and the program evaluation  
 
Methods for all four programs.  

It is striking that, in these programs, the effects are often measured in terms of 
improved study results only (GPA and persistence at university) and  that   there   is much  
less   attention   for  the  question   whether   the   skills trained have  improved. We see the 
same in the review study by Hattie, Biggs and  Purdie (1996). 

 
Assessing skills for active  self-ĚŝƌĞĐƚĞĚ� � � ůĞĂƌŶŝŶŐ� � � ;ĐĂůůĞĚ� � � ͚ůĞĂƌŶŝŶŐ� � �ƐŬŝůůƐ͛� � � ĨƌŽŵ��

here on) certainly is not a simple matter. Teachers, educational consultants as well as 

https://www.gettingsmart.com/wp-content/uploads/2016/12/Self-direction.png
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researchers often have problems with it. Not everyone knows that there are many 
assessment methods available, besides the often used learning skills questionnaires. And if 
they do know this, they often find it difficult to select an appropriate one.  

To assist them, this chapter not only gives an overview of available assessment 
methods, it also gives information to help make a responsible choice for a certain specific 
situation.  The chapter starts with the first two questions one should ask oneself if one 
wants to assess learning skills: why do I want to assess learning skills and which specific skills 
would I like to assess? 

 
�Ɛ� ƚŚĞƌĞ� ŚĂƐ� ďĞĞŶ� ŵƵĐŚ� ŝŶƚĞƌĞƐƚ� ŝŶ� ͚ĂĐƚŝǀĞ� ƐĞůĨ-ĚŝƌĞĐƚĞĚ� ůĞĂƌŶŝŶŐ͛� in the last few 

years, assessing this kind of learning should receive more attention. It often happens that 
the ability to learn actively and in a self-directed way has been a policy goal in education, 
but that little or no   information has been gathered   about reaching that goal. Even if one 
does not regard managing the skills of active self-directed learning as a goal, but   as a 
means to obtain good learning   results it is advisable to assess these skills. 

 
 A review study by Simpson, Hynd, Nist and Burrell (1997) shows that this is not done 

in most cases. They give an overview of four kinds of college academic assistance programs; 
in this overview they map the goals, the placement assessment methods (diagnosis), the 
instructional methods and the program evaluation methods for all four programs. 

 
 It is striking that, in these programs, the  effects are often measured in terms of 

improved study results only (GPA and persistence at university) and  that   there   is much  
less   attention   for  the  question   whether   the   skills trained have  improved. We see the 
same in the review study by Hattie, Biggs and  Purdie (1996). 
 

Assessing skills for active self-ĚŝƌĞĐƚĞĚ���ůĞĂƌŶŝŶŐ���;ĐĂůůĞĚ���͚ůĞĂƌŶŝŶŐ���ƐŬŝůůƐ͛���ĨƌŽŵ�� 
Here on) certainly is not a simple matter. Teachers, educational consultants as well as 
researchers often have problems with it. Not everyone knows that there are many 
assessment methods available, besides the often used learning skills questionnaires. And if 
they do know this, they often find it difficult to select an appropriate one.  
 

To assist them, this chapter not only gives an overview of available assessment 
methods, it also gives information to help make a responsible choice for a certain specific 
situation.  The chapter starts with the first two questions one should ask oneself if one 
wants to assess learning skills: why do I want to assess learning skills and which specific skills 
would I like to assess? 

 
�Ɛ� ƚŚĞƌĞ� ŚĂƐ� ďĞĞŶ� ŵƵĐŚ� ŝŶƚĞƌĞƐƚ� ŝŶ� ͚ĂĐƚŝǀĞ� ƐĞůĨ-ĚŝƌĞĐƚĞĚ� ůĞĂƌŶŝŶŐ͛� in the last few 

years, assessing this kind of learning should receive more attention. It often happens that 
the ability to learn actively and in a self-directed way has been a policy goal in education, 
but that little or no   information has been gathered   about reaching that goal. Even if one 
does not regard managing the skills of active self-directed learning as a goal, but   as a 
means to obtain good learning   results it is advisable to assess these skills. A review study 
by Simpson, Hynd, Nist and Burrell (1997) shows that this is not done in most cases.  
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They give an overview of four kinds of college academic assistance programs; in this 
overview they map the goals, the placement assessment methods (diagnosis), the 
instructional methods and the program evaluation methods for all four programs. It is 
striking that, in these programs, the effects are often measured in terms of improved study 
results only (GPA and persistence at university) and  that   there   is much  less   attention   
for  the  question   whether   the   skills trained have  improved. We see the same in the 
review study by Hattie, Biggs and  Purdie (1996). 

 
Assessing skills for active self-ĚŝƌĞĐƚĞĚ� � � ůĞĂƌŶŝŶŐ� � � ;ĐĂůůĞĚ� � � ͚ůĞĂƌŶŝŶŐ� � � ƐŬŝůůƐ͛� � � ĨƌŽŵ��

here on) certainly is not a simple matter. Teachers, educational consultants as well as 
researchers often have problems with it. Not everyone knows that there are many 
assessment methods available, besides the often used learning skills questionnaires. And if 
they do know this, they often find it difficult to select an appropriate one.  

 
To assist them, this chapter not only gives an overview of available assessment 

methods, it also gives information to help make a responsible choice for a certain specific 
situation.  The chapter starts with the first two questions one should ask oneself if one 
wants to assess learning skills: why do I want to assess learning skills and which   
Specific skills would I like to assess? 

PROGRESSIVE LEARNING 

Progressive Learning values experience over learning facts. The philosophy behind 
Progressive Learning is that educators should teach children how to think rather than 
relying on the memorization of facts and information. Progressive Learning is all about the 
process of learning by doing and relies on hands-on experiences that allow students to learn 
by actively engaging in activities that put their knowledge to use. 

With Progressive Learning, the student still directs their own learning, but they are assisted 
by a teacher who is knowledgeable about the subjects. In this model, the teacher is a 
facilitator rather than a classroom leader. Montessori schools, which most people are 
either familiar with or have at least heard of, employ Progressive Learning. In a Montessori 
classroom the teacher guides learning rather than directing learning, as is done in a 
traditional classroom.  

https://www.thoughtco.com/progressive-education-how-children-learn-today-2774713
https://dailymom.com/nurture/educational-montessori-toys-monti-kids/
https://dailymom.com/nurture/educational-montessori-toys-monti-kids/
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SELF DIRECTED LEARNING VS. PROGRESSIVE LEARNING 

Self-Directed and Progressive Learning have a number of things in common. They are both 
in direct contrast to, and in many ways in reaction to, the way traditional schooling is 
implemented today. They both center on the student as the driver of learning experiences ʹ 
they both put the learner in charge of what they learn. Both Self-Directed Learning and 
Progressive Learning empower the student to take control of their learning, which creates 
lifelong learners out of students. 

The fundamental elements of each method are slightly different. With Self-Directed 
Learning, the essential element is developing skills in order for a person to self manages and 
self motivate their own learning. With Progressive Learning, everything centers around 
learning by doing as the basis of the learning experience. Progressive Learning relies on a 
teacher to act as a facilitator in this process, while Self-Directed Learning does not have a 
formal role for a teacher. 

These learning methods are not right for every student, at least for their formal education. 
While your child (or you) may be able to self motivate and manage learning about a 
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personal interest like cooking or karate, you may have a harder time being able to extend 
that self motivation to other areas like math or computers. There is absolutely nothing 
wrong with that. 

These methods are a major shift in the way most people have been taught how to learn. 
Deciding for you what and how to learn seems like a foreign concept. It is important to 
ƵŶĚĞƌƐƚĂŶĚ� ǇŽƵƌ� ĐŚŝůĚ͛Ɛ� Žƌ� ǇŽƵƌ� ŽǁŶ� ůŝŵŝƚĂƚŝŽŶƐ� ĂŶĚ� ŶĞĞĚƐ�ǁŚĞŶ� ĐŽŶƐŝĚĞƌŝŶŐ� ƚŚĞ� ƚǇƉĞ� ŽĨ�
learning environment and method that is the best fit. 

Even if Self-Directed and Progressive Learning are not the right educational fit for your child 
on an everyday basis, most people informally (not as part of their formal schooling) learn 
things in their everyday lives through at least some of the elements in both of these 
methods. Whether it is a purely personal interest in a topic or something pursued for 
professional development, people generally either find information and learn about it on 
their own or find someone to help guide them through learning about the topic.   

x Understand your own approach. ... 
x Use game-based motivation strategies. ... 
x Start with background on a topic. ... 
x Cultivate intrinsic motivation. 

Makes Self-Directed Learning Effective? 

According to the Association for Psychological Science, much of the success of the self-
directed learning method can be attributed to the cognitive advantages associated with it. 
In an article published in Perspectives on Psychological Science, a journal of the Association 
for Psychological Science, researchers Todd Gureckis and Douglas Markant of New York 
University found that cognitive psychology offers several explanations for the advantages of 
self-directed learning. For example, self-ĚŝƌĞĐƚĞĚ� ůĞĂƌŶŝŶŐ� ͞ŚĞůƉƐ� ƵƐ� ŽƉƚŝŵŝƐĞ� ŽƵƌ�
ĞĚƵĐĂƚŝŽŶĂů� ĞǆƉĞƌŝĞŶĐĞ͕� ĂůůŽǁŝŶŐ� ƵƐ� ƚŽ� ĨŽĐƵƐ� ĞĨĨŽƌƚ� ŽŶ� ƵƐĞĨƵů� ŝŶĨŽƌŵĂƚŝŽŶ� ƚŚĂƚ� ǁĞ� ĚŽŶ͛ƚ�
already possess and exposing us ƚŽ� ŝŶĨŽƌŵĂƚŝŽŶ� ƚŚĂƚ� ǁĞ� ĚŽŶ͛ƚ� ŚĂǀĞ� ĂĐĐĞƐƐ� ƚŽ� ƚŚƌŽƵŐŚ 
ƉĂƐƐŝǀĞ�ŽďƐĞƌǀĂƚŝŽŶ͘͟�dŚĞ�ĂĐƚŝǀĞ�ŶĂƚƵƌĞ�ŽĨ� ƐĞůĨ-directed learning also helps us in encoding 
information and retaining it over time. 

�Ƶƚ�ǁĞ͛ƌĞ�ŶŽƚ�ĂůǁĂǇƐ�ŽƉƚŝŵĂů�ƐĞůĨ-directed learners, Gureckis and MarkaŶƚ�ƉŽŝŶƚ�ŽƵƚ͘�͞dŚĞ�
many cognitive biases and heuristics that we rely on to help us make decisions can also 
ŝŶĨůƵĞŶĐĞ� ǁŚĂƚ� ŝŶĨŽƌŵĂƚŝŽŶ� ǁĞ� ƉĂǇ� ĂƚƚĞŶƚŝŽŶ� ƚŽ� ĂŶĚ͕� ƵůƚŝŵĂƚĞůǇ͕� ůĞĂƌŶ͘͟� dŚĞ� ƌĞƐĞĂƌĐŚĞƌƐ�
note that computational models commonly used in machine learning research can provide a 
framework for studying how people evaluate different sources of information and decide 
about the information they seek out and attend to. Work in machine learning can also help 
identify the benefits ʹ and weaknesses ʹ of independent exploration and the situations in 
which such exploration will confer the greatest benefit for learners. 

Drawing together research from cognitive and computational perspectives will provide 
researchers with a better understanding of the processes that underlie self-directed 
learning and can help bridge the gap between basic cognitive research and applied 
educational research. Gureckis and Markant hope that this integration will help researchers 

https://www.psychologicalscience.org/index.php/news/releases/what-makes-self-directed-learning-effective.html
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to develop assistive training methods that can be used to tailor learning experiences that 
account for the specific demands of the situation and characteristics of the individual 
learner. 

Pursue More Self-Directed Learning 

EŽǁ�ƚŚĂƚ�ǁĞ͛ǀĞ�ĐŽǀĞƌĞĚ�ƐŽŵĞ�ŽĨ�ƚŚĞ�ďĂĐŬŐƌŽƵŶĚ�ĂŶĚ�ďĞŶĞĨŝƚƐ�ĂƐƐŽĐŝĂƚĞĚ�ǁŝƚŚ�ƐĞůĨ-directed 
learŶŝŶŐ͕�ůĞƚ͛Ɛ�ůŽŽŬ�Ăƚ�ƐŽŵĞ�ŽĨ�ƚŚĞ�ƐƚĞƉƐ�ǁĞ�ĐĂŶ�ƚĂŬĞ�ƚŽ�ĂĐŚŝĞǀĞ�ŝƚ͘��ĞůŽǁ�ĂƌĞ�ϮϬ�ǁĂǇƐ�ƚŽ�ƉƵƚ�
yourself first when it comes to your education. 

1. Identify your learning goals. 

zŽƵ� ĐĂŶ͛ƚ� ĂĐŚŝĞǀĞ�ǁŚĂƚ�ǇŽƵ�ŚĂǀĞŶ͛ƚ� ĞŶǀŝƐŝŽŶĞĚ͘� /ĚĞŶƚŝĨǇŝŶŐ�ǁŚĂƚ� ǇŽƵ�ǁĂŶƚ� ƚŽ� ůĞĂƌŶ� ŝƐ� the 
first step of the process. 

2. Question the significance of things. 

DĂŬĞ�Ă�ŚĂďŝƚ�ŽĨ�ŶŽƚ�ƚĂŬŝŶŐ�ƚŚŝŶŐƐ�ĨŽƌ�ĨĂĐĞ�ǀĂůƵĞ�ĂŶĚ�ǇŽƵ͛ůů�ƐƚĂƌƚ�ƚŽ�ĂƐŬ�ƋƵĞƐƚŝŽŶƐ�ďĞĐĂƵƐĞ�ǇŽƵ�
acutally care about the answer. 

3. Seek out interesting challenges. 

Who says challenges are unpleasant by definition? Identify a problem you care about and 
ƌĞǁĂƌĚ�ǇŽƵƌƐĞůĨ�ďǇ�ƐŽůǀŝŶŐ�ŝƚ͘�dŚĂƚ͛Ɛ�ǁŚĂƚ�ŐĞŶƵŝŶĞ�ůĞĂƌŶŝŶŐ�ŝƐ�Ăůů�ĂďŽƵƚ͘ 

4. Monitor your own learning process. 

>ĞĂƌŶŝŶŐ� ŝƐ� ŵƵĐŚ� ŵŽƌĞ� ĞŶũŽǇĂďůĞ� ǁŚĞŶ� ǇŽƵ͛ǀĞ� ƐĞƚ� ǇŽƵƌ� ŽǁŶ� ƐƚĂŶĚĂƌĚƐ͘� tŚĞƚŚĞƌ� ǇŽu 
receive the grade you want or not, try to measure your progress against your own personal 
learning goals. 

5. Understand your own approach. 

Many of us assume we know our own learning style and preferences, but do we really? Take 
a moment to consider what format or medium helps you learn best. 

6. Use game-based motivation strategies. 

Reward systems can work wonders when it comes to self-directed learning. Give yourself 
fun reasons to challenge yourself and work hard. 

7. Start with background on a topic. 

Get ƚŽ�ŬŶŽǁ�ǇŽƵƌ�ƚŽƉŝĐ�ďǇ�ƌĞĂĚŝŶŐ�ƚŚĞ�tŝŬŝ�ƉĂŐĞ�ŽŶ�ŝƚ�ĨŝƌƐƚ͘� /ƚ͛Ɛ� ŝŵƉŽƌƚĂŶƚ�ƚŽ�ŚĂǀĞ�ĐŽŶƚĞǆƚ�
before you dive into details. 

8. Cultivate intrinsic motivation. 

/ŶƚƌŝŶƐŝĐ�ŵŽƚŝǀĂƚŝŽŶ�ĚŽĞƐŶ͛ƚ�ĐŽŵĞ�ŶĂƚƵƌĂůůǇ�ƚŽ�ĞǀĞƌǇŽŶĞ͕�ďƵƚ�ŝƚ�ĐĂŶ�ďĞ�ůĞĂƌŶĞĚ͘�,ĞůƉ�ǇŽƵƌƐĞůĨ�
enjoy learning more by collecting interesting facts or planning to share your knowledge with 
other people. 
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9. Share your learning with peers and mentors. 

<ŶŽǁŝŶŐ�ǇŽƵ�ĂƌĞ�ŐŽŝŶŐ�ƚŽ�ƐŚĂƌĞ�ǁŚĂƚ�ǇŽƵ͛ǀĞ� ůĞĂƌŶĞĚ�ǁŝƚŚ�ƐŽŵĞŽŶĞ�ĞůƐĞ�ĐĂŶ�ŵĂŬĞ�Ă�ŚƵŐĞ�
difference when it comes to learning. Your attention and memory both receive a boost 
when you picture yourself relaying new material to another person. 

ϭϬ͘��ƌĞĂƚĞ�ƐŽŵĞƚŚŝŶŐ�ŽƵƚ�ŽĨ�ǁŚĂƚ�ǇŽƵ͛ǀĞ�ůĞĂƌŶĞĚ͘ 

Make a habit of creating somethingʹa diagram, a song, a journal entryʹ with the new 
ŵĂƚĞƌŝĂů�ǇŽƵ͛ǀĞ�ůĞĂƌŶĞĚ͘�EŽƚ�ŽŶůǇ�ǁŝůů�ŝƚ�ŚĞůƉ�ƐŽůŝĚŝĨǇ�ƚŚĞ�ŵĂƚĞƌŝĂů�ŝŶ�ǇŽƵƌ�ůŽŶŐ�ƚĞƌŵ�ŵĞŵŽƌǇ͕�
but it will also help you look forward to future learning endeavors. 

11. Build your own personal learning syllabus. 

Have you ever looked at a syllabus from a course and wished you had more of a say in it? 
EŽǁ͛Ɛ�ǇŽƵƌ�ĐŚĂŶĐĞ͘�>ĞĂƌŶ�ǁŚĂƚ�ǇŽƵ�ǁĂŶƚ͕�ǁŚĞŶ�ǇŽƵ�ǁĂŶƚ͕�ŚŽǁ�ǇŽƵ�ǁĂŶƚ͘ 

12. Use time (or lack thereof) to your advantage. 

tĞ͛ƌĞ�Ăůů�ďƵƐǇ͕�ďƵƚ�ƐŽŵĞƚŝŵĞƐ�ƚŚŝƐ�ĐĂŶ�ďĞ�ĂŶ�ĂĚǀĂŶƚĂŐĞ͘�dĂŬĞ�ƚŚĞ�ƚŚŝƌƚǇ�ŵŝŶƵƚĞƐ�ǇŽƵ�ŚĂǀĞ�
during your lunch hour or post-ǁŽƌŬ�ƐĞƐƐŝŽŶ�Ăƚ�ƚŚĞ�ŐǇŵ�ƚŽ�ĐŽŵƉůĞƚĞ�Ă�͞ƵŶŝƚ͟�ŽŶ�Ă�ƚŽƉŝĐ�ŽĨ�
interest. 

13. Pursue knowledge, not good grades. 

/ƚ͛Ɛ�ŚĂƌĚ�ƚŽ�ŝŐŶŽƌĞ�ŐƌĂĚĞƐ�ǁŚĞŶ�ƚŚĞǇ�ƐĞĞŵ�ƚŽ�ŵĞĂŶ�ƐŽ�ŵƵĐŚ�ƚŽ�ƵŶŝǀĞƌƐŝƚǇ�ĂĚŵŝƐƐŝŽŶƐ�ƐƚĂĨĨ͘�
�Ƶƚ� ŝƚ͛Ɛ� ŝŵƉŽƌƚĂŶƚ�ƚŽ�ŬĞĞƉ� ŝŶ�ŵŝŶĚ�ƚŚĂƚ� ƚŚĞǇ�ĂƌĞŶ͛ƚ� ƚŚĞ�ĞŶĚ-all-be-Ăůů͘�'ƌĂĚĞƐ�ĚŽŶ͛ƚ�ĂůǁĂǇƐ�
ƌĞĨůĞĐƚ�ŚŽǁ�ŵƵĐŚ�ǇŽƵ͛ǀĞ�ĂĐƚƵĂůůǇ�ůĞĂƌŶĞĚ͕�ĂŶĚ�ƚŚĂƚ͛Ɛ�ǁŚĂƚ�ĐŽƵŶƚƐ�ŝŶ�ƚŚĞ�ĞŶĚ͘ 

14. Create your own personal learning record. 

There are so many great tools out there to help you document your learning. Have some fun 
with a digital learning portfolioʹ ĞƐƉĞĐŝĂůůǇ� ƚĞŶ� ǇĞĂƌƐ� ĚŽǁŶ� ƚŚĞ� ƌŽĂĚ� ǁŚĞŶ� ǇŽƵ͛ƌĞ� ŐŽŝŶŐ�
through your old notes and projects! 

15. Verbalise your achievements. 

/ƚ͛Ɛ�ŽŶĞ�ƚŚŝŶŐ�ƚŽ�ŬŶŽǁ�ǁŚĂƚ�ǇŽƵ͛ǀĞ�ůĞĂƌŶĞĚ͖�ŝƚ͛Ɛ�ƋƵŝƚĞ�ĂŶŽƚŚĞƌ�ƚŽ�ŵĂŬĞ�ŝƚ�ŬŶown. Verbalising 
your achievements can be extremely rewarding, and can help you reflect on what you think 
ǇŽƵ͛ǀĞ�ůĞĂƌŶĞĚ�ǀƐ͘�ǁŚĂƚ�ǇŽƵ͛ǀĞ�ĂĐƚƵĂůůǇ�ůĞĂƌŶĞĚ͘ 

ϭϲ͘�DĂŬĞ�Ă�ůŝƐƚ�ŽĨ�ƚŽƉŝĐƐ�͞ƚŽ�ŵĂƐƚĞƌ͘͟ 

Creating a list of topics to master is almost as fun as crossing them off. Remember to make 
concrete, easily-achievable goals as well as more general, overarching ones. 

ϭϳ͘�WƌĂĐƚŝƐĞ�ƵƐŝŶŐ�ǁŚĂƚ�ǇŽƵ͛ǀĞ�ůĞĂƌŶĞĚ͘ 

We all value knowledge we can actually use. Sometimes we need to make an effort to use it, 
though. Create youƌ� ŽǁŶ�ŽƉƉŽƌƚƵŶŝƚŝĞƐ� ƚŽ� ƵƐĞ� ǇŽƵƌ� ŬŶŽǁůĞĚŐĞ� ĂŶĚ� ǇŽƵ͛ůů� ĨŝŶĚ� ƚŚĞ� ƌĞƐƵůƚƐ�
very rewarding. 
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18. Value progress over performance. 

tĞ�ŶĞǀĞƌ�ƐƚŽƉ�ůĞĂƌŶŝŶŐ͕�ĂŶĚ�ƚŚĂƚ͛Ɛ�ŽŶĞ�ŽĨ�ƚŚĞ�ŵĂŶǇ�ƌĞĂƐŽŶƐ�ǁŚǇ�ƐĞůĨ-directed learning can 
be so enjoyable. Countless topics, questions, and problems means countless opportunities 
to feel stimulated and accomplished. 

19. Keep your goals realistic. 

One of the major killjoys of self-ĚŝƌĞĐƚĞĚ� ůĞĂƌŶŝŶŐ� ŝƐ� ĐƌĞĂƚĞĚ� ŶŽƚ� ďǇ� ƚŚĞ� ͞ƐǇƐƚĞŵ͟� ďƵƚ� ďǇ�
ŽƵƌƐĞůǀĞƐ͗� ƵŶƌĞĂůŝƐƚŝĐ� ŐŽĂůƐ͘� /ƚ͛Ɛ� ĞĂƐǇ� ƚŽ� ŐĞƚ� ĚŝƐĐŽƵƌĂŐĞĚ�ǁŚĞŶ�ǁĞ� ĚŽŶ͛ƚ� ĂĐŚŝĞǀĞ�ǁŚĂƚ�ǁĞ�
want to. Try to keep things in perspective and create goals you can reasonably achieve. 

ϮϬ͘��ƵŝůĚ�Ă�ŶĞƚǁŽƌŬ�ŽĨ�͞ůĞĂƌŶŝŶŐ�ĐŽůůĞĂŐƵĞƐ͘͟ 

We are collaborative learners by nature. Take advantage of online and in-person 
communities that will support you through your learning journey and help illuminate your 
path. 

Benefits of Self-Directed Learning 

Parents whose children make the switch to self-directed learning often remark that this is 
more than just a new approach to educatiŽŶ͕� ŝƚ͛Ɛ�Ă�ŶĞǁ�ǁĂǇ�ŽĨ� ůŝǀŝŶŐ͘�dŚŝƐ� ŝƐ�ďĞĐĂƵƐĞ�ƐĞůĨ-
directed learning reflects a belief that people have the right to live their own lives and 
follow their own pathsͶƚŽ� ͞ƉƵƌƐƵĞ� ŚĂƉƉŝŶĞƐƐ͟� ŝŶ� ƚŚĞŝƌ� ŽǁŶ�ǁĂǇƐ͕� ĂƐ� ůŽŶŐ� ĂƐ� ƚŚĞǇ� ĚŽŶ͛ƚ�
interfere with the rights of others to do the same. Self-directed learning speaks to the 
creation of a collaborative culture, one in which individual liberties are valued and exercised 
ŝŶ� ƐǇŶĞƌŐŝƐƚŝĐ�ǁĂǇƐ� ƚŚĂƚ� ƐƵƉƉŽƌƚ� ͞ůŝďĞƌƚǇ and ũƵƐƚŝĐĞ� ĨŽƌ� Ăůů͘͟� /ƚ� ŝƐ�ďĂƐĞĚ�ŽŶ� ƚŚĞ�ĂƐƐƵŵƉƚŝŽŶ�
that we, as individuals, will each benefit most from making the proverbial pie bigger, not by 
fighting over the existing pie (let alone its crumbs). It is a win-win philosophy. Some of the 
most significant benefits of self-directed learning include the following: 

Self-directed learning promotes the natural development of self-confidence, initiative, 
perseverance and life satisfaction. While we do not ultimately control our lives (due to 
many outside factors that affect us all, including genes to environmental circumstances), we 
are each in charge of our own life. We are responsible for making the choices that help 
create our own paths, certainly once we become of age. Self-directed learning greatly 
ŝŶĐƌĞĂƐĞƐ� Ă� ƉĞƌƐŽŶ͛Ɛ� ĂďŝůŝƚǇ� ƚŽ� ŵĂŬĞ� ƐŽƵŶĚ͕� ŝŶƚĞůůŝŐĞŶƚ͕� ƐĞůĨ-affirming choices when the 
stakes are high. The more practice people have with making their own decisionsʹwith 
reading their own ideas, feelings, wants, and needs and weighing them against available 
optionsʹwhen they are young, the more likely they are to grow into mature, sensible, 
healthy, productive and compassionate adults. 

Self-directed learning decreases the probability that children will suffer from the life-long 
wounds commonly produced by coercive schooling. This does not mean that no one will 
ever say anything derisive to them, call them stupid, or suggest that they are incompetent in 
one way or another. It does suggest, however, that they will not experience systemic 
reinforcement of such negative messages, such as being put into a lower reading group in 
ƚŚĞ� ĨŝƌƐƚ� ŐƌĂĚĞ� ďĞĐĂƵƐĞ� ƚŚĞǇ͛ƌĞ� ŶŽƚ� ŽŶ� ƚŚĞ� ƐĂŵĞ� ƐĐŚĞĚƵůĞ� ĂƐ� ƚŚĞŝƌ� ĨƌŝĞŶĚƐ͕� Žƌ� ŚĂǀŝŶŐ� ŝƚ�
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ƐƵŐŐĞƐƚĞĚ�ƚŚĂƚ�ƚŚĞǇ�ĂƌĞ�͞ƵŶŵŽƚŝǀĂƚĞĚ͟�Žƌ�ůĂǌǇ�ďĞĐĂƵƐĞ�ƚŚĞǇ�ƉƌĞĨĞƌ�ƚŚĞŝƌ�ŽǁŶ�ƉĂƚŚ�ŽǀĞƌ�ƚŚĂƚ�
which school authorities lay out. In How Children Fail, John Holt wrote, ͞^ĐŚŽŽů� ŝƐ� Ă�ƉůĂĐĞ�
ǁŚĞƌĞ�ĐŚŝůĚƌĞŶ�ůĞĂƌŶ�ƚŽ�ĨĞĞů�ƐƚƵƉŝĚ͘͟�dŚŝƐ�ĂůƐŽ�ĂƉƉůŝĞƐ�ƚŽ�ƚŚĞ�ŵĂŶǇ�ǇŽƵŶŐ�ƉĞŽƉůĞ�ƚŚĂƚ�ƐĐŚŽŽůƐ�
ĚĞĞŵ�ƚŽ�ďĞ�͞ǁŝŶŶĞƌƐ͟�ďǇ�ǀŝƌƚƵĞ�ŽĨ�ƚŚĞŝƌ�ŚŝŐŚ�ŐƌĂĚĞƐ͘��Ɛ�,Žůƚ͕�ĂŶĚ�ůĂƚĞƌ�<ŝƌƐƚĞŶ�KůƐŽŶ�;ŝŶ�ŚĞƌ�
book Wounded By School), have so artfully described, no one is impervious to the secret 
ĨĞĂƌ�ƚŚĂƚ�ƐŚĞ�Žƌ�ŚĞ�ŵĂǇ͕�Ăƚ�ĂŶǇ�ƚŝŵĞ͕�ďĞ�ĞǆƉŽƐĞĚ�ĂƐ�Ă�͞ĨĂŝůƵƌĞ͕͟�ǁŚĞŶ�ĨĂŝůƵƌĞ�ĂŶĚ�ƐƵĐĐĞƐƐ�ĂƌĞ�
pinned on arbitrary tests and measures devised by others, as occurs in school. Such wounds 
are lifetime sentences. We may try to bury them under many years of successful post-school 
ĞǆƉĞƌŝĞŶĐĞƐ͕�ďƵƚ�ƚŚĞǇ�ĚŽŶ͛ƚ�ĚŝƐĂƉƉĞĂƌ͘�&Žƌ�ŵĂŶǇ�ƉĞŽƉůĞ͕�ƚŚĞ�ďĂƚƚůĞ�ƚŽ�ĐŽŵƉĞŶƐĂƚĞ�ĨŽƌ�ƐƵĐŚ�
feelings is a constant drain. Consider how much happier and more successful we could be if 
ǁĞ�ĚŝĚŶ͛ƚ�ŚĂǀĞ� to keep trying to prove that we are not the dummies we were led to fear 
that we might be, or that we are the intellectually superior ones that we were labeled as at 
ƐĐŚŽŽů͘� ,Žǁ�ŵƵĐŚ� ďĞƚƚĞƌ� ůŝƐƚĞŶĞƌƐ� ĂŶĚ� ůĞĂƌŶĞƌƐ�ǁĞ� ĐŽƵůĚ� ďĞ� ŝĨ� ǁĞ� ĚŝĚŶ͛ƚ� ĂůǁĂǇƐ� ŚĂǀĞ� ƚŽ�
defend ourselves and prove our knowledge to others. How much more open and inquisitive 
we could beͶas we were when we were twoͶif our self-esteem had been neither 
pummeled nor falsely bolstered for all those years. 

Self-directed learning provides opportunities to pursue a far wider range of interests than 
is possible in a typical school with its pre-defined curriculum, fixed schedule, and inability to 
accommodate the needs and interests of individuals. Even those topics that are within the 
usual school curriculum can be explored in greater depth, and more meaningfully, in self-
directed learningͶsuch as by actually building and sailing a boat rather than merely reading 
about how others have done so, or by surveying a plot of ground rather than simply 
calculating the area of a polygon presented on a worksheet. And if the boat sinks, one can 
repair it and learn from the mistake, instead of having it marked wrong and moving on to 
ƚŚĞ�ŶĞǆƚ�͞ƉƌŽũĞĐƚ͘͟�tŚĞŶ�ƚŚĞ�ďŽĂƚ�ĨůŽĂƚƐ͕�ƚŚĞƌĞ�ĐĂŶ�ďĞ�ƚŝŵĞ�ƚŽ�ƚĂŬĞ�ŝƚ�ĨŽƌ�Ă�ƐĂŝůͶeven a long 
one, perhaps one that results in the exploration of an entirely new set of interests. 
Whatever restrictions there may be, they are not the result of some pre-determined 
curriculum. 

Self-directed learning reinforces collaboration, within and beyond the family. Without the 
imposed requirements of a school curriculum, parents and youth are free to create, discuss, 
negotiate, design, exploreͶdoͶwhat they decide will best serve their goals, values and 
personal desires. Experience has demonstrated that this approach does the opposite of 
what most skeptics fear. The result tends to be young adults who are comfortable in their 
own skin and deeply sensitive to the needs of others. This is often reflected in their choice 
of occupation and manner of work: They choose to work collaboratively and empower 
others rather than seek power over others. Happiness breeds more happiness, and the 
same can be said for self-direction. People who feel in charge of their own lives are more 
likely to support self-direction in others and to accept the responsibilities of membership in 
the human family. 

 

The advantages of SDL were in free selecting of sources, topics, time, space and time 
management were 23.3%, 27.9%, 7.6%, 20.9%, and 20.3% respectively, while 
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the disadvantages were the difficulties in selecting sources and materials, accessing 
guide/tutor, time wastage, and language barrier in that order were 21.3% 

 

ASSESSMENT AND EVALUATION FOR SDL 

Framework for 10 Self-Directed Learning Questions 

The framework below features 10 essential self-directed learning questions broken down 
into further key points for consideration. This is by no means a complete framework but is 
intended as a basic guideline for further exploration and development. Have learners use 
these points to examine the value of each question as they consider how to apply it to their 
own self-directed learning pursuits. 

1. What Do I Want to Learn/Need to Learn? 

x  What is important or necessary 
o a specific problem to be solved 
o a challenge that must be faced 
o information that will construct something of value to me/others 

x  What is interesting or relevant 
o a hobby or skill 
o personal knowledge development 
o learning for a job or a career 

2. Why Is This Important? 

x What has motivated me to seek this knowledge? 
x What circumstances have led me to want to learn this? 
x Why is this meaningful to me or to others? 
x tŚĂƚ�ǁŽƵůĚ�ŚĂƉƉĞŶ�ŝĨ�/�ĚŽŶ͛ƚ�ĨŝŶĚ�ŽƵƚ�ǁŚĂƚ�/�ŶĞĞĚ�ƚŽ͍ 
x How will this knowledge change things? 

3. How Do I Intend to Use This Knowledge? 

x personal development 
x problem-solving 
x general interest 
x developing other learning challenges 
x responding to a question(s) 

4. What Do I Know and What Do I Need to Find Out? 

x  Current knowledge 
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o exploration of assumptions 
o personal experience 
o knowledge gained from others 

x  Missing knowledge 
o who, what, where, when, why, how 
o the history of the problem or challenge 
o what others have missed in the past 

5. What Are My Capabilities/Limitations? 

x What do I know or what can I do now that will help me? 
x tŚĂƚ�ĐĂŶ͛ƚ�/�ĚŽ͍��ĂŶ�/�ůĞĂƌŶ�ŚŽǁ�ƚŽ�ĚŽ�ŝƚ͍�;ĐŽŶƐŝĚĞƌŝŶŐ�ƚŝŵĞ�ĨƌĂŵĞ͕�ďudget, etc.) 

6. Where Can I Find out What I Need to Know? 

x  Traditional sources 
o books 
o articles 
o film 
o art and design 
o conversation/collaboration 
o courses 
o hands-on workshops 
o seminars 
o mentoring/practicums 

x  Online sources 
o websites 
o blogs 
o wikis 
o videos 
o podcasts 
o online learning/MOOCs 

7. Who Can I Ask for Help? 

x Family, friends, and teachers 
x Other professionals and experienced enthusiasts 
x Those who have failed to solve the problem and gained insights from that 

8. How Will I Apply and Share My Knowledge? 

x  Production and Delivery 
o developing and giving a presentation 
o writing/publishing a book 
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o building and publishing a website or wiki 
o starting a blog 
o filming and hosting a video tutorial 
o recording and hosting a podcast 

9. How Will I Know My Learning Was Successful? 

x What were the results of my efforts? 
x How did I succeed or fall short of accomplishing my goal? 
x tŚĂƚ�ǁĞŶƚ�ǁĞůů͕�ĂŶĚ�ǁŚĂƚ�ĚŝĚŶ͛ƚ͍ 
x How can I improve my efforts, processes, and outcomes in the future? 
x Where/when/how else can I use ǁŚĂƚ�/͛ǀĞ�ůĞĂƌŶĞĚ͍ 

10. Where/When/How ElƐĞ��ĂŶ�/�hƐĞ�tŚĂƚ�/͛ǀĞ�>ĞĂƌŶĞĚ͍ 

x Parts of learning (or the whole) can potentially be applied to other future problems 
of a similar nature 

x We can find other ways to share our learning (e.g. teaching it to others 
x Knowledge retention and reuse can effectively exercise overall positive cognitive 

development 

HOW TO INTERPRET YOUR SDLRS-A/LPA SCORE 

Your score is a measure of your current level of Self-Directed Learning Readiness. 
 

SDLRS-A score Readiness for self-directed learning 

58-201 Below average 

202-226 Average 

227-290 Above average 

 
Some people have a low level of readiness because they have consistently been exposed to 
other-directed instruction. Recent research has indicated that country culture may 
affectscores. The most important thing to remember about your score is that it can be 
improved. Most persons with below average levels of self-directed learning readiness can 
increase their skills with practice. 
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The average score for adults completing the SDLRS-A questionnaire is 214 and the standard 
deviation is 25.59. The SDLRS/LPA measures your current level of readiness for self-directed 
learning. Research has suggested that individuals who have developed high self-directed 
learning skills tend to perform better in jobs requiring: 
 
       1. A high degree of problem solving ability. 
       2. A high degree of creativity. 
       3. A high degree of change. 
 
Persons with high SDLRS scores usually prefer to determine their learning needs and plan 
and implement their own learning. This does not mean that they will never choose to be in a 
structured learning situation. They may well choose traditional courses or workshops as a 
part of a learning plan. 
 
Persons with average SDLRS scores are more likely to be successful in more independent 
situations, but are not fully comfortable with handling the entire process of identifying their 
learning needs and planning and implementing the learning. 
 
Persons with below average SDLRS scores usually prefer very structured learning options 
such as lecture and traditional classroom settings. 
 
Again, your SDLRS score indicates your current level of readiness for self-directed learning. 
Research studies have proven that levels of self-directed learning readiness can be raised 
through appropriate educational interventions. 
 
 

HOW TO INTERPRET YOUR SDLRS-ABE SCORE 
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Your score is a measure of your current level of Self-Directed Learning Readiness. 
 

SDLRS-ABE score Readiness for self-directed learning 

34-119 Below average 

120-138 Average 

139-170 Above average 

 
Some people have a low level of readiness because they have consistently been exposed to 
other-directed instruction. The most important thing to remember about your score is that 
it can be improved. Most persons with below average levels of self-directed learning 
readiness can increase their skills with practice. 

 
The average score for adults completing the SDLRS-ABE questionnaire is 129 and 
the standard deviation is 18.0.The SDLRS measures your current level of readiness for self-
directed learning. Research has suggested that individuals who have developed high self-
directed learning skills tend to perform better in jobs requiring: 
 
       1. A high degree of problem solving ability. 
       2. A high degree of creativity. 
       3. A high degree of change. 
 
Persons with high SDLRS scores usually prefer to determine their learning needs and plan 
and implement their own learning. This does not mean that they will never choose to be in a 
structured learning situation. They may well choose traditional courses or workshops as a 
part of a learning plan. 
 
Persons with average SDLRS scores are more likely to be successful in more independent 
situations, but are not fully comfortable with handling the entire process of identifying their 
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learning needs and planning and implementing the learning. 
 
Persons with below average SDLRS scores usually prefer very structured learning options 
such as lecture and traditional classroom settings. 
 
Again, your SDLRS score indicates your current level of readiness for self-directed learning. 
Research studies have proven that levels of self-directed learning readiness can be raised 
through appropriate educational interventions. 
 
 

HOW TO INTERPRET YOUR SDLRS-E/LPA SCORE 

Your score is a measure of your current level of Self-Directed Learning Readiness. 
 

SDLRS-E score Readiness for self-directed learning 

58-188 Low 

189-203 Below average 

204-218 Average 

219-232 Above average 

233-290 High 

 
  

 

Conclusion: 

In summary, we recommend that SDL assignments occur regularly throughout the pre-
clinical curriculum to promote life-long learning skills. This course demonstrates that SDL 
assignments will incorporate Self-learning skills, Collaboration, Application and 
Metacognition   all of which can be successfully implemented in Para-clinical course and 
are valued by the students as contributing to the skills they view as necessary for 
delivering effective patient care. 
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Annexure - III 

Students Were Evaluated Using This Tool 

Self-Rating Scale for Self-Directed Learning (SRSSDL) Tool 

7KH�DLP�RI�WKLV� WRRO� LV� WR� LGHQWLI\� OHDUQHU¶V� OHYHOV�RI�VHOI-directedness in learning in higher education. 

Please read and encircle the most appropriate response to each statement indicating the level at 

which you rate yourself. Please note that your first reaction to the statement is the most accurate 

response; therefore do not spend too long a time on each item. 

7KH�µDQ\�RWKHU¶�VSDFH�LV�SURYLded for you to add any other issues about self-directedness in learning 

you think relevant. A µVFRULQJ VKHHW¶ is included for you to assess the level of your self-directedness in 

learning. 

Students Name:                                                                                                Register No.: 

Response Key:  5 = Always  4 = Often  3 = Sometimes    2 = Seldom 1 = Never 
1 Awareness Score 

 

1.1 Identify my own learning needs 5 4 3 2 1 
 

1.2 
I am able to select the best 
method for my own 

 
5 

 
4 

 
3 

 
2 

 
1 

1.3 I consider teachers as 
facilitators of learning 
rather than providing 
information only 

5 4 3 2 1 

1.4 I keep up to date on different 
learning resources available 

5 4 3 2 1 

1.5 I am responsible for my own 
learning 

5 4 3 2 1 

1.6 I am responsible for identifying 
my areas of deficit 

5 4 3 2 1 

1.7 I am able to maintain self-
motivation 

5 4 3 2 1 

1.8 I am able to plan and set my 
learning goals 

5 4 3 2 1 

1.9 I have a break during long 
periods of work 

5 4 3 2 1 

1.10 I need to keep my learning 
routine separate from my other 
commitments 

5 4 3 2 1 

1.11 I relate my experience with new 
information 

5 4 3 2 1 

1.12 I feel that I am learning despite 
not being instructed by a 
lecturer 

5 4 3 2 1 

1.13 Any other: 
««««««««««««««� 

5 4 3 2 1 



 

2 Learning Strategies Score 

2.1 I participate in group discussions 5 4 3 2 1 

2.2 I find peer coaching effective 5 4 3 2 1 

 
2.3 

,�ILQG�µUROH�SOD\¶�LV�D�XVHIXO�PHWKRG�
for complex learning 

 
5 

 
4 

 
3 

 
2 

 
1 

2.4 I find inter-active teaching-learning 
sessions more effective than just 
listening to lectures 

5 4 3 2 1 

2.5 I find simulation in teaching-learning 
useful 

5 4 3 2 1 

2.6 I find learning from case studies useful 5 4 3 2 1 

2.7 My inner drive directs me towards further 
development and improvement in my 
learning 

5 4 3 2 1 

2.8 I regard problems as challenges 5 4 3 2 1 

 
2.9 

I arrange my self-learning routine in 
such a way that it helps develop a 
permanent learning culture in my life 

 
5 

 
4 

 
3 

 
2 

 
1 

 
2.10 

I find concept mapping is an 
effective method of learning 

 
5 

 
4 

 
3 

 
2 

 
1 

 
2.11 

I find modern educational interactive 
technology enhances my learning 
process 

 
5 

 
4 

 
3 

 
2 

 
1 

 
2.12 

I am able to decide my own 
learning strategy 

 
5 

 
4 

 
3 

 
2 

 
1 

2.13 Any other: 
«««««««««««««« 

5 4 3 2 1 

 

3 Learning Activities Score 

3.1 I rehearse and revise new lessons 5 4 3 2 1 

 
3.2 

I identify the important points when 
reading a chapter or an article 

 
5 

 
4 

 
3 

 
2 

 
1 

3.3 I use concept mapping/outlining as a 
useful method of comprehending a wide 
range of information 

5 4 3 2 1 

3.4 I am able to use information technology 
effectively 

5 4 3 2 1 

3.5 My concentration intensifies and I 
become more attentive when I read a 
complex study content 

5 4 3 2 1 

 
3.6 

I keep annotated notes or a summary 
of all my ideas, reflections and new 
learning 

 
5 

 
4 

 
3 

 
2 

 
1 



3.7 I enjoy exploring information beyond the 
prescribed course objectives 

5 4 3     2      1 

3.8 I am able to relate knowledge with 
practice 

5 4 3 2 1 

 
3.9 

I raise relevant question(s) in 
teaching- learning sessions 

 
5 

 
4 

 
3 

 
2 

 
1 

3.10 I am able to analyse and critically reflect 
on new ideas, information or any 
learning experiences 

5 4 3 2 1 

3.11 ,�NHHS�DQ�RSHQ�PLQG�WR�RWKHUV¶�SRLQW�RI�
view 

5 4 3 2 1 

3.12 I prefer to take any break in between any 
learning task 

5 4 3 2 1 

3.13 Any other: 
«««««««««««««��� 

5 4 3 2 1 

 

4 Evaluation Score 

4.1 I self-assess before I get feedback from 
instructors 

5 4 3 2 1 

 
4.2 

I identify the areas for further 
development in whatever I have 
accomplished 

 
5 

 
4 

 
3 

 
2 

 
1 

4.3 I am able to monitor my learning 
progress 

5 4 3 2 1 

 
4.4 

I am able to identify my areas of 
strength and weakness 

 
5 

 
4 

 
3 

 
2 

 
1 

4.5 I appreciate when my work can be peer 
reviewed 

5 4 3 2 1 

4.6 I find both success and failure inspire me 
to further learning 

5 4 3 2 1 

4.7 I value criticism as the basis of bringing 
improvement to my learning 

5 4 3 2 1 

4.8 I monitor whether I have accomplished 
my learning goals 

5 4 3 2 1 

4.9 I check my portfolio to review my 
progress 

5 4 3 2 1 

4.10 I review and reflect on my learning 
activities 

5 4 3 2 1 

4.11 I find new learning challenging 5 4 3 2 1 

4.12 ,�DP�LQVSLUHG�E\�RWKHUV¶�VXFFHVV 5 4 3 2 1 

4.13 Any other: 
«««««««««««««« 

5 4 3 2 1 

 

5 Interpersonal Skills Score 

 
5.1 

I intend to learn more about other 
cultures and languages I am frequently 
exposed to 

 
5 

 
4 

 
3 

 
2 

 
1 



5.2 I am able to identify my role within a 
group 

5 4 3 2 1 

 
5.3 

My interaction with others helps me 
to develop the insight to plan for 
further learning 

 
5 

 
4 

 
3 

 
2 

 
1 

 
5.4 

I make use of any opportunities I 
come across 

 
5 

 
4 

 
3 

 
2 

 
1 

5.5 I need to share information with others 5 4 3 2 1 

5.6 I maintain good inter-personal 
relationships with others 

5 4 3 2 1 

5.7 I find it easy to work in collaboration with 
others 

5 4 3 2 1 

5.8 I am successful in communicating 
verbally 

5 4 3 2 1 

 
5.9 

I identify the need for inter-disciplinary 
links for maintaining social harmony 

 
5 

 
4 

 
3 

 
2 

 
1 

5.10 I am able to express my ideas effectively 
in writing 

5 4 3 2 1 

5.11 I am able to express my views freely 5 4 3 2 1 

5.12 I find it challenging to pursue learning in 
a culturally diverse milieu 

5 4 3 2 1 

5.13 Any other: 
«««««««««««««« 

5 4 3 2 1 

 

Once you have responded to all the items of the SRSSDL transfer the scores to the 
correct boxes below and add up your scores as in the following example. 

 

Score 5 4 3 2 1  

Items 1.1 - 
1.12 

3 4 3 5 0  

Total 15 16 9 10 0 Total Score = 
50 

 

Score 5 4 3 2 1  

Items 1.1 - 
1.12 

      

Total      Total Score = 

 

Scor
e 

5 4 3 2 1  

Items 2.1 - 2.12       

Total      Total Score = 

 



Scor
e 

5 4 3 2 1  

Items 3.1 - 3.12       

Total      Total Score = 

 

Score 5 4 3 2 1  

Items 4.1 - 4.12       

Total      Total Score = 

 

Score 5 4 3 2 1  

Items 5.1 - 5.12       

Total      Total Score = 

Add all the Total 
Scores                                      

 

      

 

Check the total score with the following scoring range in order to identify your 
level of self- directedness in learning. 

Scoring 
range 

Level of Self- 
Directedness in  
learning 

Interpretation 

60 ± 140 Low Guidance is definitely needed from the 
teacher. Any specific changes necessary for 

improvement must be identified and a possible 
complete re-structuring of the identified and a 

possible complete re-structuring of the 
methods of learning. 

141 - 220 Moderate This is half way to becoming a self-directed 
learner. Areas for improvement must be 

identified, evaluated and a strategy adopted 
with teacher guidance when necessary. 

 
221 ± 300 

 
High 

This indicates effective self 
Directed learning. now is to  
maintain progress by  
identifying strengths and methods  
IRU�FRQVROLGDWLRQ�RI�WKH�VWXGHQWV¶� 
effective self-directed learning. 

 
No matter what your total score, it is essential that you pay particular attention to any individual 
items of the SRSSDL in which you have scored below 3 as these are the areas in which you may 
need to improve. 

Thank you for completing the questionnaire. 
 



 
 

 
 
 
 



 
 
 
 
 
 



 
 
 
 
 
 



 
 
 
 
 
 



 



Annexure- V 
 

Student Feedback Form 
 

Course Name: Self Directed Learning and its Implication 

 
Subject Code:  MIC14 
 
Name of Student: ________________________________________    Roll No.: ______________  
 
 We are constantly looking to improve our classes and deliver the best training to you. Your 

evaluations, comments and suggestions will help us to improve our performance 

 

Feedback Form   
FIVE POINT LIKERT SCALE   

 
 
1. All the Sessions covered all the competencies like knowledge, analysis, training, practical  
      Demonstration, Performance skill on your own and all other aspects related to overall 
global skills. 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
2.  The content, method of delivery and ambience in the lecture session will help you to 
develop an overall performer? 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
3.  The components of Self-learning skills like Collaboration, Application and 
Metacognition   were can be implemented was done with clarity and made you to 
understand   thoroughly. 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
4. This Methodology of SDL method   made you to understand all aspects of SDL skill for 
implementation of self learning and carrier development thoroughly. 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
5.  You really feel that this method is good and definitely will increase in the self-confidence? 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 



 
6. This SDL course is comprehensive in developing all competencies. 
 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 

7.  Self-Rating Scale for Self-Directed Learning (SRSSDL) Tool was useful in self assessment. 

 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
8.  This method of assessment is Transparent? 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 
9. You were given direction to analyze your mistakes and rectify in future form the Self-Rating 
Scale for Self-Directed Learning (SRSSDL) Tool  
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 
10. Though it is elaborate and time consuming we can apply in future? 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 
11. It would be liked and supported by you to have such comprehensive competency testing 
assessment methods in future? 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 
12. It would be liked, supported and strongly recommended by you in future. 
 
1, Strongly Disagree, 2. Disagree, 3. Neither Agree nor Disagree, 4. Agree, 5.  Strongly 
Agree 
 
 
 
Signature of the Students: 
Date: 

 
  
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 



 




